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Student Teaching Information ñLinksò 
 

 

Looking for ñGo to linkò below 

Pre-requisites http://www.medaille.edu/studentteaching/prereq.asp 

Timetable of activities and the dates http://www.medaille.edu/studnetteaching/timetable.asp 

Student Teaching Profile Sheet http://www.medaille.edu/studentteaching/forms.asp 

Guidelines for Certification http://www.medaille.edu/studentteaching/certification 

Student Teaching Forms http://www.medaille.edu/studentteaching/forms.asp 

Placement Forms http://www.medaille.edu/studentteaching/forms.asp 

Student Teaching FAQ‘s http://www.medaille.edu/studentteaching/faqs.asp  

NYS application for teacher certificate 

and fingerprint application 
http://www.highered.nysed.gov/tcert/teach/  

OCT application 
http://www.oct.ca/become_a_teacher/registration_guides/outside_onta

rio_e.pdf  

  

http://www.medaille.edu/studentteaching/prereq.asp
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http://www.medaille.edu/studentteaching/certification
http://www.medaille.edu/studentteaching/forms.asp
http://www.medaille.edu/studentteaching/forms.asp
http://www.medaille.edu/studentteaching/faqs.asp
http://www.highered.nysed.gov/tcert/teach/
http://www.oct.ca/become_a_teacher/registration_guides/outside_ontario_e.pdf
http://www.oct.ca/become_a_teacher/registration_guides/outside_ontario_e.pdf
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Student Teaching Start/End Dates*  
 

 

Fall Semester 2009 
 

For Canadian Education Student Teachers 

1
st
 Placement: Tuesday, September 8-Friday, October 23, 2009 

Interim Week –Monday, October 26-Friday, October 30, 2009 

2
nd

 Placement: Monday, November 2-Thursday, December 10, 2009 

NOTE: Last date of student teaching is Thursday, December 10, 2009 

 

For U.S. Education Student Teachers 

1
st
 Placement: Tuesday, September 8-Friday, October 23, 2009 

Interim Week –Monday, October 26-Friday, October 30, 2009 

2
nd

 Placement: Monday, November 2-Thursday, December 10, 2009 

NOTE: Last date of student teaching is Thursday, December 10, 2009 

 

Mandatory Student Teaching Exit Meeting Schedule 

All Canadian/U.S. education student teachers: Friday, December 11, 2009 at the Amherst Campus Multi-

Purpose Room (MPR), 9:00 a.m. [Further details to be sent to student teachers‘ Medaille.] 

 

Spring Semester 2010 
 

For Canadian Education Student Teachers* 

1
st
 Placement: Monday, January 25-Friday, March 12, 2010 

Interim Week –Monday, March 15-Friday, March 19, 2010 

2
nd

 Placement: Monday, March 22-Thursday, April 29, 2010 

NOTE: Last date of student teaching is Thursday, April 29, 2010 

 

For U.S. Education Student Teachers* 

1
st
 Placement: Tuesday, January 25-Friday, March 12, 2010 

Interim Week –Monday, March 15-Friday, March 19, 2010 

2
nd

 Placement: Monday, March 22-Thursday, May 6, 2010 

NOTE: Last date of student teaching is Thursday, May 6, 2010 

 

Mandatory Student Teaching Exit Meeting Schedule 

Canadian education student teachers: Friday, April 30, 2010 at the Amherst Campus, Multipurpose Room 

[MPR] at 9:00 a.m. [Further details to be sent to student teachers‘ Medaille.] 

Canadian/U.S. education student teachers: Friday, May 7, 2010 at the Amherst Campus, Multipurpose Room 

[MPR], 9:00 a.m. [Further details to be sent to student teachers‘ Medaille.] 

 

*Subject to change. 
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History 

Medaille College is a private, coeducational institution offering associate, bachelor‘s and master‘s degree programs 

through day, evening, and weekend studies.  

 

The College traces its roots back to 1875 when the Sisters of St. Joseph founded an Institute for the preparation of 

teachers. The Institute became Mt. St. Joseph Teachers College in 1937, and was authorized to grant baccalaureate 

degrees in Education to women in religious orders. In 1967 the name of the institution was changed to Medaille 

College, and its charter was amended to allow it to admit both men and women. In 1968 an absolute charter was 

granted by the Boards of Regents, establishing Medaille College as a totally independent institution governed by a self-

perpetuating Board of Trustees.  

 

The College grants undergraduate degrees in the liberal arts and a variety of career-related programs, and graduate 

degrees in business and education.  

 

 

Mission 

Chartered by the Board of Regents of the University of the State of New York, Medaille College is an independent, 

coeducational institution of higher learning. Its purpose is to make available to all qualified students postsecondary 

educational opportunities to meet their individual needs for lifelong intellectual and professional growth.   

 

Medaille College concentrates on excellence in teaching in teaching with an emphasis on personal attention to its 

diverse student body. Its curriculum provides a solid liberal arts and science foundation with early access to career-

oriented education. The College offers cultural, economic, and community services as part of its educational mission.  
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Office of Student Teaching /Certification 
 

 

The Student Teaching Experience at Medaille College provides students with a variety of hands-on opportunities in 

preparing them to become classroom teachers. The basic foundation in graduate education coursework and the early 

field experiences prior to student teaching prepares the students to experience the instructional and non-instructional 

responsibilities of a classroom setting. 

 

Medaille College student teachers participate in two, full time student teaching placement experiences in the greater 

western New York area and in the Province of Ontario and are guided by associate teachers (classroom teachers) and 

college supervisors during the placements. Student teaching expectations and requirements are provided in more detail 

by going to the link ―Student Teaching Handbook.‖  

 

We recommend that students complete all liberal arts and science pre-requisites prior to their last semester at Medaille 

College. Students who choose to take coursework at another college or university the last semester of their program 

run the risk of not getting official transcripts to Medaille College in time to graduate. 
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Associate Teacher Guidelines 
 

 

Dear Associate Teacher,  

 

On behalf of Medaille College and the Office of Student Teaching/Certification, we thank you for assuming the 

responsibility as an Associate Teacher for our student teachers. You have demonstrated true professionalism by 

accepting this important role with our students.  

 

As the Associate Teacher, you play a key role in the development of our student teachers. You may be called upon for 

advice on areas such as classroom management, planning and evaluating, and selection of instructional media. While 

functioning as an Associate Teacher, you serve as a role model and exert positive influence on the student teacher‘s 

successful teaching experiences. Your basic relationship calls for you to serve as a leader-suggesting, guiding, 

modeling, conferring, counseling, and evaluating. 

 

The Student Teaching Handbook is designed to serve as a reference tool during the student teaching experiences. Over 

the course of the experiences, we ask that you confer with the student teacher daily and document the student teacher‘s 

successful completion of the various field based requirements. 

 

We look forward to working with you as another productive semester approaches.  
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Timetable of Important Dates/Activities for the Associate Teacher  

 

 

Deadline Dates Activity 

Week one  Accept the student teacher (ST) as an entering 

candidate to the profession under your charge 

 Orient & help familiarize the ST with classroom 

routines, school procedure & staff 

 Provide definite guidelines regarding ST requirements 

 Integrate the ST into your classroom as an asset to the 

instructional setting; assign tasks that will provide 

insights about learners 

 Complete stipend reimbursement form & fax to 716-

932-2611 or submit electronic form at 

www.medaille.edu/studentteaching/forms.asp 

Week two 

 

 

 

 

On-going 

 Make an appointment for initial observation with 

College Supervisor via student teacher 

 Advise & assist the ST in planning for demonstration 

of ST requirements that are appropriate within the on-

going instructional context 

 Provide ST with regular feedback on instructional & 

non-instructional progress 

 Submit academic warning letters, when necessary 

Week three  Complete Midway Evaluation & give to ST Reflect 

upon student‘s progress: provide regular feedback 

with ST  

 Provide ST with increasing independence including 

more teaching responsibilities 

 

Week four  Same as above, if it has not been completed plan for 

next visit of College Supervisor 

 Evaluate ST‘s unit plan and review two of the lesson 

plans within the unit (using Unit Rubric & Lesson 

Plan Rubric) if student completes unit during 

placement with you 

Week five  Review the ST‘s schedule for completion of remaining 
ST requirements 

 Sign off on all completed ST requirements 

Week six/seven  Provide the ST with an opportunity for full time 

instructional opportunity for one to two weeks 

 Complete the ―College Supervisor and Associate 
Teacher Survey‖ about the student teaching 

experience found on the student teaching website at 

www.medaille.edu/studentteaching/forms.asp and give 

to college supervisor. 

Week seven (approximately)  Associate Teacher stipend mailed 

 

 

http://www.medaille.edu/studentteaching/forms.asp
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College Supervisor Guidelines 
 

 

Dear College Supervisors and Principal,  

 

Thank you for your willingness to serve as a College Supervisor for Medaille College and the Office of Student 

Teaching/Certification (OSTC). You are assisting in the education and training of a future teacher. We are privileged 

to work with you in this responsibility you have undertaken.  

 

You are invited to view our website at www.medaille.edu/studentteaching.  There, you will find the history of 

Medaille College, and other important information about the student teaching experiences. You will also find all the 

forms required for evaluating the student teacher. 

 

The student teaching web site will serve as a reference for you while you work with our students. Your interaction with 

the student teachers has proven to be essential in their success. Although there are guidelines, each student does tend to 

be an individual. Some will be unique.  

 

When you are assigned students, you may choose to create a distribution list of their email addresses. We also will be 

forwarding memorandums in order that you may forward them to the student teachers as needed. Profiles of the 

student teachers are electronically available from your student teacher.  

 

You may submit mileage from the college to the school if you work in the Western New York area. If you are working 

outside of this area, for example, Syracuse, New York City, or the Province of Ontario, record your mileage from your 

home to the school. (Canadian supervisors, please calculate in miles, not kilometers.) There is a 60 mile round-trip 

limit for mileage reimbursement. Over the limit requires prior approval by the OSTC. 

 

You are encouraged to submit mileage after each placement along with the ―College Supervisor and Associate Teacher 

Surveys‖ you collect from the associate teachers you work with. After the second placement, include your ―College 

Supervisor and Associate Teacher Surveys‖ in the mailing with your mileage. Your stipend for supervision will be 

processed after each placement. For spring semester reimbursements, the last date to submit mileage requests for 

payment is May 31
st
. 
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Timetable of Important Dates/Activities for College Supervisors 
 

 

Deadline Dates Activity 

1
st
 placement, 2

nd
 placement  Start/end dates for student teacher placements 

Prior to first week of ST, but no later than first 

week of ST  

Meet with assigned student teachers 

No later than first week of ST Meet with associate teachers to orient/discuss 

expectations( lesson plans, units, evaluation forms, 

rubrics, survey) 

Week 2 or 3 of ST experience Schedule initial observation/evaluation of student 

teacher(s) for 1
st
 & 2

nd
 placement 

Week 5 or 6 of ST experience Schedule 2
nd

 observation/evaluation of student teacher(s) 

Before week 6 of student teaching 

 

Distribute performance surveys to associate teachers and 

school principals 

Before week  7 of student teaching Collect performance surveys from associate teachers and 

school principals 

Before December 15 (fall)/ May 15 (spring) Submit ―College Supervisor and Associate Teacher 

Surveys‖ from associate teachers and college supervisors 

Due to student teacher no later than  

April 29 and December 7 

Review exit materials to ensure student teacher has all 

original evaluations, lesson plans/ rubrics, etc., as listed on 

the Exit Checklist. 

Before October 15                Before March 1 

Before December 1               Before May 1 

 

Submit Mileage payment form, Atten: R. Locke  

[mileage in miles & tolls only] 

Before December 1 Mileage form: submit mileage payment form, atten: R. 

Locke,  

[mileage in miles & tolls only] 

As necessary Contact Office of Student Teaching/Certification 

concerning student teaching ―issues‖ [contact: 

renee.m.locke@medaille.edu 

By December 15 

By May 15 

College supervisor payments mailed (by College) 

 

 
  

mailto:renee.m.locke@medaille.edu
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Student Teacher Expectations 
 

 

1. Punctuality: Student teachers are expected to be at the school the same time as the associate teacher 

(AT). Students will be cited for arriving late and/or leaving early. You may be expected to arrive 

earlier or remain later as determined by your associate teacher.  

 

2. Dress professionally. Remember you want to distinguish yourself from the children and stand out with 

the faculty. Tee shirts, jeans and sneakers, athletic outfits or Capri slacks are not considered professional 

attire. 

 

3. Lesson Plans: follow the school‘s expectations for lesson planning. Use the Medaille lesson plan format 
for the unit you are submitting in your exit package. And for all formal observations with your college 

supervisor. The policy is to start with the complete lesson plan and wean yourself into the ―little square‖ 

in the plan book as your associate teacher deems it appropriate. However, if it is school policy to write 

detailed lessons, then you must! 

 

4. The student teaching requirements for specific programs are found on pages 18-29. Please note on page 

29 that signatures for completed work must be signed off by the student teacher, the associate teacher and 

the college supervisor for each placement. These original documents must be handed in at the Student 

Teacher Exit Meeting. 

 

5. Absence—Always notify your college supervisor, but more important, the associate teacher needs to 

know if you are going to be absent, especially if you are responsible for the teaching. In the event of a 

planned absence, be sure all lesson plans and resources are ready and available to your associate teacher. 

 

6. Absences are expected to be made up. 

 

7. If there is an issue with your placement, you need to discuss the issues with the associate teacher and/or 

college supervisor.  

 

8. Be diplomatic! (Handle pressure.) If there is a problem, talk it over, either with your associate teacher 

or, by all means, your college supervisor. 

 

9. Cell phone use is strictly prohibited unless it is clearly a non-duty break (e.g., lunch). 

 

10. Prioritize. Try not to become overwhelmed by thinking you need to complete everything at one time. 

 

11. The Capstone Project is not to be worked on during your student teaching day. This is for outside school 

hours. 

 

12. It is strongly recommended that you do not work while you are participating in the full-time student 

teaching experience. Dedication to completing student teaching at the highest possible level is your 

number one priority.  
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Student Teaching Guidelines/Tips 

 

 
A. Becoming Acquainted With the School 

 

 Review the school‘s handbook. 

 Learn breakfast, lunch, and/or after-school program procedures and the duties of your associate 

teacher. 

 Observe the general guidelines, rules, regulations, policies, curriculum of the school and district 

board. 

 Become acquainted with what auxiliary personnel (nurse, psychologist, etc.) 

 Understand the policies concerning hall traffic, playground rules and assembly procedures. 

 Become familiar with the library and what texts are available to your students. Use the library 

services. 

 Become acquainted with the school secretary and/or clerk. She/he can be a good friend and helper. 

 Become acquainted with audio and technological equipment and materials available to you. 

 Attend recommended PTA meetings, faculty meetings, team meetings, local campus meetings, 

district and regional staff activities, which promote professional growth outside the classroom. 

 

 

B. The Children 

 

 Remember you were once a child. 

 Look over the permanent record cards. Foresight is better than hindsight. The records may give you 

clues to student‘s hearing and vision impairments or other physical conditions, family situations, and 

emotional disturbances that impact their ability to learn in the traditional manner.  

 What special classes are your children involved in? ( art, music, gym, speech, gifted) How are you 

involved? 

 Respect each student as an individual with unique growth and development patterns. 

 

 

C. Planning 

 

 Plan your lessons well so you don‘t leave ―gaps‖ in your teaching. 

 Lesson Plans: Follow the school‘s procedure for lesson plans. Use the Medaille College format until 

you are permitted to write a briefer version. This will be determined by the associate teacher or the 

college supervisor. 

 Complete lesson plans in a timely manner in order that they may be reviewed by your associate 

teacher or college supervisor.  

 

 

D. Management 

 

 When you face a classroom management issue, resolve it within the framework of the 

school/classroom guidelines. 

 Be friendly, but firm, will all children, in and out of the classroom.  

 Don‘t try to become a ―buddy‖ to children. A good ―buddy‖ does not always make a good teacher. 
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E. The Associate Teacher and the College Supervisor 

 

 Recognize the associate teacher as a professional who will guide you in attaining the status as a 

neophyte teacher.  

 Schedule regular planning sessions with your associate teacher. 

 Plan with your college supervisor and associate teachers the steps to be taken in assuming 

responsibilities in the classroom, specifically that more responsibilities will be delegated as you 

exhibit readiness. 

 We want you to be successful! Communicate with your associate teacher and your college 

supervisor. 

 Attend regularly scheduled evaluation conference regarding your progress. Be sure an associate 

teacher midway evaluation is completed informally by the fourth week in placement #1 and the 

third week in placement #2, so you know if your progress is satisfactory.   

 Remember the professional and legal responsibilities of the classroom remain with associate teacher.  

 Part of the field experience program encourages you to assume responsibilities which have not been 

delegated by your associate teacher. Therefore, as you become more involved with the teaching 

process, you should automatically assume specific appropriate responsibilities.  

 Absence-always notify your college supervisor, but more importantly, the associate teacher needs to 

know if you are going to be absent, especially if you are responsible for the teaching. (Teacher‘s 

Guide, Plan Books, etc.) 
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Suggested Timetable of Important Dates/Activities for Student Teachers 
 

Deadline Dates Activity 

Prior to first week of ST Contact associate teacher (in person, via phone, email or 

letter 

Prior to first week of ST, but no later than 

first week of ST  

Meet with assigned college supervisor – make contact via 

email, phone or letter 

Week 1 of ST experience  Observe teaching procedures 

 Become acquainted with curriculum scope of group and 

curriculum materials employed by the associate teacher 

 Observe & become acquainted with classroom & school 

routines 

 Observe children in order to become aware of the 

children‘s needs 

 Assume responsibility for limited teaching activities—

teach a small group, read a story, take children to lunch, 

assist in arrival & dismissal of children 

 Use journal lesson plans until advised otherwise by AT 

Week 2 of ST experience  Gain insights into the long-range plans for the year and 

the time of your assignment 

 Begin writing formal lesson plans that will be used in the 

next two weeks 

 Become acquainted with social personnel 

 Assume teaching responsibility for classroom activities, 

i.e., children in small groups using formal lesson plans 

 Discover scope & sequence of school curriculum and 

write outlines of units you are expected to teach 

 Investigate the resources of the school for use in units 

 Become an active participant in school activities 

 Assume greater responsibility for non-teaching activities 

 Plan & teach lessons with total group using completed 

formal lesson plans 

Week 3 of ST experience  Continue observation & participate as previously stated 

 Assume complete responsibility for all non-teaching 

activities 

 Assume full responsibility for two full teaching periods – 

formal lesson plans should have been reviewed 2-3 days 

prior to teaching 

 Gain insight into home background of children 

 Indicate ability to locate and handle school teaching aids 

via lesson plans 

 Assume select responsibility of possible co-curricular or 

extracurricular activities 
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Week 4 of ST experience  Continue previous activities 

 Assume responsibility for execution of the plans for 

more teaching responsibility – unit outlines should be 

lesson plans by now 

 Assume complete responsibility for new learning area 

(unit teaching) – extent of formality depends on prior 

weeks 

 Indicate knowledge of available community resources & 

indicate ability to use these resources via units or field 

trips 

Week 5 of ST experience  Continue with previous stated activities 

 Plan & execute program for up to one week now or by 

week six 

Week 6 or 7 of ST experience  Continue with responsibility from other weeks, or what 

associate teacher plans for student teacher 

 Visit other classrooms to observe different strategies, 

techniques, etc.  

 Collect all original evaluations, lesson plans/ rubrics, 

etc., as listed on the Exit Checklist. 

 Write your reflection assignment. 

At end of ST experience as scheduled 

(December or May) 

 

 Attend schedule Student Teacher Exit Meeting 
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Student Teaching Requirements by Program 
 

 
REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

ADMINISTRATION 

PUBLIC RELATIONS 

Attend day-time school functions e.g. play, school 

assemblies and faculty meetings. The student 

teacher must also attend the following after school 

activities. These may be divided between both 

assignments. 

 PTA Meeting/School Council 

 Open House 

 Other 

V  V  V  V  V  

PROFESSIONALISM 

Participate in educational activities that promote 

one‘s profession. The student teacher must attend at 

least one or more of the following: 

 In-service workshop 

 Professional development 

 Teacher conference day 

 Professional activity 

 Other 

V  V  V  V  V  

COMMUNICATION 

ü Facilitate necessary communications with 

the school principal – utilize procedure set 

within school 

ü The student teacher in Spec Ed  will 

participate in the scheduling of parent-

teacher and IEP Team meetings  

V  V  V  V  V  

SYSTEMS MAINTENANCE 

Discuss rules/regulations of the school and school 

board or district including reinforcement of said 

rules/regulations to include demonstrating the 

ability  to consistently support and reinforce those 

rules and regulations (via School Handbook) 

V  V  V  V  V  

RESOURCE PEOPLE 

Describe the procedure for including a resource 

person in your lesson(s) 

V  V  V  V  V  

ATTENDANCE 

Maintain the daily attendance records for a 

minimum of two weeks 

V  V  V  V  V  

ANCILLARY DUTIES 

ü Manage the collection of money for book 

orders, field trips, or the like 

ü The student teacher in Spec Ed  will 

participate in at least one ongoing school 

committee as a regular observer  

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

ORDERING SUPPLIES 

Understand how to order educational supplies such 

as software, resource literature, etc 

V  V  V  V  V  

EVALUATION 

CREATING AN ASSESSMENT 

 Construct an assessment based upon the 

behavioral objectives of the students 

teacher‘s implemented lesson plans (for 

SpecED , it should target the individualized 

goals of a student on an IEP 

 The assessment will utilize basic rules of 

evaluation planning; approval to administer 

the assessment fulfills the requirement 

 Administer the assessment to a large group 

(20-25) of learners or a small group of at 

least (6) learners.   

 Construct a short range remedial plan for a 

learner in need that is based upon a diagnosis 

derived from an administered test 

 Remediate the learner based on the 

aforementioned plan 

V  V  V  V  V  

ALTERNATIVE EVALUATION 

TECHNIQUES 

 Demonstrate alternative evaluation 

techniques such as (check those that apply) 

 Summary statements 

 Portfolio collection 

 Observation 

 Running records 

 Learning logs 

 ―I learned‖ statements 

V  V  V  V  V  

RUBRICS 

 Demonstrate construction and integration of 

a set of rubrics 

 The student teacher in Spec Ed will 

participate in the administration of either 

authentic and/or Curriculum-Based 

Assessment practices for at least one child. 

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

INSTRUCTIONAL MEDIA 

Demonstrate appropriate selection and use of 

instructional media in lower and upper classroom 

settings. The student teacher must use a minimum 

of ten (10) items of equipment. Divide these 

between both settings, if needed. 

 Digital camera; other camera 

 Video camera; camcorder 

 CD player 

 Computer/printer 

 White board 

 Smart board 

 Ellison machine 

 Laminator 

 LCD projector 

 Microphones 

 Overhead 

 Scanner 

 Slide projector 

 Television 

 Copy machine 

 Other:_________________________ 

V  V  V  V  V  

INSTRUCTIONAL OPERATIONS 

MODES OF INSTRUCTION 

Demonstrate appropriate use of four (4) modes of 

instruction: 

 Demonstration 

 Discussion 

 Experiment 

 Lecture 

 Small group project 

 Study skills research 

 Tutor 

 Partners 

 Other (selected w/teacher‘s approval) 

 The student teacher in Spec Ed will write a 

complete lesson plan (e.g., a minimum of 

four lesson plans will be written for each 

individual mode) to include the use of 

instructional differentiation for students with 

diverse learning needs. 

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education  Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

ADOLESCENT EDUCATION 

MS: Biology, Chemistry, English, French, 

Mathematics, Social Studies (BS only) 

Plan, instruct and evaluate in the specific content 

area. (See content areas below.) 

BIOLOGY 

 Labs 

 Human biology 

 Ecology 

 Earth sciences 

 Standards 

 Astronomy 

CHEMISTRY 

 Introduction to general chemistry 

 Physical chemistry 

 Labs 

 Organic chemistry 

 Micro-teaching 

 Standards 

ENGLISH 

 Literary analysis 

 Written communication 

 Literature/elements 

 Speech including persuasive speaking 

 Listening skills 

 Standards 

FRENCH 

 Interpretive communication 

 Interpersonal communication 

 Presentational communication 

 Connect French with other disciplines 

 Understand cultural perspectives 

 Socio-cultural theory 

 Standards 

MATHEMATICS 

 Algebraic functions 

 Pre-calculus 

 Statistics 

 Problem solving 

 Arithmetic 

 Geometry 

 Standards 

SOCIAL STUDIES (BS only) 

 Economics 

 Psychology 

 Sociology 

 History 

 Political science 

 Anthropology 

 Standards 

    V  
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REQUIREMENTS 

Initial and date in appropriate column(s) 

to the right 

Elementary Education  Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 
Grade 1-3 Grade 4-6 

LEARNING CLIMATE 

CLASSROOM ENVIRONMENT 

Prepare optimum classroom learning conditions 

(ventilation, lighting, etc.) along with learning and 

interest centers 

TEACHING QUALITIES 

 Display teaching qualities that encourage 

positive social relationships, productive 

interactions, and learning between students. 

 Focus on and build positive rapport with 

his/her students 

 Demonstrate knowledge and understanding 

of his/her individual students to include their 

learning styles, academic levels and 

classroom preferences 

 Demonstrate the ability to talk with 

(interview) and generate student centered 

information from parents and other primary 

caregivers 

MUTUAL RESPECT RELATIONSHIPS 

Encourage mutual respect 

WEEKLY INSTRUCTIONAL GOALS 

 Prepare weekly instructional goals to address 

the standards of NYS that are compatible 

with the level assigned 

 The student teacher in Spec Ed  will 

demonstrate the ability to modify day to day 

and weekly  instructional goals based on the 

classroom performance of all students to 

specifically include those with IEPs  

 Demonstrate instructional skills to include 

authentic and community-based principles of 

instruction 

FORMAL LESSON PLANS 

Write formal lesson plans using instructional 

objectives written in behavioral terms. The 

Associate Teacher will decide when they will 

become less formal. 

PLAN BOOK PREPARATION 

Prepare weekly instructional goals and materials in 

the Associate Teacher‘s standard plan book 

V  V  V  V  

 

 

 

 

V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

LEARNING CLIMATE (Continued) 

ALTERNATIVES TO FORMAL LESSON 

PLANS 

Demonstrate instructional skills utilizing 

alternatives to formal lesson plans: 

 Content outlining 

 Individual guidance 

 Listing topics 

 Listing questions 

 Purposeful passivity 

Develop an instructional unit for classroom 

presentation using at least two types of preplanning: 

 Individual teacher 

 Interdepartmental 

 Pupil(s) 

 Team 

V  V  V  V  V  

PLANNING A FIELD TRIP-this should be 

implemented but may also be planned as a ―virtual‖ 

trip; it may be in conjunction with a unit of study 

Plan a field trip and appropriate follow-up 

activities. Consider the following: 

 Objective of the trip 

 Readiness and preparation of the learners 

 Necessary arrangements 

 Evaluation 

V  V  V  V  V  

COMPUTER INSTRUCTION 

INTEGRATED UNIT OF INSTRUCTION 

 Integrate the computer into an aspect of 

instruction 

 Use software program(s) to teach or reinforce 

learning 

 Use the internet as a research tool 

 Include technology such as PowerPoint 

and/or web creation 

 The student teacher in Spec Ed will 

demonstrate effective use of assisted 

technology currently in place in Windows 

and Microsoft Word Processing  

 The student teacher in Spec Ed will identify 

and implement appropriate technology 

modifications for at least 3 different students 

in an IEP, one of which is considered high 

tech 

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

CREATIVE ARTS 

THEMATIC DISPLAY 

Design and construct a thematic display as a 

bulletin board or showcase in conjunction with a 

unit or theme and in consultation with the Associate 

Teacher 

V  V  V  V  V  

CREATIVE ART DISPLAY 

Develop an art activity that will provide an 

opportunity for students to express themselves 

creatively. Suggestions include: 

 A field trip 

 Presentation and discussion of a work of art  

 Viewing a film 

 Reading or listening to a story or poem 

 Listening to a musical selection 

 Completion of a unit of work 

 In conjunction with a holiday theme 

V  V  V  V  V  

CREATIVE DRAMATICS 

Plan creative dramatic activities and either 

incorporate them in an existing plan or carry them 

out in isolation. 

INTEGRATION OF MUSIC 

Integrate music into ongoing classroom instruction 

in order that functions performed relate to 

discipline, creativity and aesthetics-choose 3: 

 Utilize music to enhance a productive 

learning climate 

 Use music to help bring about an atmosphere 

conducive to creative dramatics 

 Utilize music to generate an atmosphere 

where beauty might be appreciated 

 Teach a song 

 Construct musical instruments 

 Direct musical games or activities 

V  V  V  V  V  

LANGUAGE ARTS 

DIRECTED LISTENING ACTIVITY 

Plan and carry out a lesson on listening 

comprehension that may include sequence, 

following directions, etc. 

ANALSYSIS OF STUDENTôS 

HANDWRITING 

Observe performance and evaluate the handwriting 

of students.  Consider speed, slant, spacing, form 

and alignment. Develop a plan to assist 2 students 

to correct their difficulties. This can be a one-on-

one assistance associated with spelling, creative 

writing, journals, etc.  

V  V   V   
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education Middle 

Childhood 

Grade 5-9 

 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

HANDWRITING 

Plan and teach a lesson developing a skill in 

manuscript or cursive writing. This can be related to 

above objective. 

FACET OF LITERATURE 

Develop and teach a lesson using one facet of 

literature, such as poetry, legend, picture book, 

novel and the like. This can be integrated in to a 

unit or stand alone as a unit. 

V  V   V   

CREATIVE WRITING:PROCESS 

APPROACH 

Develop and teach a minimum of two lessons in 

creative writing. This may be a part of a content-

related subject or as a unit on its own 

V  V  V  V   

WRITTEN LANGUAGE ANALYSIS 

Analyze usage and grammar of at least 3 samples of 

written work. This can occur within any curriculum 

area. 

INFORMATIONAL WRITING 

Plan and teach informational writing such as the 

letter, reporting, outlining and the like. 

SPELLING HABITS 

Study the spelling habits in the daily written work 

of a content area of at least 3 students. Talk this 

over with your Associate Teacher. 

ORAL LANGUAGE DEVELOPMENT 

Provide opportunities to implement oral language 

development and/or formal speech development. 

V  V  V  V  V  

LITERACY INSTRUCTION 

BALANCED FRAMEWORK OF READING 

Demonstrate planning and teaching systematic, 

explicit instruction of literacy skills and strategies 

that includes authentic, meaningful literature and 

activities that will engage students in their learning. 

These skills include attention to: 

 Phonemic awareness 

 Phonics 

 Fluency 

 Vocabulary 

 Comprehension 

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

COMPONENTS OF LITERACY 

INSTRUCTION 

Student teacher demonstrates awareness and 

integration of the following components in literacy 

instruction and enrichment activities 

 Word Study-working with sounds, letters, 

words, word walls, word sorts 

 Reading-read aloud, shared reading, guided 

reading, independent reading 

 Writing-modeled writing, shared/interactive 

writing, guided writing, independent writing 

  V  V  V  V  

DIFFERENTIATED LEARNING 

The student Teacher in Spec Ed will develop 

differentiated objectives and instructional strategies 

for students who are reading below grade level 

   V   

MATHEMATICS 

UNIT OF INSTRUCTION 

Develop and teach a unit of instruction in Math that 

contains a minimum of 3 lessons.  The following 

objectives may also be included in this unit. 

INSTRUCTIONAL MATERIALS 

Utilize instructional materials made for a large 

group, small group or a learning center to teach and 

reinforce lessons. 

INSTRUCTIONAL EVALUATION 

 Administer, score and interpret a unit 

assessment to evaluate the students‘ 

achievement on material presented in 

Mathematics unit. 

 The student teacher in Spec Ed will utilize 

authentic or curriculum-based assessment 

strategies to evaluate the mathematics skills 

of at least one student on an IEP plan. A plan 

for remediation based on the outcomes of 

that assessment will be presented. 

 The student teacher in Spec Ed  will 

demonstrate the process of on-going and real 

time assessment/evaluation during lesson 

presentation to include timely re-teaching  

V  V   V   
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

SCIENCE 

INSTRUCTIONAL UNIT 

Develop and teach an instructional science unit 

consisting of a minimum of 3 developmental 

lessons.  Where Science is departmentalized and the 

student teacher is not teaching this subject, it can be 

expected that Science will be accommodated via 

integration in literature, reading, research or another 

enrichment area.  For example, a miniunit on 

Ecology can be studied or pupils can research the 

weather and its effects on a country they are 

studying. 

SCIENCE DEMONSTRATION 

Plan and carry out a science demonstration or 

experiment integrating process oriented instruction. 

V  V   V   

SOCIAL STUDIES 

INSTRUCTIONAL UNIT 

Prepare and teach an instructional unit consisting of 

a minimum of 3 developmental lessons.  Where 

Social Studies is departmentalized and the student 

teacher is not teaching this subject, it can be 

expected that Social Studies will be accommodated 

via integration in literature, reading, research or 

another enrichment area.  For example, studying the 

geography of a region in a piece of literature; 

current events are always a timely topic, too. 

V  V   V   

CAREER DEVELOPMENT, 

OCCUPATIONAL STUDIES, PHYSICAL 

EDUCATION 

CAREER DEVELOPMENT 

ü Explore and develop materials for students 

that demonstrate knowledge about the world 

of work, career options and related personal 

skills and abilities to future career choices.  

ü Demonstrate how academic knowledge and 

skills relate to the workplace. 

 

V  V  V  V  V  
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REQUIREMENTS 

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

CAREER DEVELOPMENT, 

OCCUPATIONAL STUDIES, PHYSICAL 

EDUCATION 

OCCUPATIONAL STUDIES 

ü Demonstrate knowledge of how mastery of 

basic skills and competencies are essential 

to communicate thoughts (in a workplace-

classroom). 

ü Demonstrate a knowledge about career 

choices 

The above objectives are a requirement during 

student teaching.  Career development and 

Occupational studies can be discussed with your 

pupils informally, whenever you ―see‖ a career 

choice surface during a lesson.  In grade 2, for 

instance, it is a perfect match with the unit on 

Community Helpers.  During a unit about explorers, 

talk about the role that 21
st
 century people choose to 

do that qualifies them to be an explorer (astronauts, 

mountain climbers, safari hunters, etc.).   

 

Challenge yourself to discover what ―jobs‖ or 

occupations or careers are evidenced in a lesson or 

unit of study.  Doctors or other health care 

providers can be focused upon during a grade 5 unit 

on one of the systems of the body. Within the same 

unit careers, such as social workers, nurses, 

secretaries or administrative assistants, marketing, 

fund raising, and of course support and maintenance 

staff. The latter should be recognized with all 

careers. 

 

A mini unit could explore careers that children 

come in contact with in a school, hospital, library, 

on a farm, etc.  They could also pick an industry 

and discover all the personnel involved, for instance 

in a Ford plant, an aspect of the entertainment field, 

sports or the like. 

 

Brainstorming, creating webs, reading and 

discussion is sufficient at the childhood level 

because our responsibility is to provide a 

foundation. Enrichment would include the 

opportunity to research, interview, listen to or 

experience someone in the field.  Have fun with this 

objective and make it a part of YOUR career. 

V  V  V  V   
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REQUIREMENTS  

Initial and date in appropriate column(s)  

to the right 

Elementary Education 
Middle 

Childhood 

Grade 5-9 

Spec Ed 

(one 

setting) 

Adol Ed  

Gr. 7-12 

Grade 1-3 Grade 4-6 

PHYSICAL EDUCATION 

Plan to integrate activities related to the physical 

well being of the children.  This may be in the form 

of Daily Physical Activity (DPA) 

V  V  V    

INSTRUCTIONAL UNIT 
Prepare and teach an instructional unit, consisting 

of a minimum of 5 days, in the subject(s) for which 

you have been assigned. 

  V  V   

SPECIAL EDUCATION 

 Initiate an exploratory conference with 

representatives from the sponsoring district 

or agency to discuss special education 

objectives, conditions, and setting as well as 

potential opportunities and experiences at the 

site. 

 Prepare a case study according to the 

approved format 

 Participate in periodic conferences with 

faculty coordinator and field supervisor 

 Maintain a written log of activities as well as 

clinical ―products‖ 

 Prepare an addendum report at the 

conclusion of the first 100 hours 

 Prepare a final report in the required standard 

style and format 

   V   

BSED ADOLESCENT EDUCATION  

w/SPEC ED 

INCLUSIVE CLASSROOMS/SPECIAL 

EDUCATION 

 Establish and implement progressive 

inclusion objectives 

 Participate in functional behavior assessment 

 Participate in student IEP meetings 

 Practice co-teaching in an inclusive 

classroom 

 Design and implement an authentic or 

curriculum based assessment model for at 

least one IEP student 

    V  

 

First Placement: Second Placement: 

    
Student Teacher Signature  Student Teacher Signature 

    
Associate Teacher Signature  Associate Teacher Signature 

    
College Supervisor Signature  College Supervisor Signature 

    
Date  Date 
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Goals & Objectives: BSED in Adolescent Education, grades 7-12 
 

 

Students who are pursuing the degree in Adolescent Teaching: English 7-12 with Special Education; Adolescent 

Teaching: Math 7-12 with Special Education, and Adolescent Teaching: Social Studies 7-12 with Special 

Education will have to fulfill these requirements for student teaching.    

 

GOALS 

 

The student will in both general and special education settings: 

 Work collaboratively with the associate teacher to plan lessons and units.   

 Practice the cycle of planning, instruction, and assessment and target general education and special 

education students. 

 Interact with parents (guardians) for educational planning, supports, and transitions. 

 Participate in IEP and other interdisciplinary teams for the purpose of providing individualized 

instruction. 

 Be involved in collaborative co-teaching relationships. 

 Reflect on practice, set personal goals, and devise action plans to attain goals for professional 

development.  

 Assume complete responsibility of the classroom and demonstrate competence successfully for at least 

(1) week in the middle school (7-9) and high school (10-12) setting.   

 

 

OBJECTIVES 

 

Administration 

 Manage and maintain records 

 Discuss and explain the school rules and regulations to students and parents 

 Facilitate necessary communications  with principal, counselors, and department heads 

 Maintain daily attendance 

 Manage collection of money for classroom activities (ie., book orders, field trips) 

 Help to schedule parent teacher conferences and IEP meetings 

 Understand how to order educational supplies.  

 

Evaluation 

 Construct original tests based on NYS Standards and educational objectives 

 Demonstrate range of techniques (summary statements, portfolio collection, anecdotal observation, 

running records, authentic  and curriculum) 

 Demonstrate construction and utilization of assignment rubrics 

 Document use of information generated from assessments in planning an reflection 

 Construct an instructional intervention for learners with exceptional needs based on data.   

 

Instructional Media and Technology 

 Demonstrate appropriate selection and use of instructional media 

 Integrate instructional technology 

 Utilize relative software and assistive technology 

 Implement instruction that integrates the computer 

 Monitor children using the computer 

 Use internet as research tool 
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Learning Climate and Instructional Operations 

 Demonstrate specific modes of instruction 

 Reflect and demonstrate optimal classroom learning conditions (seating, lighting, physical arrangements) 

 Encourage teacher-student, teacher-teacher, and student-student positive relationships 

 Identify, assess and provide behavioral and social skill development for specific students 

 Engage in collegial communication 

 

Planning 

 Plan weekly instructional goals that address NYS Standards 

 Design and implement multi-modal units and lesson plans that differentiate instruction 

 Modify instructional goals based on IEP‘s 

 Plan a field trip 

 Demonstrate the ability to address instructional supports and unique needs of students. 

   

Inclusive Classrooms/Special Education 

 Establish and implement progressive inclusion objectives 

 Participate In functional behavior assessment 

 Participate in student IEP meetings 

 Practice co-teaching in an inclusive classroom 

 Design and implement an authentic or curriculum based assessment model for at least one IEP student 
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Goals & Objectives: MSEd in Adolescent Education, grades 7-12  

 

 
Students who are pursuing the requirements for the degrees listed below will have to fulfill these requirements.  

 Biology 7-12 Track, designed to lead to initial certification in Biology 7-12; 

 Chemistry 7-12 Track, designed to lead to initial certification in Chemistry 7-12; 

 English 7-12 Track, designed to lead to initial certification in English 7-12; 

 French 7-12 Track, designed to lead to initial certification in French 7-12; 

 Mathematics 7-12 Track, designed to lead to initial certification in Mathematics 7-12. 

 

 

GOALS 

 Students will be visited 4 times by a college supervisor 

 Students will be visited twice at the grades 7-9 level 

 Students will be visited twice at the grades 10-12 level 

 Students will have complete responsibilities for the classroom for a minimum of one week 

 

 

OBJECTIVES 

 Attend all day school functions 

 Participate in professional activities 

 Become familiar with rules and regulations of school district 

 Construct tests, remedial prescriptive plans, and implement plans 

 Demonstrate appropriate use of instructional media 

 Prepare weekly lesson plans which include the New York State Learning Standards 

 Plan, instruct and evaluate in the specific content area (English, French, mathematics, biology, chemistry) 
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Unit and Lesson Plan Requirements 
 

 

Student teachers are responsible for submitting one 6-10 lesson unit plan during their student teaching 

experience. We strongly encourage students to complete the task as early as possible, keeping in mind that your 

unit must be reviewed by one of your associate teachers prior to being submitted at the exit meeting. The 

associate teacher will review the unit plan completing a Unit Plan Rubric and a Lesson Plan Rubric for two (2) of 

the lessons in the unit. You are expected to submit the final version of the unit, not a draft. Give your associate 

teacher plenty of time to review the unit before the end of the placement. 

 

If the unit that you plan in school does not require 6-10 lesson plans, then you are expected to provide the 

remaining lessons that would integrate with the unit being planned. For instance, if you are preparing a unit that 

requires five lessons, one or more additional lessons would need to be planned and integrated anywhere within the 

unit. If extra lessons are needed, we suggest they be thematic in nature, such as Art or Music integration or 

literature, such as a Shared Book Activity. These are merely suggestions. Perhaps the Directed Listening Activity 

can be included in this unit since one of those is required before you complete student teaching. Other suggestions 

include, but are not limited to, two to three lessons incorporating Creative Dramatics, Physical Education, or 

Creative Writing. You may choose to utilize one of these lessons as one that is observed during a visit by your 

college supervisor. 

 

All the lessons in the unit must follow the Medaille College lesson plan format and will be evaluated by your 

Associate Teacher using the Unit Plan Rubric and the Lesson Plan Rubric. One 6-10 lesson unit plan, in any 

subject area, must be submitted as part of your student teaching packet at the Student Teaching Exit 

Meeting. 

 

Each of the lesson plans that you prepare for your college supervisor, for a scheduled lesson observation, must 

also follow the Medaille College lesson plan format. Each lesson needs to be submitted one week in advance, or 

as directed by your college supervisor and via the mode (fax, hardcopy, or email) as directed by your college 

supervisor. 

 

Ç Create and write a 6-10 lesson unit plan 

Ç Edit it and submit it to your Associate Teacher for evaluation. (The Associate Teacher will utilize the Unit 

Plan Rubric to review the unit, as well as the Lesson Plan Rubric for 2 of the lessons in the unit.) 

Ç Include a hardcopy of this unit with the completed rubrics in your student teaching packet at the Student 

Teaching Exit Meeting. 

Ç Keep a copy of the unit for yourself if you desire. The original will need to be turned in at the Student 

Teaching Exit Meeting and will not be returned. 
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Student Teaching Placement Experience Reflection Assignment 

Upon the completion of each student teaching experience, you are required to submit a reflection assignment. 

Name:   Student ID:   

Please Check:       Ç Placement 1 Ç Placement 2 

Placement School Name:     

Grade Level of Student Teaching Experience:    

Section One:  

Things that would improve my student teaching experienceé. 

Please rank the following items in order on a scale of 1-5 with 1 being the most important item and 5 being the 

least important item. 

ü A longer student Teaching Placement       ______ 

ü Not Having additional Course Responsibilities during Student Teaching   ______ 

ü An Opportunity to Spend Additional Time Working with your Associate Teacher 

or College Supervisor         ______ 

ü Learning Additional Behavior Management Skills     ______ 

ü Learning additional Time Management Skills      ______ 

Section Two:  

About My Student Teaching Experience 

Directions:  Write a 1-2 page word-processed reflection (single spaced). Take time to reflect on all of the things 

that you learned, theories you applied, opportunities that you had, your strengths and areas for improvement.  

Respond to ALL of the following questions: 

1. What were some of your successes that demonstrate how you assisted K-12 students (Birth- Gr.2; Grades 

1-6; Grades 5-9; Grades 5 -12; Grades 7-12) with learning during the student teaching experience?    

2. How did you incorporate technology into your teaching?  How did students use technology during your 

lessons? 

3. What professional development opportunities did you participate in during your student teaching 

placement (beyond your requirements)? 

4. What classroom management strategies did you use or observe that were effective?   
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Assessment Forms/Tools: Guidelines For Use 
 

 

Student Teachers: 

 Lesson Plan Format/Lesson Plan Descriptor – Used by the student when writing/developing initial lesson 

plans. This format must always be used when writing lessons for observation by their college supervisor as 

well as when writing the 6-10 lesson unit plan. 

 Unit Plan Format/Unit Plan Descriptor – Used by the student when developing their 6-10 lesson unit plan. 

 Student Teacher Exit Meeting Checklist – Used to ensure student is handing in all required student teaching 

documentation. 

 

Associate Teachers: 

 Lesson Plan Format/Lesson Plan Descriptor – Used as a guideline when reviewing the student teacher‘s 

lesson plans. 

 Lesson Plan Rubric – The Associate Teacher completes a minimum of two lesson plan rubrics when 

reviewing the student teachers unit plan. 

 Unit Plan Format/Unit Plan Descriptor – Used as a guideline when reviewing the student teacher‘s 6-10 

lesson unit plan. 

 Associate Teacher Midway Evaluation – Completed by the Associate Teacher no later than the third week 

into the placement. This form should be faxed if the student teacher is performing poorly or there are issues to 

be brought to the attention of the Office of Student Teaching/Certification. Make sure to complete the 

Assessment to Date assigning a rating of 1-4 for the student teacher‘s competency level. 

 Performance Summary EvaluationðAssociate Teacher – Completed by the Associate Teacher prior to the 

last day of the placement. Make sure to complete the Associate Teacher‘s Overall Assessment for Current 

Block/Placement assigning a rating of 1-4 for the student teacher‘s competency level. (A rating of 3 

―competent‖ is passing.) 

 

College Supervisors: 

 Lesson Plan Format/Lesson Plan Descriptor – Used as a guideline when reviewing the student teacher‘s 

lesson plans. 

 Lesson Plan Rubric – Complete a lesson plan rubric to accompany the Lesson Observation Form when 

reviewing the student teach a formal lesson. 

 Lesson Observation Form—College Supervisor – Complete a Lesson Observation Form each time you 

reviewing a student teach a formal lesson. 

 Lesson Observation Descriptor Rubric – This is a tool to use as a guide for more detail when completing the 

Lesson Observation Form and the Lesson Plan Rubric. (This form is not turned in.) 

 Performance Summary EvaluationðCollege Supervisor – Completed by the College Supervisor prior to the 

last day of the placement. Make sure to complete the College Supervisor‘s Overall Assessment for Current 

Block/Placement assigning a rating of 1-4 for the student teacher‘s competency level. (A rating of 3 

―competent‖ is passing.)



 

36 

 

 

 

LESSON PLAN FORMAT 

 

 

I. Lesson Data: 

Subject Area:  

Grade Level: 

Type of Unit:  

Lesson Topic:  

Unit Title:  

Time: 

  

II. Instructional Data: 

A. New York State Standard(s)/Ontario Curriculum Expectation(s): 

B. Essential Question(s)/Overarching Objective: 

C. Lesson Behavioral Objectives:  

 

III. Materials: 

A. Materials/Resources: 

 

IV. Procedure/Presentation: 

A. Anticipatory Set/Motivation: 

B. Procedure/Development (List detailed steps for carrying out this section): 

1.  

2.  

Etc. 

C. Instructional Summary & Closure: 

D. Application/Guided Practice: 

E. Reinforcement/Independent Work: 

F. Assessment: 

 

V. Academic Considerations: 

A. Diversity: Multicultural, Special Needs, Other 

B. Remedial & Enrichment Activities: 

C. Technology: 

 

VI. References or Bibliography (APA-6): 

 

VII. Reflection Statements on Planning/Implementation: 
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SCHOOL OF EDUCATION 

 

LESSON PLAN DESCRIPTOR 

This Lesson Plan format is a combination of various forms.  It is intended to give students knowledge of planning 

which can be adapted to those in use in the United States and Canada.  Furthermore, it is intended that through practice 

students will internalize the thinking and form for writing effective lesson plans. 

It is important to write your plan in specific, clear detail so that you will internalize the process, enable others such 

as associate teachers, college supervisors and substitutes to understand and/or carry out the plan and be able to reflect on 

the sections so that you can improve future planning.  

Note: Students are required to follow APA-6 Manual of Style format and structure, including text documented in a 12 

point Times Roman font, when preparing this document with the exception that the plan may be single-spaced. 

Use scholarly language in the documentation of information in the lesson plan. When completing the Lesson 

Plan, students must follow the explicit directions provided by the course instructor. 

I. Lesson Data: 

Subject Area: (ELA, Math, Science, etc.)  

Type of Unit: (Thematic, integrated, resource, content, etc.) 

Grade Level: (1,2,3 etc.)  

Unit Title: (This is intended to indicate if the lesson is part of a Unit Lesson and the type of unit: mini, 

thematic, contract, etc..)  

Time: (This is to indicate the time the lesson will take to complete.)  

Lesson Topic: (This is to indicate the specific topic within the subject area.) 

II. Instructional Data: 

A. New York State Standard(s)/Ontario Curriculum Expectation(s):  (United States students use NYS 

Standards and Canadian students use both NYS and Ontario Curriculum Expectations OCEs). NYS 

Standards must be written with the number and letter combination as well as the descriptor) 

B. Essential Question(s)/Overarching Objective(s):  (This is used to provide meaning.  It is employed to relate 

specific learning to a larger idea or life situations.  It can be used for a reflective or journal piece.) 

C. Lesson Behavioral Objective(s):  (This is used to focus instruction and learning.  It is employed to ensure 

there is learning in a specific situation or on an important element.  It is also the focus for assessment.  

Aligned behavioral objective(s) with standards and expectations. 

Behavioral Objectives can be remembered using the ABCD method.  

A is the audience, the student(s) in the class.   

B is the expected behavior; what will the student do?/use Bloomôs Taxonomy for verbs and varying lessons.  

C is the condition in which the audience learns; óGiven a paragraphéô.  

D is the degree of proficiency; that is, for example 80%, 5 out of 7, etc.  and for selected populations ótime 

on taskô, described óapproximationsô may be used.) 

III. Materials: 

Materials/Resources:  (All teacher and student materials, including assessments, must be clearly identified in this 

section. This will allow associate teachers, college supervisors or substitutes to better understand the lesson.  

Student teachers are reminded to attach all relevant materials to the lesson plan for the College Supervisors 

approval prior to formal, observed lesson. An expectation, when teaching, is that all materials will be organized for 

a smooth delivery of the lesson. 

IV. Procedure/Presentation: 

A. Anticipatory Set/Motivation:  (This is an essential part of a lesson and is employed to engage students in the 

lesson.  Also, it is intended to activate prior knowledge so that students are ready to learn and to relate the 

instruction to previous knowledge.  This is a óBest Practiceô.)  

B. Procedure/Development:  (This section lays out the steps including:  review of prior instruction; key questions 

to be asked; demonstrations, large/small group activities or work; and, give details on how you will teach the 
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concept or skill.  Be sure to include specific and clear steps in this section.  It should also include ñteacher 

talkò (the specific words/sentences that will be used with students in the classroom when presenting the lesson 

and anticipated student responses/questions.  Use as many steps as necessary so that another person would be 

able to deliver the lesson in your place. 

Be sure to vary your presentation/delivery methods based upon the level and the sophistication of the students 

as well as on óBest Practicesô, technology and skills of the students. Please list by the detailed steps. 

C. Instructional Summary &Closure:  (This section is where the teacher reviews what has been learned.  It is 

intended to reinforce or consolidate instruction for the learners on the main point(s) of the lesson.  This is 

where the teacher encourages the learners to actively reflect on or summarize what has been learned in the 

context of the lesson.)  

D. Application/Guided Practice:  (This is where students are given assignments or guided practice, work which is 

explained in step by step fashion.  Students will demonstrate what they have learned in the assignments.  This 

may also be a type of informal assessment/check for understanding.  Students will also assess their delivery for 

effectiveness to decide on re-teaching or using a mini lesson format.) 

E. Reinforcement/Independent Work:  (This can be class work or homework and is given once students are able to 

complete step IV above.  It is intended to allow the student extended practice in an independent way and time to 

internalize the instruction.) 

F. Assessment:  (This section explains how you know if the expectations of the lesson were met and if the students 

learned the intended objectives.  Informal methods are observing studentsô actions/work and listening to 

studentsô responses during the instruction and discussions.  Formal assessments include running records, tests 

for information, tests with rubrics, standardized tests, etc.  Indicate what students will submit to be assessed for 

understanding, accuracy and use of learning.  Also, include how your learners will be informed of their 

performance.)   

V. Other Considerations: 

Academic Considerations:  (These academic considerations are to be included in every lesson depending on the 

lesson and the students.) 

A. Diversity: Multicultural Considerations, Special Needs, Other:  (These considerations include: culture; family 

make up; gender; language; learning style; race; religion; sexual orientation; socioeconomic status; etc.  

Consideration of these should be at least based on the class composition and then used to extend student 

knowledge of the larger community and the world. Considerations for learners with Special Needs are mostly 

based on academic needs but may overlap other considerations.  They represent physical, cognitive and 

learning needs.  They may represent below average, above average, learning styles or differently ñabledò 

needs.  IEPs, 504 Plans or Gifted and Talented Plans may be sources of input in addition to teacher knowledge 

of the student.  They can include adaptive devices, more/less practice, differing modes of presentation /testing, 

differing homework through complexity or amount.  It is based upon differentiated instruction practices.) 

B Remedial & Enrichment Activities:  (These are intended to provide additional practice for learners who have 

not understood the instruction or have not had sufficient practice to internalize/automate the learning as well as 

those learners who understood and would benefit from additional/more instructionally diverse activities. 

C. Technology:  (In this section list and describe the technology used in the lesson.  It is expected that Medaille 

students will employ high (PowerPoint with LCD Projector) and low (overhead) technology in lessons as a 

means to present lessons in innovative ways and as tools for their students to experience and employ. 

VI. References or Bibliography:  (APA-6) 

References (APA-6) All citations to sources used in the lesson plan should be provided. Any material or work that is 

copied or integrated into the lesson plan should follow APA-6 format. 

 Teacher references (references you used to develop the lesson) 

 Student references (further readings the students need to use to meet the objectives of the lesson) 

VII. Reflection Statements on Planning and /or Implementation 

 Provide your reflections on effectiveness of the lesson of study in light of students‘ progress in meeting the 

objectives 

 Identify areas of strengths and concerns for future improvement 
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SCHOOL OF EDUCATION 

LESSON PLAN RUBRIC 

 

Studentôs Name: _______________________________ Date submitted: ________________ 

Evaluatorôs Name: _______________________________ Date graded:  _________________ 

Place a mark on the rating that best reflects the studentôs performance for each of the sections. 
 

Section 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

I. 

Lesson Data 

All data complete, accurate & 

interrelated with 

goals/plan/grade 

Most data complete, 

accurate 

Some data are present, 

with some inaccuracies 

Most data are missing, 

data that are present are 

inaccurate 

II.A. 

New York State 

Standard(s) / 

Ontario Standard(s) 

Exceptional, related to 

objectives & assessment 

All complete, accurate Some data are present, 

with some inaccuracies 

Most data are missing, 

data that are present are 

inaccurate 

II.B. 

Essential 

Question(s)/ 

Overarching 

Objective(s) 

Exceptional, broad & related 

to topic, objective & 

assessment 

Accurate, broad and 

useful to students‘ 

learning  

Some data are present, 

with some inaccuracies 

Most data are missing, 

data that are present are 

inaccurate 

IIC. 

Lesson Behavioral 

Objective(s) 

Relevant &focused on the 

unit, instructionally sound, 

comprehensive and related to 

standard(s) and assessment 

Well written, 

complete, relevant to 

the unit, & 

instructionally sound 

Some are well written, 

some have all 

components, some are 

relevant & instructionally 

sound but some are 

inaccurate 

Few are well written, 

few have all 

components, few are 

relevant, & 

instructionally sound 

III. 

Materials 

Exceptional, all items & 

details covered, organized 

Accurate, all materials 

present 

Some relevant materials 

are listed 

Few if any relevant 

materials are listed 

IV.A. 

Anticipatory 

Set/Motivation 

Exceptional, activates prior 

learning & engages students, 

unique, uses multiple 

modalities 

Activates prior 

learning & engages 

students 

Shows some attempt to 

activate prior learning; 

but simplistic and/or 

under-developed; some 

effort to engage the 

student 

Little effort made to 

activate prior learning; 

simplistic and/or under-

developed; limited 

engagement of the 

student 

IV.B. 

Procedure/ 

Development 

Exceptional detail, steps, 

―teacher talk‖ & relates well 

to objectives & assessment 

Accurate, all steps, 

―teacher talk‖ & 

student responses 

present 

Some of the steps, some 

of the ―teacher talk‖ & 

student responses are 

present; some 

inaccuracies; simplistic, 

under-developed 

Only a few steps are 

identified, ,minimal 

―teacher talk‖ & student 

responses are present. 

Inaccurate simplistic, 

seriously under-

developed 

IV.C. 

Instructional 

Summary & 

Closure 

Exceptional, relates to 

learning, consolidates the 

lesson for the student; 

reiterates main points; extends 

learner‘s experience 

Accurate, reflects the 

overall learning 

objectives, 

consolidates most of 

the lesson for the 

learner; reiterates most 

of the main points 

Some attempt is made to 

reflect the overall 

learning objectives, 

consolidates some of the 

lesson for the learner; 

reiterates some of the 

main points; some 

inaccuracies in 

information; simplistic, 

under-developed  

Inaccurate, seriously 

simplistic; little 

consolidation of the 

lesson for the learner; 

reiterates only a few 

main points; 

inaccuracies in 

information; simplistic, 

seriously under-

developed 

IV.D. 

Application/ 

Guided Practice 

Exceptional, relates to 

learning, assessment & ‗other 

considerations‘ 

Accurate, relates to 

learning & assessment 

Some data are present, 

with some inaccuracies; 

simplistic, under-

developed 

Most data are missing, 

data that are present are 

inaccurate 
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Student‘s Name:          Lesson Plan Rubric 2 

 

Section 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

IV.E. 

Reinforcement/ 

Independent Work 

Exceptional, relates to 

learning, assessment & ‗other 

considerations‘ 

Accurate, relates to 

learning & assessment 

Some are present, some 

relate to learning and 

assessment, inaccuracies; 

simplistic, under-

developed 

Most data are missing, 

few relate to learning 

and/or assessment 

IV.F 

Assessment 

Exceptional, relates to 

learning, objectives & ‗other 

considerations‘ 

Accurate, relates to 

learning; clearly states 

methods and 

techniques; connected 

to objectives 

Some are accurate, more 

specifics needed, 

simplistic, under-

developed 

Inaccurate, few relate to 

learning objectives 

V.A. 

Diversity:   

Multicultural 

Considerations, 

Special Needs, 

Other 

Exceptional, extends learner‘s 

experience, unique & employs 

differentiated instruction 

Appropriate, reflects 

class composition, 

reflects learners‘ needs 

Somewhat appropriate; 

somewhat reflects the 

class composition, 

somewhat reflects the 

learner‘s needs, 

simplistic, under-

developed 

Minimally reflects the 

learner‘ s needs, 

simplistic, seriously 

under-developed Most 

data are missing, data 

that are present are 

inaccurate 

V.B. 

Remedial & 

Enrichment 

Activities 

Exceptional, unique & 

employs differentiated 

instruction 

Appropriate, reflects 

students‘ needs 

Somewhat appropriate; 

somewhat reflects the 

students‘ needs, 

simplistic, under-

developed 

Minimally reflects the 

students‘ needs, 

simplistic, seriously 

under-developed 

V.C. 

Technology 

Exceptional, multiple items, 

enhances lesson, students use 

technology 

Appropriate 

technology, does not 

include students in use 

Attempts to use 

technology, has 

difficulty, not proficient  

Uses technology 

minimally, has great 

difficulty, not proficient 

VI. 

References or 

Bibliography  

(APA-6) 

Exceptional list of relevant 

sources; Correct format, spacing, 

organized, easy to follow, correct 
use of APA-6 

Appropriate, complete 

and relevant list of 

sources; some errors in 
format or APA-6  (2-3 

errors) 

Partially complete list of 

sources; some accuracy 

issues/ format discrepancies 
with spacing, organization 

or in APA-6  (3-5 or the 

same error repeated) 

Most data missing, data 

present are inaccurate. 

Significant format or APA-
6  errors (more than 5) 

VII. 

Reflection 

Statements on 

Planning/ 

Implementation 

Thoughtful and insightful, 

makes connections for 

personal growth and 

scholarship; includes 

suggestions for improvement 

Complete, identifies 

major positive aspects 

and drawbacks 

Somewhat accurate, 

captures several points of 

value & areas in need of 

improvement  

Little accuracy, captures 

a few points of value & 

areas in need of 

improvement 

Comments:  See attached/or back of this document. 

 

Note: 

Rating Qualitative Label Description of Performance Criteria 

4 Mastery: The student demonstrates a deep understanding of instructional planning and connects it to child 

development.  There is great detail in the information provided where the student has integrated 

information and formed connections among the component parts. 

3 Competent: The student demonstrates a solid understanding of instructional planning concept(s) and item(s). All 

information and items are present; the lesson as planned can be, or is carried out with success.  Review 

of the document reveals that it lacks some detail, specificity and/or the student has not fully integrated 

parts. 

2 Novice: The student displays emerging skills and generally understands of instructional planning concept(s) 

and item(s); the unit plan reveals several gaps in the basic information which may make the reading 

the document challenging or the plan difficult to implement in a classroom.  Assistance of clarification 

or reminders is needed to support the student.  

1 Unacceptable: The student does not understand instructional planning concept(s) and item(s) and has omitted an 

element(s) limiting the informative nature of the unit plan.  Considerable assistance is needed to 

support the student. 
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SCHOOL OF EDUCATION 

 

UNIT PLAN FORMAT 
Cover Page 

 Title of unit 

 Appropriate graphics 

 Bottom right hand corner 

o Name 

o Name of instructor 

o Course 

o Date 

Title Page 
 Center Title of unit 

 Center grade level under the title 

 Type of unit (Thematic, Integrated, Resource, Content, etc) 

 Duration of the unit 

Table of Contents 
 List titles of sections and subsections 

 

UNIT PLAN DESCRIPTOR 
 

I. Significance Statement Page 

A. Introduction to the unit 

B. Explanation of the rationale/reasons for teaching the unit 

C. Importance of the unit to the learner and the society 

D. Relation of the unit to standards, curriculum, and grade level 

E. Links to scholarship, theories, and best practices 

F. Explanation of the technology to be used to implement the unit 

II. General Objectives/Expectations 

 Formulate statements of learning outcomes of the unit in general terms 

 Relate the outcomes to expectations in standards 

III. Motivation Page 

 Identify and explain the techniques you will use to get the attention of the students while implementing the unit  

 List activities, culminating ideas, field trips, technologies etc you will use to motivate students 

IV. Lesson Plans 

 See the format for lesson plan 

V. Evaluation  

 Describe how you will assess students‘ learning on the unit (tests, quizzes, projects, activities, journals, grading 

criteria, rubric, other samples of formative and summative materials, evidence of learning, etc) 

 Develop and include examples of formative and summative assessment techniques 

VI. References (APA-6) 

 Teacher references (references you used to develop the unit) 

 Student references (further readings the students need to use to meet the objectives of the unit) 

VII. Reflection Statements 

 Provide your reflections on effectiveness of the unit of study in light of students‘ progress in meeting the 

objectives 

 Identify areas of strengths and concerns for future improvement 

VIII. Appendix 

 Include all the activity materials, handouts, assignments, samples of students works, literature, etc used to 

enrich the unit 

Note: Use of APA-6 style is a requirement when preparing this document 
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SCHOOL OF EDUCATION 

UNIT PLAN RUBRIC 

Studentôs Name: _______________________________ Date submitted: ________________ 

Evaluatorôs Name: _______________________________ Date graded:  _________________ 

Place a mark on the rating that best reflects the studentôs performance for each of the sections. 
 

 

Section 

4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Cover, Title page 

& Table of 

Contents (TOC) 

Exceptional presentation. Includes 

all data with appropriate graphics 

that are symbolically appropriate 
and displays creativity; All 

elements of the TOC are included 

with all chapter headings, 
subheadings, sub-subheadings and 

appendices listed, and accurate 

Complete & accurate. 

Includes all data with 

appropriate graphics.  Most 
elements of the TOC are 

included and are included 

accurately 

Some data are present but 

some are incomplete or 

inaccurate. Some elements 
of the TOC are present, may 

be incomplete, inaccurate or  

confusing 

Few data are present 

for the Cover, Title 

Page or TOC but they 
are incomplete or 

inaccurate;  

I. 

Significance 

statement 

All information present and 

demonstrates a clear understanding; 
introduction, rationale, scholarship, 

theories, best practices, 

technologies, & relevant standards 
integrated 

Complete, accurate and 

informative; may be lacking 
detail or elaboration 

Mostly complete and 

accurate 

Most data are missing, 

data that are present 
are inaccurate 

II. 

Objectives/ 

Expectations 

Relevant &focused on the unit, 
comprehensive and related to 

standard(s) and assessment 

Well written, complete, 
relevant to the unit, & 

instructionally sound 

Some are well written, some 
have all components, some 

are relevant & 

instructionally sound but 
some are inaccurate 

Few are well written, 
few have all 

components, few are 

relevant, & 
instructionally sound 

III. 

Anticipatory Set/ 

Motivation Page 

Exceptional and comprehensive 
description; identifies relevant 

methods with explanations, lists 

activities, materials & technology 
to engage learners 

Complete and accurate. 
States ways of engaging 

students, activating prior 

experiences   

Mostly complete and 
accurate; mentions 

techniques and intentions; 

simple, underdeveloped.  

Little effort made to 
activate prior learning; 

simplistic and/or 

under-developed; 
limited engagement of 

the student 

IV.  
Lesson Plan 

SEE LESSON PLAN RUBRICS. COMPLETE ONE LESSON PLAN RUBRIC FOR EACH LESSON 

PLAN. 

V. 

Evaluation  

Explanations of methods, includes 

rubric & criteria of assessment; 

uses  multiple methods & includes 
actual tools relevant to objectives 

Clearly states methods and 

techniques; connected to 

objectives 

Mentions  

intentions of assessing 

students learning, more 
specifics needed 

Missing, incomplete 

VI. 

References 

(APA-6) 

Exceptional list of relevant sources. 

Correct format, spacing, organized, 
easy to follow, correct use of APA-

6. 

Appropriate, complete and 

relevant list of sources; 
accurate use of APA format 

some errors in format or  

APA-6 (2-3 errors). 

Partially complete list of 

sources; some accuracy 
issues/ format discrepancies 

with spacing, organization or 

in APA-6 (3-5 or the same 
error repeated). 

Most data missing, 

data present are 
inaccurate. Significant 

format or APA-6 

errors (more than 5). 

VII. 

Reflection 

Statement 

Thoughtful and insightful, makes 

connections for personal growth 
and scholarship; includes 

suggestions for improvement 

Complete, identifies major 

positive aspects and 
drawbacks 

Somewhat accurate, 

captures several points of 
value & areas in need of 

improvement  

Little accuracy, 

captures a few points 
of value & areas in 

need of improvement 

VIII. 

Appendix 

Exceptional representation of all 
materials used; varied, relevant & 

resourceful  

Complete and accurate; 
includes samples of 

materials 

Included, mostly accurate 
and complete 

Missing, 
incomplete 

Writing Style o Demonstrates skillful sentence 

fluency (varies length, good 

flow, rhythm, & varied 
structure), organized and exhibits 

skillful use of precise & 

commanding vocabulary 
o Free of grammatical, spelling 

and mechanical errors 

o Demonstrates reasonable 

sentence fluency; 

adequate use of 
vocabulary that is precise 

and purposeful. 

o Few errors in grammar, 
spelling or conventions; 

1-2 

o Exhibits weak sentence 

fluency, organization and 

minimal use of 
descriptive vocabulary  

o Frequent errors in 

grammar, spelling and/or 
punctuation; 3-5 

o Lacks sentence 

fluency, 

organization and use 
of descriptive 

vocabulary 

o Paper needs proof 
reading, many 

errors; 5+  
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Comments:  See attached/or back of this document. 

 
Unit Plan Rubric 2 

Note: 

 

Rating Qualitative 

Label 

Description of Performance Criteria 

4 Mastery: The student demonstrates a deep understanding of instructional planning and connects it to 

child development.  There is great detail in the information provided where the student has 

integrated information and formed connections among the component parts. 

3 Competent: The student demonstrates a solid understanding of instructional planning concept(s) and 

item(s). All information and items are present; the lesson as planned can be, or is carried 

out with success.  Review of the document reveals that it lacks some detail, specificity 

and/or the student has not fully integrated parts. 

2 Novice: The student displays emerging skills and generally understands of instructional planning 

concept(s) and item(s); the unit plan reveals several gaps in the basic information which 

may make the reading the document challenging or the plan difficult to implement in a 

classroom.  Assistance of clarification or reminders is needed to support the student.  

1 Unacceptable: The student does not understand instructional planning concept(s) and item(s). and has 

omitted an element(s) limiting the informative nature of the unit plan.  Considerable 

assistance is needed to support the student. 
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SCHOOL OF EDUCATION 

 

ASSOCIATE TEACHER 

MIDWAY EVALUATION  
 

Associate Teacher please complete this by the 4th week or if you are working with the student teacher during his/her first 

placement and by the 3
rd

 week if you are working with a student who is in his/her second placement. 
 

Student Teacherôs (STs) Name:___________________________________ ___ID #______________________ 

Associate Teacherôs (ATs) Name:   Placement # (circle): 1  2  3  

College Supervisorôs Name:  ____ 

School: _________________________________ Grade Level: _______   Date of evaluation: ___________ 

The School of Education at Medaille College claims that our student teachers are knowledgeable in subject matter, 

pedagogical knowledge, teaching skills and being a caring and reflective scholar.  This observation form is intended to 

assess the student teacher in these areas.  Please keep these overarching competencies in mind during your 

observation. Given our claims please be certain to reflect in the comments section on the student teacherôs areas of 

need relative to these claims.  

Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in your 

classroom in the following areas:  

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  

 
A. Knowledge (K) & Execution (E) of Pedagogical Content Area 

K E  K E  

  Diversity   Mathematics 

  
Integration of Art into the Curriculum 

  Physical Education/Integration of Daily 

Physical Activity  

  Integration of Music into the Curriculum   Religion 

  Foreign Language ___________________   Social Studies 

  Language Arts: Reading   Science 

  Language Arts: Writing   Technology 

  Language Arts: Speaking   Other (specify) ______________________ 
 

Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in your 

classroom in Planning (P) & Execution (E) of Instructional Skills:  

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  
B. Planning (P) & Execution (E) of Instructional Skills. 

P E  

  Plans lessons based on NYS and/or Ontario standards 

  Plans and submits lessons in advance 

  Plans lessons based on pupil needs, abilities & prior learning 

  Plans lessons that include clear explicit instructions & procedures. 

  Encourages development of critical thinking through a variety of instructional strategies. 

  Encourages development of problem solving through a variety of instructional strategies 

  Handles transition periods within and between lessons 

  Integration of diversity in instruction 

  Utilizes various instructional methods &  techniques 

  Maintains a positive learning climate via effective management 

  Uses instructional media appropriately 

  Carries out assigned administrative tasks/duties 

  Creates evaluations (formal/informal) – for pupils to demonstrate learning 
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C. Professional Dispositions.  Please use the following scale to rate professional disposition: 

 C=Consistently U=Usually S=Sometimes R=Rarely NA=Not Applicable 

 Demonstrates professionalism during interactions  Punctual 

 Uses communication skills effectively  Dependable 

 Caring and reflective scholar  Appropriate in appearance/dress 

 Establishes rapport with children  Uses appropriate voice and manner 

 Fosters collaborative atmosphere in school setting  Resourceful 

 Manages time appropriately  Flexible/adaptable 

 Takes responsibility for his/her own actions  Poised/confident 

 Analyzes/reflects on own lessons  Exhibits a friendly positive demeanor 

 Responds appropriately to feedback/criticism  Energetic and shows vitality in teaching 

 Incorporates new ideas & suggestions expressed by 

others 

 Uses humor effectively/is imaginative/is 

creative 

D. D. Comments: Please use the area below for additional comments. If necessary, attach a 

separate page. 
 

 

 

 

 

 

 

 

 

 

 

 

 

ASSOCIATE TEACHERôS Assessment to Date (1-4):  _______ 
 

Signature of Associate Teacher: _____________________________________ Date: ____________ 

Student Teacher signature indicates receipt of documentation only. It does not reflect agreement with the content. 

Signature of Student Teacher: ______________________________________ Date: ____________ 

 

Rating Label Description 

4 Mastery: The student teacher demonstrates a deep understanding of instructional planning and connects it to child 

development.  There is great detail, integration and connections among the component parts. Student teacher 

actively reflects. 

3 Competent: The student teacher understands instructional planning concepts and items.  All information and items are 

present; the lesson as planned can be, or is, carried out with success.  Reflection reveals it lacks some detail, 

specificity or integrated parts. 

2 Novice: The student teacher displays emerging skills and generally understands the concept or item.  Assistance of 

clarification or reminders is needed to support the student. 

1 Unacceptable: The student teacher does not understand concept(s) or omits item(s).  Considerable assistance is needed to 

support the student teacher. 

NA Not Observed 

Not Applicable 

The student teacher has not had any opportunity to demonstrate the skill. 
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SCHOOL OF EDUCATION 
 

 

PERFORMANCE SUMMARY EVALUATION  

ASSOCIATE TEACHER 
 

Associate Teacher~ please complete this form when observing your student teacher‘s lessons. The appraisal 

should be a frank and objective overview that is pertinent to the particular setting and reflect the student teacher‘s 

performance. You may find more detailed explanations of the individual areas and items in the ASSESSMENT 

OF EXPERIENCE portion of the handbook. This form is to be completed at the end of each student teaching 

block. 
 

Student Teacherôs (STs) Name: ____________________________________ ID # _______________________ 

Associate Teacherôs (ATs) Name:   Placement # (circle): 1  2  3  

College Supervisorôs Name:  ____ 

School: ________________________________ Grade Level:  _______   Date of evaluation: ___________ 
 

The School of Education at Medaille College claims that our student teachers are knowledgeable in 

subject matter, pedagogical knowledge, teaching skills and being a caring and reflective scholar.  This 

observation form is intended to assess the student teacher in these areas.  Please keep these overarching 

competencies in mind during your observation. Given our claims please be certain to reflect in the 

comments section on the student teacherôs areas of need relative to these claims. 

 
 

 

Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in 

your classroom in Planning (P) & Execution (E) of Instructional Skills:  

 

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  

Rating Label Description 

4 Mastery: The student teacher demonstrates a deep understanding of instructional planning and 

connects it to child development.  There is great detail, integration and connections 

among the component parts. Student teacher actively reflects. 

3 Competent: The student teacher understands instructional planning concepts and items.  All 

information and items are present; the lesson as planned can be, or is, carried out with 

success.  Reflection reveals it lacks some detail, specificity or integrated parts. 

2 Novice: The student teacher displays emerging skills and generally understands the concept or 

item.  Assistance of clarification or reminders is needed to support the student. 

1 Unacceptable: The student teacher does not understand concept(s) or omits item(s).  Considerable 

assistance is needed to support the student teacher. 

NA Not Observed 

Not Applicable 

The student teacher has not had any opportunity to demonstrate the skill. 



 

47 

 

Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in 

your classroom in: 

 

 Knowledge (K) & Execution (E) of Pedagogical Content Area and Planning (P) & Execution (E) of 

Instructional Skills:  

 

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  

 

A. Knowledge (K) & Execution (E) of Pedagogical Content Area 

K E   

  1.      Diversity 

  2.      Integration of Art into the Curriculum 

  3.     Integration of Music into the Curriculum 

  4.     Foreign Language ______________________ 

  5.     Language Arts: Reading 

  6.     Language Arts: Writing 

  7.     Language Arts: Speaking 

  8.     Mathematics 

  9.     Physical Education/Integration of Daily Physical Activity  

  10.   Religion 

  11.   Social Studies 

  12.   Science 

  13.   Technology 

  14.   Other (specify) ________________________ 

B. Planning (P) & Execution (E) of Instructional Skills. 

P E   

  1. Plans lessons based on NYS and/or Ontario standards 

  2. Plans and submits lessons in advance 

  3. Plans lessons based on pupil needs, abilities & prior learning 

  4. Plans lessons that include clear explicit instructions & procedures. 

  5. Encourages development of critical thinking through a variety of 

instructional strategies. 

  6. Encourages development of problem solving through a variety of 

instructional strategies 

  7. Handles transition periods within and between lessons 

  8. Integration of diversity in instruction 

  9. Utilizes various instructional methods &  techniques 

  10. Maintains a positive learning climate via effective management 

  11. Uses instructional media appropriately 

  12. Carries out assigned administrative tasks/duties 

  13. Creates evaluations (formal/informal) – for pupils to demonstrate 

learning 
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C.  Professional Dispositions.  Please use the following scale to rate professional disposition: 

 C=Consistently U=Usually S=Sometimes R=Rarely NA=Not Applicable 

 1. Demonstrates professionalism during interactions  

 2. Uses communication skills effectively 

 3. Caring and reflective scholar 

 4. Establishes rapport with children 

 5. Fosters collaborative atmosphere in school setting 

 6. Manages time appropriately 

 7. Takes responsibility for his/her own actions 

 8. Analyzes/reflects on own lessons 

 9. Responds appropriately to feedback/criticism 

 10. Incorporates new ideas & suggestions expressed by others 

 11. Punctual 

 12. Dependable 

 13. Appropriate in appearance/dress 

 14. Uses appropriate voice and manner 

 15. Resourceful 

 16. Flexible/adaptable 

 17. Poised/confident 

 18. Exhibits a friendly positive demeanor 

 19. Energetic and shows vitality in teaching 

 20. Uses humor effectively/is imaginative/is creative 

D.  Comments: Please use the area below for additional comments. If necessary, attach a separate page. 

 

 

 

 

 

 

 

 

 

Please Note:  A final rating of 3 or higher (Competent or Mastery) is required to pass the student 

teaching placement.  A student who earns below a 3 (Competent) will be required to repeat the student 

teaching placement experience. In addition, the student teacher will be required to attend the School of 

Education Refocus for Success Seminar prior to the next student teaching placement. 

ASSOCIATE TEACHERôS Overall Assessment for Current Block/Placement:  _______ (1-4) 

 

Signature of Associate Teacher: _____________________________________ Date: ____________ 

Student Teacher signature indicates receipt of documentation only. It does not reflect agreement with the content. 

Signature of Student Teacher: ______________________________________ Date: ____________ 
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SCHOOL OF EDUCATION 

 

PERFORMANCE SUMMARY EVALUATION  

COLLEGE SUPERVISOR 
 

College Supervisors~ please complete this form at the end of each student teaching block. Remember, you may 

not combine this form with any other form (i.e., last Lesson Observation Form) as data are being collected 

separately from each document. Your appraisal should be a frank and objective overview that is pertinent to the 

particular setting and reflect the student teacher‘s performance. You may find more detailed explanations of the 

individual areas and items in the ASSESSMENT OF EXPERIENCE portion of the handbook. This form is to be 

completed at the end of each student teaching block. 
 

Student Teacherôs (STs) Name: _____________________________________   ID # _____________________ 

Associate Teacherôs (ATs) Name:   Placement # (circle): 1  2  3  

College Supervisorôs Name:  ____ 

School: ________________________________  Grade Level:  _______   Date of evaluation: ___________ 
 

The School of Education at Medaille College claims that our student teachers are knowledgeable in 

subject matter, pedagogical knowledge, teaching skills and being a caring and reflective scholar.  This 

observation form is intended to assess the student teacher in these areas.  Please keep these overarching 

competencies in mind during your observation. Given our claims please be certain to reflect in the 

comments section on the student teacherôs areas of need relative to these claims.  

 

 

Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in 

your classroom in Planning (P) & Execution (E) of Instructional Skills: 

 

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  

 

Rating Label Description 

4 Mastery: The student teacher demonstrates a deep understanding of instructional planning and 

connects it to child development.  There is great detail, integration and connections 

among the component parts. Student teacher actively reflects. 

3 Competent: The student teacher understands instructional planning concepts and items.  All 

information and items are present; the lesson as planned can be, or is, carried out with 

success.  Reflection reveals it lacks some detail, specificity or integrated parts. 

2 Novice: The student teacher displays emerging skills and generally understands the concept or 

item.  Assistance of clarification or reminders is needed to support the student. 

1 Unacceptable: The student teacher does not understand concept(s) or omits item(s).  Considerable 

assistance is needed to support the student teacher. 

NA Not Observed 

Not Applicable 

The student teacher has not had any opportunity to demonstrate the skill. 
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Please use the rating that best reflects your student teacher‘s competencies at this point in his/her involvement in 

your classroom in: 

 

Knowledge (K) & Execution (E) of Pedagogical Content Area and Planning (P) & Execution (E) of 

Instructional Skills:  

 

4 = Mastery 2 = Novice NA = Not Observed/Applicable 

3 = Competent 1 = Unacceptable  

A. Knowledge (K) & Execution (E) of Pedagogical Content Area 
K E   

  1.     Diversity 

  2.     Integration of Art into the Curriculum 

  3.     Integration of Music into the Curriculum 

  4.     Foreign Language ______________________ 

  5.     Language Arts: Reading 

  6.     Language Arts: Writing 

  7.     Language Arts: Speaking 

  8.     Mathematics 

  9.     Physical Education/Integration of Daily Physical Activity  

  10.   Religion 

  11.   Social Studies 

  12.   Science 

  13.   Technology 

  14.   Other (specify) ________________________ 

B. Planning (P) & Execution (E) of Instructional Skills. 

P E   

  14. Plans lessons based on NYS and/or Ontario standards 

  15. Plans and submits lessons in advance 

  16. Plans lessons based on pupil needs, abilities & prior learning 

  17. Plans lessons that include clear explicit instructions & procedures. 

  18. Encourages development of critical thinking through a variety of 

instructional strategies.   19. Encourages development of problem solving through a variety of 

instructional strategies   20. Handles transition periods within and between lessons 

  21. Integration of diversity in instruction 

  22. Utilizes various instructional methods &  techniques 

  23. Maintains a positive learning climate via effective management 

  24. Uses instructional media appropriately 

  25. Carries out assigned administrative tasks/duties 

  26. Creates evaluations (formal/informal) – for pupils to demonstrate 

learning   
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C. Professional Dispositions.  Please use the following scale to rate professional disposition: 

 C=Consistently U=Usually S=Sometimes R=Rarely NA=Not Applicable 

 1. Demonstrates professionalism during interactions  

 2. Uses communication skills effectively 

 3. Caring and reflective scholar 

 4. Establishes rapport with children 

 5. Fosters collaborative atmosphere in school setting 

 6. Manages time appropriately 

 7. Takes responsibility for his/her own actions 

 8. Analyzes/reflects on own lessons 

 9. Responds appropriately to feedback/criticism 

 10. Incorporates new ideas & suggestions expressed by others 

 11. Punctual 

 12. Dependable 

 13. Appropriate in appearance/dress 

 14. Uses appropriate voice and manner 

 15. Resourceful 

 16. Flexible/adaptable 

 17. Poised/confident 

 18. Exhibits a friendly positive demeanor 

 19. Energetic and shows vitality in teaching 

 20. Uses humor effectively/is imaginative/is creative 

   

D.  Comments: Please use the area below for additional comments. If necessary, attach a separate 

page. 

 

 

 

 

 

 

 

Please Note:  A final rating of 3 or higher (Competent or Mastery) is required to pass the student 

teaching placement.  A student who earns below a 3 (Competent) will be required to repeat the student 

teaching placement experience. In addition, the student teacher will be required to attend the School of 

Education Refocus for Success Seminar prior to the next student teaching placement. 

COLLEGE SUPERVISORôS Overall Assessment for Current Block/Placement:  _______ (1-4) 

COLLEGE SUPERVISORôS Overall Rating for Final Placement Rating:    

         ___ SATISFACTORY    ____ UNSATISFACTORY ____ NA (not applicable not final) 
 

Signature of College Supervisor: _____________________________________ Date: ____________ 

Student Teacher signature indicates receipt of documentation only. It does not reflect agreement with the content. 

Signature of Student Teacher: ______________________________________ Date: ____________ 
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SCHOOL OF EDUCATION 

COLLEGE SUPERVISOR LESSON OBSERVATION FORM  

(2 required per placement) 

 

Student Teacherôs (STs) Name:  ______________________________________  ID#____________________ 

Associate Teacherôs (ATs) Name:   Placement # (circle): 1  2  3  

College Supervisorôs Name:    

School: _____________________________________ Grade:  _______   Date of evaluation:   

Number of Pupils Present: ________ Number of Adults Present ______   Duration of lesson:   

Activity Observed: Date of evaluation:   

  

Student Teacher Absences to Date: __________ 

The School of Education at Medaille College claims that our student teachers are knowledgeable in 

subject matter, pedagogical knowledge, teaching skills and being a caring and reflective scholar.  This 

observation form is intended to assess the student teacher in these areas.  Please keep these 

overarching competencies in mind during your observation. Given our claims please be certain to 

reflect in the comments section on the student teacherôs areas of need relative to these claims.  

 

Supervisors, use the Medaille College Lesson Observation Descriptor Rubric (multi-page document) to 

guide your rating of the student during your observations. You may choose to record your feedback on the multi-

page document or on this Medaille Lesson Observation Form. It is critical that you use the values noted on the 

rubrics. If you rate a student a 3+ they will only receive a 3 in the formal TEAC data set. You must also complete 

an evaluation of your student teacher‘s lesson plan using the Medaille College Lesson Plan Descriptor and Lesson 

Plan Rubric.  

Use the general rating system below and write the number in the rating column to reflect the value that 

best indicates the studentôs performance for each of the skills. Please provide an overall rating for each section. 

These overall section ratings are not intended to be an average but to reflect a general sense of where the student 

is at the time you observed the student for the particular lesson. Provide detailed comments for the students to 

improve in the right hand column.  

 

Rating Label Description 

4 Mastery: The student demonstrates a deep understanding of instructional planning and connects 

it to child development.  There is great detail, integration, and connections among the 

component parts. Student teacher actively reflects. 

3 Competent: The student understands instruction planning concept(s) and item(s).  All information 

and items are present; the lesson as planned can be, or had been, carried out with 

success.  Reflection reveals it lacks some detail, specificity or integrated parts. 

2 Novice: The student displays emerging skills and generally understands the concept(s) or 

item(s).  Assistance of clarification or reminders is needed to support the student. 

1 Unacceptable: The student does not understand the concept(s) or omits the item(s).  Considerable 

assistance is needed to support the student. 

NA/

NO 

Not Applicable 

Not Observed 

The skill, task or concept does not apply to the student teacher or the student did not 

have an opportunity to demonstrate it.  

 

  



 

53 

 

Student Teacherôs (STs) Name:  _________________________________________ 

 

 Rating 

1-4 

COMMENTS 

Personal Responsiveness 

Professional responsibility   

Professional interactions: 

Positive 

 

Professional Attitude: Initiative  

Acceptance of Feedback  

Overall Rating for Personal/ 

Professional Factors: 

 

Communication 

Spoken language   

Language: age appropriateness  

Tone  

Nonverbal  

Promptness  

Organized  

Overall rating for Communication   

Interactions with Pupils 

Interactions: Overall   

Addresses individuality of learners  

Uses humor appropriately  

Maintains pupil attention  

Corrects non—judgmentally  

Redirects appropriately  

Overall rating for Interactions 

with Pupils 

 

Lesson Planning 

Delivery of lesson   

Planning & preparation as per 

lesson plan rubric 
 

Actual lesson materials (as per 

lesson plan rubric) 
 

Time management  

Ability to monitor learning 

within context of lesson 
 

Sequencing of lesson activities  

Overall rating for Lesson 

Planning: 
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Student Teacherôs Name:     

 

 

Instructional Skills 

Knowledge of Content   

 Lesson objectives are logical 

extensions of goals &standards 
 

Learning objectives are selected 

at correct level of complexity & 

difficulty 

 

Provides clear directions  

Provides multiple opportunities 

for guided practice 
 

Utilizes a variety of activities  

Utilizes diverse instructional 

skills 
 

Responds to pupils  

Overall rating for Instructional 

Skills 

 

Behavior and Classroom Management 

Manages classroom routines & 

establishes new routines 
  

Arranges physical environment 

to promote learning, 
 

Uses appropriate behavioral 

reinforcement 

techniques/schedules 

 

Understands and identifies  

principles of behavior 

management 

 

Maintains behavior of 

individuals in small and large 

group lessons 

 

Deals with unpredictable 

behaviors and disruptions 
 

Overall Rating of Behavior 

Management 

 

Motivation 

Motivation: overall ability to 

motivate 
  

Use of cueing and prompting  

Consequences  

Fostering of student self-

efficacy 
 

Overall Rating for Motivation:   
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Please provide three areas in which the student teacher demonstrated strength. 

 

 

 

 

 

 

 

 

 

 

Please provide three areas that the student needs to demonstrate growth. 

 

 

 

 

 

 

 

 

 

 

 

Additional comments including objectives to be worked on for the next lesson. 

 

 

 

 

 

 

 

 
 

 

ASSOCIATE TEACHERôS Assessment to Date (1-4):  _______ 

COLLEGE SUPERVISORôS Assessment to Date (1-4):  _______ 

 

Signature of College Supervisor:   Date:   

Signature of Associate Teacher:   Date:   

Student Teacher signature indicates receipt of documentation only. It does not reflect agreement with the content. 

Signature of Student Teacher:   Date:   
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SCHOOL OF EDUCATION 

COLLEGE SUPERVISOR LESSON OBSERVATION DESCRIPTOR RUBRIC 

 

This is a rubric descriptor tool that defines the rubric competencies for evaluation guidance.  

Please submit the rubric form, not this tool, for the student teacherôs official documents that will 

be submitted at the Student Teacher Exit Meeting.  
 

The School of Education at Medaille College claims that our student teachers are 

knowledgeable in subject matter, pedagogical knowledge, teaching skills and being a caring 

and reflective scholar.  This observation form is intended to assess the student teacher in these 

areas.  Please keep these overarching competencies in mind during your observation. Given 

our claims please be certain to reflect in the comments section on the student teacherôs areas 

of need relative to these claims.  

 

Supervisors, use the Medaille College Lesson Observation Descriptor Rubric (multi-page document) to 

guide your rating of the student during your observations. You may choose to record your feedback on 

the multi-page document or on this Medaille Lesson Observation Form. It is critical that you use the 

values noted on the rubrics. If you rate a student a 3+ they will only receive a 3 in the formal TEAC data 

set. You must also complete an evaluation of your student teacher‘s lesson plan using the Medaille 

College Lesson Plan Descriptor and Lesson Plan Rubric.  

Use the general rating system below and write the number in the rating column to reflect the value that 

best indicates the studentôs performance for each of the skills. Please provide an overall rating for each 

section. These overall section ratings are not intended to be an average but to reflect a general sense of 

where the student is at the time you observed the student for the particular lesson. Provide detailed 

comments for the students to improve in the right hand column.  
 

Rating Label Description 

4 Mastery: The student demonstrates a deep understanding of instructional planning and connects it to 

child development.  There is great detail, integration, and connections among the component 

parts. Student teacher actively reflects. 

3 Competent: The student understands instruction planning concept(s) and item(s).  All information and 

items are present; the lesson as planned can be, or had been, carried out with success.  

Reflection reveals it lacks some detail, specificity or integrated parts. 

2 Novice: The student displays emerging skills and generally understands the concept(s) or item(s).  

Assistance of clarification or reminders is needed to support the student. 

1 Unacceptable: The student does not understand the concept(s) or omits the item(s).  Considerable assistance 

is needed to support the student. 

NA/NO Not Applicable 

Not Observed 

The skill, task or concept does not apply to the student teacher or the student did not have an 

opportunity to demonstrate it.  
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Personal/Professional Factors 

Personal Responsiveness 
Item 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Professional 

responsibility 

ST consistently demonstrates a 

high level of professional 

behavior overall; assumes full 

responsibility for educational 

processes 

ST consistently demonstrates 

an acceptable level of 

professional behavior overall; 

assumes some responsibility 

for instructional processes 

occasionally relying on the 

AT for some direction 

ST demonstrates an 

adequate but not always 

consistent level of 

professional behavior 

overall; relies primarily on 

the AT for all instructional 

processes 

ST consistently 

demonstrates an 

unacceptable level of 

professional behavior 

overall; relies on the AT 

for all instructional 

processes 

Professional 

interactions: 

Positive 

ST‘s interactions with AT and 

others are at highly 

professional and effective 

levels 

ST‘s interactions with AT and 

others are acceptable and/or 

effective  

 

ST‘s interactions with AT 

and others are somewhat 

professional and/or 

effective 

ST‘s interactions with AT 

and others are generally 

unprofessional and/or 

ineffective  

Professional 

Attitude: 

Initiative 

ST is a self starter who 

volunteers to assume additional 

responsibilities that will 

enhance the learning and 

welfare of the children 

ST often volunteers to assume 

responsibility for some 

instructional elements but still 

requires directives from the 

AT 

ST implements directives 

from AT 

ST implements directives 

from AT but only with 

much prompting and/or 

modeling 

Acceptance of 

Feedback 

ST consistently listens intently 

and accepts constructive 

feedback; upon reflection 

provides possible alternatives 

& solutions to remediate and 

extend learning 

ST listens intently & offers 

some alternatives to remediate 

or extend learning 

ST attends & interacts 

appropriately 

ST listens passively and/or 

is defensive; ST does not 

accept feedback 

Overall Rating 

for Personal 

Responsiveness 

4 3 2 1 

Communication 
Spoken language ST is aware of ―teacher-as-a-

role model‖; Consistently is an 

appropriate model for learners 

in their use of language; 

articulation, pronunciation, 

level and quality of language; 

uses a variety of language 

levels  

ST is aware of ―teacher-as-a-

role model‖. Often functions 

is an appropriate model for 

learners in their use of 

language; often uses 

appropriate phrasing and 

grammatical form; 

consistently articulates and 

enunciates clearly 

ST is aware of ―teacher-

as-a-role-model‖; 

sometimes uses 

appropriate phrasing and 

grammatical form; 

generally consistent 

enunciation 

ST is generally aware of 

―teacher-as-a-role-model‖; 

lacks uses appropriate 

phrasing and grammatical 

form; generally consistent 

enunciation 

Language: age 

appropriateness 

ST consistently uses language 

in lesson that is age appropriate 

and ability appropriate  

ST often uses language in 

lesson that is age appropriate 

and ability appropriate 

ST often uses language in 

lesson that is not age 

appropriate and/or ability 

appropriate 

ST rarely uses language in 

lesson that is age 

appropriate and/or ability 

appropriate 

Tone ST consistently uses 

appropriate modulation for 

learners; articulation, 

pronunciation, level & quality 

of language; able to use among 

a variety of language levels 

ST is able to project voice; is 

developing modulation, 

tonality and enunciation 

dependent upon the learning 

environment  

ST‘s voice tone and 

projection is appropriate 

to learning environment 

ST‘s voice tone and 

projection is inappropriate 

Nonverbal ST consistently displays 

sensitivity to individual 

learners‘ developmental 

processes by effectively 

tailoring a variety of nonverbal 

strategies to enhance learning 

ST displays sensitivity to the 

learners and initiates some 

effective nonverbal 

communication strategies 

ST‘s body language, for 

example, gestures and 

facial expressions are 

appropriate to the context 

of the lesson 

ST is not always aware of 

body language, facial 

expressions and possible 

impact on the context of 

the lesson 

Promptness ST consistently begins lesson 

promptly  

ST often starts lesson 

promptly  

ST generally starts lesson 

after some delay 

ST rarely starts lesson on 

time; starts lesson after 

considerable delay 

Organized 

 

ST consistently demonstrates 

organizational skills 

ST often demonstrates 

organizational skills 

ST demonstrates some 

organizational skills 

ST demonstrates poor 

organizational skills 

Overall rating for 

Communication  

4 3 2 1 
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Personal/Professional Factors 

Interactions with Pupils 

Interactions with 

Pupils 
4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Interactions: 

Overall 
ST consistently demonstrates 

positive interactions with all 

pupils   

ST often demonstrates 

positive interactions with all 

pupils   

ST sometimes 

demonstrates positive 

interactions with all pupils   

ST rarely demonstrates 

consistent positive 

interactions with all pupils   

Addresses 

individuality of 

learners 

ST consistently values the 

individuality of learners and 

responds in a positive manner 

ST often values the 

individuality of learners and 

responds in a positive manner 

ST sometimes values the 

individuality of learners 

and responds in a positive 

manner 

ST minimally values the 

individuality of learners 

and responds in a positive 

manner 

Uses humor 

appropriately 
ST consistently employs effective 

and appropriate humor  

ST often employs effective 

and appropriate humor  

ST sometimes employs 

effective and appropriate 

humor  

ST minimally employs  

effective and appropriate 

humor  

Maintains pupil 

attention 
ST consistently maintains pupil 

attention  

ST often maintains pupil 

attention  

ST sometimes maintains 

pupil attention 

ST minimally maintains 

pupil attention  

Corrects nonð

judgmentally 
ST consistently corrects pupils in 

a non-judgmental manner  

ST often corrects pupils in a 

non-judgmental manner   

ST sometimes corrects 

pupils in a non-judgmental 

manner  

ST rarely corrects pupils in 

a non-judgmental manner  

Redirects 

appropriately 
ST consistently redirects pupils 

in a clear positive manner 

ST often redirects pupils in a 

clear positive manner  

ST sometimes redirects 

pupils in a clear positive 

manner  

ST rarely redirects pupils 

in a clear positive manner  

 

Overall rating for 

Interactions with 

Pupils 

4 3 2 1 

  



 

59 

 

 

Lesson Planning 

Item 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Delivery of lesson ST consistently utilizes 

previously learned procedures for 

knowledge, skills & values; 

varies phase of lesson 

appropriately according to pupil 

needs; integrates, adjusts & 

flexes contextual elements 

appropriately within the phases 

of the lesson; uses differentiated 

strategies when appropriate  

ST often utilizes previously 

learned procedures for 

knowledge & skills; follows 

phases of the lesson and 

makes some adjustments to 

meet pupil needs; adjusts 

contextual elements 

appropriately within the 

phases of the lesson; 

addresses specific learner 

needs through differentiate 

deprogramming 

ST utilizes previously 

learned procedures 

minimally for knowledge; 

follows phases of the 

lesson that are written in 

the plan; addresses some 

contextual elements, ie, 

grouping, physical 

structure; minimal 

attention to differentiated 

strategies 

Uses some procedures 

minimally for 

knowledge; follows 

phases of the lesson that 

are written in the plan; 

addresses some 

contextual elements, ie, 

grouping, physical 

structure; minimal 

attention to 

differentiated strategies 

Planning & 

preparation as 

per lesson plan 

rubric 

ST consistently plans and 

prepares prior to delivery 

ST often plans and prepares 

of prior to delivery of lesson 

ST shows some evidence 

of planning and 

preparation prior to 

delivery of lesson 

ST shows little to no 

evidence of planning 

and preparation prior to 

delivery of lesson 

Actual lesson 

materials (as per 

lesson plan 

rubric) 

ST consistently has materials 

ready, lesson plan very well 

written  

ST often has materials ready, 

lesson plan written 

ST does not have materials 

ready for the lesson plan 

that is written 

ST does not have 

materials ready and/or 

lesson plan is 

incompletely written  

Time 

management 

ST consistently is able to 

effectively manage time and pace 

lessons appropriately  

ST often is able to effectively 

mange time and pace lessons 

appropriately 

ST sometimes is able to 

effectively manage time 

and/or pace lessons 

appropriately 

ST is rarely able to 

effectively use time and 

pace lessons 

appropriately; needs 

direct guidance from AT 

as to how to break the 

timing of the lesson up 

Ability to monitor 

learning within 

context of lesson 

ST consistently able to make 

appropriate instructional 

decisions based on observations 

of pupils‘ covert and overt 

behaviors to maintain learning 

and focus 

ST is often able to make 

appropriate instructional 

decisions on observations of 

pupils‘ covert and overt 

behaviors to maintain 

learning and focus 

ST is sometimes able to 

maintain focus of the 

lesson in a given time 

period; is sometimes able 

to make judgments about 

learners‘ capacity for 

remediation, consistency, 

etc and has difficulty 

sustaining focus 

ST is rarely able to 

maintain focus of the 

lesson in a given time 

period; ST is rarely able 

to make judgments 

about learners‘ capacity 

for remediation, 

consistency, etc and has 

difficulty sustaining 

focus 

Sequencing of 

lesson activities 

ST consistently demonstrates the 

ability to logically sequence 

lesson activities 

ST often demonstrates the 

ability to logically sequence 

lesson activities 

ST is sometimes able to 

logically sequence lesson 

activities but not usually 

ST rarely sequences the 

lesson activities 

logically 

Overall rating for 
Lesson Planning: 

4 3 2 1 
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Instructional Skills 

Item 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Knowledge of 

content 

Consistently demonstrates 

subject matter knowledge 

Often demonstrates subject 

matter knowledge 

Sometimes demonstrates 

subject matter knowledge 

Rarely demonstrates 

subject matter 

knowledge 

Lesson objectives 

are logical 

extensions of 

goals and 

standards 

Lesson objectives are all logical 

extensions of goals/standards  

Lesson objectives the ST 

selects are often logical 

extensions of goals/standard 

The majority of the lesson 

objectives that the ST 

selects are somewhat 

logical extensions of 

goals/standards 

Lesson objectives that 

the ST selects are not 

logical extensions of 

goals/standards  

Learning 

objectives are 

selected at correct 

level of 

complexity & 

difficulty 

ST consistently selects all 

learning objectives at the correct 

level of complexity and level of 

difficulty  

ST often selects all learning 

objectives at the correct level 

of complexity and level of 

difficulty 

The majority of the 

learning objectives that the 

ST selects are not at the 

correct level of complexity 

and/or level of difficulty 

Learning objectives that 

the ST selects are not at 

the correct level of 

complexity or level of 

difficulty  

Provides clear 

directions 

ST consistently provides 

directions to pupils that are clear 

and concise  

ST generally provides 

directions to pupils are clear 

and concise with only 

random instances where there 

is a lack of clarity 

ST inconsistently provides 

directions to pupils or 

provides directions that are 

unclear or overlong  

ST provides directions 

to pupils that are 

consistently unclear and 

overlong  

Provides multiple 

opportunities for 

guided practice 

ST consistently provides multiple 

opportunities for guided practice 

(modeling of correct response) if 

appropriate 

ST often provides guided 

practice (modeling of correct 

response) if appropriate 

ST inconsistently provides 

guided practice (modeling 

of correct response)  

ST rarely provides 

guided practice 

(modeling of correct 

response)  

Utilizes a variety 

of activities 

ST consistently utilizes a variety 

of activities to teach the objective 

ST often utilizes some variety 

in activities, most activities 

address the objectives 

ST sometimes utilizes 

some variety in activities, 

sometimes activities do not 

address the objective 

ST rarely introduces 

variety in activities, 

activities do not address 

the objective  

Utilizes diverse 

instructional 

skills 

ST consistently demonstrates 

multiple, diverse instructional 

skills  

ST often demonstrates at 

least three instructional skills  

ST demonstrates at least 

two basic instructional 

skills  

ST demonstrates poor 

instructional skills  

Responds to 

pupils 

ST consistently responds to 

pupils in a timely manner, and 

method of response meets 

individual pupil needs 

ST often responds to pupils in 

a timely manner and method 

of response meets individual 

pupil needs  

Pupils generally given 

enough time to respond 

ST inconsistently responds 

to pupils, pupils sometimes 

wait excessive period of 

time for response, and 

method of response 

inconsistently meets 

individual pupil needs 

ST rarely responds to 

the pupils; pupils waits 

excessive period of time 

for response, and 

method of response does 

not meet individual 

pupil needs 

Overall rating for 

Instructional Skills 

4 3 2 1 
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Behavior and Classroom Management 

Item 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Manages 

classroom 

routines & 

establishes new 

routines 

ST consistently incorporates 

AT‘s established routines; 

involves learners (if 

appropriate) in the 

establishment of necessary 

routines anticipates and 

implements a clear and rational 

process for introducing new 

routines 

ST often incorporates AT‘s 

established routines; and 

implements reactionary 

routines as the situation 

requires 

ST sometimes incorporates 

AT‘s established routines 

ST needs prompting to 

follow AT‘s established 

routines 

Arranges physical 

environment to 

promote learning, 

ST consistently utilizes existing 

physical arrangement of 

environment and creates new 

arrangements based on a clear 

rationale   

ST often utilizes existing 

arrangement of environment 

and makes adjustments to 

promote learning and lesson 

needs   

ST sometimes utilizes 

existing arrangement of 

physical environment to 

promote learning  

ST needs prompting to 

utilize existing 

arrangement of physical 

environment to promote 

learning  

Uses appropriate 

behavioral 

reinforcement 

techniques/ 

schedules 

ST consistently uses positive 

reinforcement accompanied 

with positive behavioral 

supports  

ST often uses positive 

reinforcements sometimes 

accompanied with positive 

behavioral supports  

ST inconsistent use of 

positive reinforcement; 

minimal use aversive or 

punishment techniques 

ST to use of positive 

reinforcement; aversive 

or punishment techniques 

used  

Understands and 

identifies  

principles of 

behavior 

management 

ST consistently identifies and 

demonstrates a clear 

understanding of principles of 

behavior management  

ST often identifies and 

demonstrates an 

understanding of effective 

use of behavior management 

strategies  

ST inconsistently identifies 

and demonstrates 

knowledge of principles of 

behavior management 

strategies 

ST demonstrates minimal 

understanding principles 

of behavior management 

and unable to identify 

problem behaviors  

Maintains 

behavior of 

individuals in 

small and large 

group lessons 

ST is consistently able to 

maintain appropriate behavior 

of individual pupils, small 

group (2-3 pupils) and total 

class without assistance 

ST often maintains 

appropriate behavior of 

individual pupils, small 

group (2-3 pupils) and/or 

total class rarely requiring 

assistance 

ST inconsistently 

maintains appropriate 

behavior of individual 

pupils, small group (2-3 

pupils) and/or total class 

with minimal support or 

assistance 

ST requires significant 

assistance to maintain 

appropriate behavior of 

individual pupils, small 

group (2-3 pupils) or total 

class 

Deals with 

unpredictable 

behaviors and 

disruptions 

ST is consistently able to adapt 

personal and professional 

behavior in dealing with 

unpredictable situations without 

minor disruption to the lesson 

flow  

ST is often able to adapt 

personal and professional 

behavior in dealing with 

unpredictable situations 

without minor disruption to 

the lesson flow 

ST is sometimes able to 

adapt personal and 

professional behavior in 

dealing with unpredictable 

situations without minor 

disruption to the lesson 

flow 

ST has difficulty adapting 

personal and professional 

behavior in dealing with 

unpredictable situations 

without minor disruption 

to the lesson flow 

Overall Rating 

Behavior 

Management: 

4 3 2 1 
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Motivation 

Item 4 

Mastery 

3 

Competent 

2 

Novice 

1 

Unacceptable 

Motivation: 

overall ability to 

motivate 

ST consistently includes 

evidence of activation of prior 

knowledge; evidences a 

relationship of the instruction to 

previous knowledge 

ST often includes evidence of 

activation of prior 

knowledge; ST often 

evidences a relationship of 

the instruction to previous 

knowledge 

ST sometimes includes 

evidence of activation of 

prior knowledge; ST 

sometimes evidences a 

relationship of the 

instruction to previous 

knowledge  

ST rarely includes 

evidence of activation of 

prior knowledge; ST 

rarely provides 

evidences of a 

relationship of the 

instruction to previous 

knowledge 

Use of cueing and 

prompting 

Excellent and effective use of 

cueing and prompting  

Generally effective use of 

cueing and prompting  

Somewhat effective use of 

cueing and prompting  

Ineffective use of cueing 

and prompting 

Consequences ST consistently provides 

consequences for performance 

that are appropriate and well 

thought-out  

ST often provides 

consequences for 

performance that are 

appropriate and well thought-

out 

ST sometimes provides 

consequences for 

performance that are 

appropriate while others 

may be inappropriate 

ST rarely sometimes 

provides consequences 

for performance that are 

appropriate; often the 

consequences are 

inappropriate for the 

performance  

Fostering of 

student self-

efficacy 

ST consistently fosters pupil‘s 

self-efficacy and pupil choice 

and self-determination 

ST often fosters pupil self-

efficacy and/or pupil choice 

and self-determination 

ST inconsistently fostering 

of pupil self-efficacy 

and/or pupil choice and 

self-determination 

ST rarely fosters pupil 

self-efficacy or pupil 

choice and self-

determination 

Overall Rating for 

Motivation: 

4 3 2 1 
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College Supervisor, Associate Teacher, and  

Student Teacher Surveys 
 

 

Procedure: 
 

The College Supervisor and Associate Teacher Survey is available on the student teaching website 

(http://www.medaille.edu/studentteaching/csatsurvey.pdf). The college supervisors will be responsible for 

ensuring that the associate teacher(s) has a copy of the survey the week before the end of each placement. 

Associate teachers may also be directed to the student teaching website to print the form. (A copy of the form 

follows.) The college supervisors will collect the surveys from the associate teachers at the end of the placement 

and return them with their own survey to the Office of Student Teaching/Certification. College supervisors   

Surveys should be returned by March 15, May 15, October 15, and December 15 of the semester. The surveys 

will be forwarded to the Institutional Research and Planning Office. The reports will be added to the Teacher 

Education Accreditation files. 

 

Student teachers will be sent the link to the Placement Evaluation Experience Survey (PEES) to their Medaille 

email account. This is not a hardcopy survey but an electronic survey. Students will be instructed to complete the 

survey at the end of their student teaching semester. A confirmation that they have completed the survey will be 

automatically generated and sent to their Medaille email. Student must print a copy of this confirmation for their 

student teaching exit folder. 

 

Surveys: 
 

Associate Teacher Surveys 

 Will be completed for each student the last week of each placement 

 Become an added responsibility of the associate teacher and will appear in the student teacher manual 

 Will be completed for each student teacher placement 

 Will receive the survey from the college supervisor one week before the end of the placement or obtain the 

form online at http://www.medaille.edu/studentteaching/csatsurvey.pdf. 

 Will return the survey to the college supervisor at the end of the placement 

 The college supervisor will return the surveys to the Student Teaching Office 

 All surveys will be returned by the 15
th
 of the month 

 

College Supervisor Surveys 

 Will be completed for each student the last week of each placement for students they supervise once. If 

you supervise the student for both placements, complete the survey only once. 

 Will be returned to the Office of Student Teaching/Certification 

 All surveys will be returned by the 15
th
 of the month 

 

Student Teacher Surveys: 

 Student teachers will complete one Placement Experience Evaluation Survey (PEES) at the end of their 

student teaching semester.  

 Students must print a copy of the confirmation for completing the survey and include with their student 

teaching documents to be handed in at the Student Teacher Exit Meeting. 
 
  

http://www.medaille.edu/studentteaching/csatsurvey.pdf
http://www.medaille.edu/studentteaching/csatsurvey.pdf
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Office of Student Teaching/Certification: Student Teaching Exit Meeting 
 

 

The purpose of the Office of Student Teaching/Certification Exit Meeting is for student teachers to 

provide the Office with a specific listing of documents that are necessary to finalize the student teachers 

experiences; to review the documents to confirm that a student teaching grade can be submitted to the 

Registrar‘s Office; to provide students an opportunity to collect information about both New York and 

Ontario certification; to initiate a career services placement file; to learn about Medaille College Alumni 

Office; to submit outstanding university/college transcripts to the Registrar‘s Office; and to participate 

in an educational seminar. 

 

The Exit Meetings are held each May and December at the Amherst Campus. 

 
The checklist for the Student Teacher Exit Meeting can be found on the student teaching website at 

http://www.medaille.edu/studentteaching/studentteacherexitchecklist.pdf. 

 

For students who have finished their capstone project or who will soon initiate their project course, a meeting is 

held at the conclusion of the exit meeting. 

 

 
  

http://www.medaille.edu/studentteaching/studentteacherexitchecklist.pdf
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Policies: For Student Teaching 
 

 

SUBSTITIUTE TEACHING  

According to Section 52.21 of the New York State Guidelines: 

Registration of Programs Leading to classroom Teaching Certificates: 

 

―(xii) Student Teaching means a structured, college-supervised learning experience….These skills are practiced 

under the direct supervision of the certified teacher who has official responsibility for the class.‖  

 

Our policy supports the aforementioned statement and only in extremely extenuating circumstances will we allow 

student teachers to act as substitute teachers. When and if that occurs we expect that the board/district will have 

apprised the Superintendent and the Board of Education and take the necessary steps regarding liability coverage. 

We will expect the former in writing. 

It is expected that the associate teacher will be present in the classroom for the greater part of the day to supervise 

and make recommendations to the student teacher. We understand there are times when you need to leave for 

brief periods of time, but we discourage leaving the student teacher alone for a long period of time until the fifth 

or sixth week. 

 

 

ATTENDANCE 

The student teacher is expected to be in attendance the same days their associate teacher is in attendance along 

with the same hours. The student teacher is expected to notify the associate teacher, college supervisor and the 

Office of Student Teaching/Certification if an absence is expected. Absences are expected to be made up during 

the interim week (for first placements) and after the conclusion of the second placement. Absences for illness of 3 

days or more must be accompanied by a doctor‘s statement. 

 

Students who know in advance that they will be absent are required to provide the associate teacher with any 

lesson plans, resources and material for any lessons they are scheduled to teach during that time. 

  

 

ACADEMIC WARNING REPORT 

An academic warning report is used to inform a student/student teacher that a specific expectation(s) has not been 

met at a satisfactory level. For example, if a student teacher arrives late for his/her placement; does not submit 

lesson plans to be reviewed prior to teaching the lesson; has unacceptable classroom management; chooses not to 

participate in after school activities; is unprofessional, etc. 

 

The academic warning report may be completed by the college supervisor and/or the associate teacher, and may 

also be used by the school principal. The warning letter may be given at any time during a student teaching 

placement. 

 

The academic warning report form can be found on the student teaching website at 

www.medaille.edu/studentteaching/forms.asp. The warning report should include the academic issue and 

recommendations for improvement. 

 

A copy of the academic warning report must be provided to the student teacher and also forwarded to the Office 

of Student Teaching/Certification at 716-932-2611 (fax). 

 

 

  

http://www.medaille.edu/studentteaching/forms.asp
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PASSING GRADE 

A final rating of 3 (competent) or higher is required to pass each student teaching placement. A student who earns 

below a 3 (competent) will be required to repeat the student teaching placement experience and attend the 

Refocus for Success‖ seminar prior to the next student teaching placement. 

 

 

UNSATISFACTORY STUDENT TEACHING PLACEMENT EXPERIENCE(S)  

When a student earns has an unsatisfactory placement for one of the student teaching placements, he/she may be 

permitted to progress to another placement. This will be determined by the Office of Student Teaching in 

consultation with the college supervisor.  

 

In the event that both student teaching placements are unsatisfactory, an analysis of progress will be conducted. 

Participants will include the Associate Teacher, College Supervisor, the student teacher, and Associate Dean, 

Canadian Education Programs/Director, Office of Student Teaching/Certification. 

 

In either event, an opportunity to ―Refocus for Success‖ will be determined by the Office of Student 

Teaching/Certification.  
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New York State Code of Ethics for Educators 
 

Statement of Purpose 
The Code of Ethics is a public statement by educators that sets clear expectations and principles to guide practice 

and inspire professional excellence. Educators believe a commonly held set of principles can assist in the 

individual exercise of professional judgment. This Code speaks to the core values of the profession. "Educator" as 

used throughout means all educators serving New York schools in positions requiring a certificate, including 

classroom teachers, school leaders and pupil personnel service providers. 

 

Principle 1: Educators nurture the intellectual, physical, emotional, social, and civic potential of each 

student. 
Educators promote growth in all students through the integration of intellectual, physical, emotional, social and 

civic learning. They respect the inherent dignity and worth of each individual. Educators help students to value 

their own identity, learn more about their cultural heritage, and practice social and civic responsibilities. They 

help students to reflect on their own learning and connect it to their life experience. They engage students in 

activities that encourage diverse approaches and solutions to issues, while providing a range of ways for students 

to demonstrate their abilities and learning. They foster the development of students who can analyze, synthesize, 

evaluate and communicate information effectively. 

 

Principle 2: Educators create, support, and maintain challenging learning environments for all. 
Educators apply their professional knowledge to promote student learning. They know the curriculum and utilize 

a range of strategies and assessments to address differences. Educators develop and implement programs based 

upon a strong understanding of human development and learning theory. They support a challenging learning 

environment. They advocate for necessary resources to teach to higher levels of learning. They establish and 

maintain clear standards of behavior and civility. Educators are role models, displaying the habits of mind and 

work necessary to develop and apply knowledge while simultaneously displaying a curiosity and enthusiasm for 

learning. They invite students to become active, inquisitive, and discerning individuals who reflect upon and 

monitor their own learning. 

 

Principle 3: Educators commit to their own learning in order to develop their practice. 
Educators recognize that professional knowledge and development are the foundations of their practice. They 

know their subject matter, and they understand how students learn. Educators respect the reciprocal nature of 

learning between educators and students. They engage in a variety of individual and collaborative learning 

experiences essential to develop professionally and to promote student learning. They draw on and contribute to 

various forms of educational research to improve their own practice. 

 

Principle 4: Educators collaborate with colleagues and other professionals in the interest of student 

learning. 
Educators encourage and support their colleagues to build and maintain high standards. They participate in 

decisions regarding curriculum, instruction and assessment designs, and they share responsibility for the 

governance of schools. They cooperate with community agencies in using resources and building comprehensive 

services in support of students. Educators respect fellow professionals and believe that all have the right to teach 

and learn in a professional and supportive environment. They participate in the preparation and induction of new 

educators and in professional development for all staff. 

 

Principle 5: Educators collaborate with parents and community, building trust and respecting 

confidentiality. 
Educators partner with parents and other members of the community to enhance school programs and to promote 

student learning. They also recognize how cultural and linguistic heritage, gender, family and community shape 
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experience and learning. Educators respect the private nature of the special knowledge they have about students 

and their families and use that knowledge only in the students' best interests. They advocate for fair opportunity 

for all children. 

 

Principle 6: Educators advance the intellectual and ethical foundation of the learning community. 
Educators recognize the obligations of the trust placed in them. They share the responsibility for understanding 

what is known, pursuing further knowledge, contributing to the generation of knowledge, and translating 

knowledge into comprehensible forms. They help students understand that knowledge is often complex and 

sometimes paradoxical. Educators are confidantes, mentors and advocates for their students' growth and 

development. As models for youth and the public, they embody intellectual honesty, diplomacy, tact and fairness. 

 

This Code shall not be used as a basis for discipline by any employer and shall not be used by the State 

Education Department as a basis for a proceeding under Part 83 of Commissioner's Regulations, nor shall 

it serve as a basis for decisions pertaining to certification or employment in New York State. Conversely, 

this Code shall not be interpreted or used to diminish the authority of any public school employer to 

evaluate or discipline any employee under provisions of law, regulation, or collective bargaining 

agreement. 

 

 

Background on the Development of the Code  
 

The State Board of Regents, as part of its teaching reform initiatives outlined in the 1998 report, New York's 

Commitment: Teaching to Higher Standards, called for the State Professional Standards and Practices Board for 

Teaching to develop a Code of Ethics for Teachers. In New York State, a teacher is defined as anyone for whom a 

certificate is required for service in the State's public schools. This includes classroom teachers, school 

administrators, and pupil personnel service providers. 

The Standards Board is a 28-member board that serves in an advisory capacity to the Regents and the 

Commissioner of Education. Its membership consists of teachers, school administrators, higher education 

representatives, public members, and a teacher education student. The Board worked for over a year to develop a 

draft Code of Ethics. The process involved a review of numerous other codes developed by professional 

organizations and by other jurisdictions, both for the teaching profession and for other professions. Individual 

Board members also consulted with their colleagues in the field to inform the process. 

A draft was presented to the Regents Committee on Higher and Professional Education at the October 2001 Board 

of Regents meeting. Following this preliminary review by the Regents, the draft Code of Ethics was released for 

public comment. Reactions and suggestions were received from as broad a spectrum as possible: classroom 

teachers, school administrators and pupil personnel professionals, other members of the school community, 

teacher education students, college faculty, professional organizations, boards of education, parents and the 

general public. 

The State Standards and Practices Board reviewed all comments received and produced the final version of the 

code in June 2002.  The New York State Code of Ethics for Educators was presented to the Board of Regents at 

its July 2002 meeting, at which time the Regents authorized the release of the Code to the public.  

For more information, contact: 

Nancy Taylor Baumes 

Secretary, State Professional Standards and Practices Board for Teaching 

New York State Education Department 

Office of Teaching Initiatives, Room 5N EB 

Albany, New York 12234 

Phone:  (518) 474-4661 
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Ontario College of Teachers Standards: 

 

The Ethical Standards for the Teaching Profession  
 

Introduction  
The Ethical Standards for the Teaching Profession represent a vision of professional practice. At the heart of a 

strong and effective teaching profession is a commitment to students and their learning.  

Members of the Ontario College of Teachers, in their position of trust, demonstrate responsibility in their 

relationships with students, parents, guardians, colleagues, educational partners, other professionals, the 

environment and the public.  

 

The Purposes of the Ethical Standards for the Teaching Profession are: 
 to inspire members to reflect and uphold the honour and dignity of the teaching profession  

 to identify the ethical responsibilities and commitments in the teaching profession  

 to guide ethical decisions and actions in the teaching profession  

 to promote public trust and confidence in the teaching profession.  

 

The Ethical Standards for the Teaching Profession are:  
Care 

The ethical standard of Care includes compassion, acceptance, interest and insight for developing students' 

potential. Members express their commitment to students' well-being and learning through positive influence, 

professional judgment and empathy in practice.  

Respect 

Intrinsic to the ethical standard of Respect are trust and fair-mindedness. Members honour human dignity, 

emotional wellness and cognitive development. In their professional practice, they model respect for spiritual and 

cultural values, social justice, confidentiality, freedom, democracy and the environment.  

Trust 

The ethical standard of Trust embodies fairness, openness and honesty. Members' professional relationships with 

students, colleagues, parents, guardians and the public are based on trust. 

Integrity 

Honesty, reliability and moral action are embodied in the ethical standard of Integrity . Continual reflection assists 

members in exercising integrity in their professional commitments and responsibilities.  

 

 

The Standards of Practice for the Teaching Profession  
 

Introduction  
The Standards of Practice for the Teaching Profession provide a framework of principles that describes the 

knowledge, skills, and values inherent in Ontario's teaching profession. These standards articulate the goals and 

aspirations of the profession. These standards convey a collective vision of professionalism that guides the daily 

practices of members of the Ontario College of Teachers.  

 

The Purposes of the Standards of Practice for the Teaching Profession are:  
 to inspire a shared vision for the teaching profession  

 to identify the values, knowledge and skills that are distinctive to the teaching profession  

 to guide the professional judgment and actions of the teaching profession  

 to promote a common language that fosters an understanding of what it means to be a member of the 

teaching profession.  
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The Standards of Practice for the Teaching Profession are:  
 Commitment to Students and Student Learning 

 Members are dedicated in their care and commitment to students. They treat students equitably and with 

respect and are sensitive to factors that influence individual student learning. Members facilitate the 

development of students as contributing citizens of Canadian society. 

 Professional Knowledge  

 Members strive to be current in their professional knowledge and recognize its relationship to practice. 

They understand and reflect on student development, learning theory, pedagogy, curriculum, ethics, 

educational research and related policies and legislation to inform professional judgment in practice.  

 Professional Practice  

 Members apply professional knowledge and experience to promote student learning. They use appropriate 

pedagogy, assessment and evaluation, resources and technology in planning for and responding to the 

needs of individual students and learning communities. Members refine their professional practice through 

ongoing inquiry, dialogue and reflection.  

 Leadership in Learning Communities  

 Members promote and participate in the creation of collaborative, safe and supportive learning 

communities. They recognize their shared responsibilities and their leadership roles in order to facilitate 

student success. Members maintain and uphold the principles of the ethical standards in these learning 

communities.  

 Ongoing Professional Learning  

 Members recognize that a commitment to ongoing professional learning is integral to effective practice 

and to student learning. Professional practice and self-directed learning are informed by experience, 

research, collaboration and knowledge. 

 
For more details go to the OCT website at http://www.oct.ca/standards. 
  

http://www.oct.ca/standards
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How to Apply for a New York State Teaching Certificate 
Go to Student Teaching Website Link: 

http://www.medaille.edu/studentteaching/certification.asp 

and click on Guidelines for New York State Certification. 

It is also recommended that students view the multi-media presentation on how to complete  

the on-line application for a NYS teaching certificate. 

 

 

How to Apply to OCT 
Go to Student Teaching Website Link: 

http://www.medaille.edu/studentteaching/certification.asp 

and click on Guidelines for Ontario College of Teachers Application 

 

http://www.medaille.edu/studentteaching/certification.asp
http://www.medaille.edu/studentteaching/certification.asp

