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Office of Student Teaching & Certification Staff Directory 

Our offices are located on Medaille College’s Buffalo Campus at 18 Agassiz Circle, Buffalo, NY 14214.  We can be 

reached locally at (716) 880-2000 or toll free at 1-800-292-1582. 

 

Mrs. Catherine Sedota M.S., Director 

Phone Extension:  2814 

Catherine.Sedota@medaille.edu 

 

Mrs. Susan Beier, Office Manager & Administrative Assistant 

Phone Extension:  2623 

Susan.M.Beier@medaille.edu 

 

 

Student Teaching Placement Dates  

 

Fall Semester 2020: 

 First Placement: Tuesday, September 8, 2020 - Friday, October 30, 2020 

 Second Placement: Monday, November 2, 2020 - Friday, December 18, 2020 
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History of Medaille College 

Medaille College is a private, coeducational institution offering associate, bachelors and master’s 
degree programs through day, evening, and weekend studies.  
 
The College traces its roots back to 1875 when the Sisters of St. Joseph founded an Institute for the 
preparation of teachers. The Institute became Mt. St. Joseph Teachers College in 1937, and was 
authorized to grant baccalaureate degrees in Education to women in religious orders. In 1967 the name 
of the institution was changed to Medaille College, and its charter was amended to allow it to admit 
both men and women. In 1968 an absolute charter was granted by the Boards of Regents, establishing 
Medaille College as a totally independent institution governed by a self-perpetuating Board of Trustees.  
 
The College grants undergraduate degrees in the liberal arts and a variety of career-related programs, 
and graduate degrees in business, counseling and clinical psychology, social sciences, and education.  

 

Mission of Medaille College 

The mission of Medaille College is to educate and develop empowered individuals for academic 
achievement, career success and civic engagement, thereby contributing to a healthy, diverse 
democracy. 
 
Chartered by the Board of Regents of the University of the State of New York, Medaille College is an 
independent, coeducational institution of higher learning. Its purpose is to make available to all 
qualified students postsecondary educational opportunities to meet their individual needs for lifelong 
intellectual and professional growth.   
 
Medaille College concentrates on excellence in teaching with an emphasis on personal attention to its 
diverse student body. Its curriculum provides a solid liberal arts and science foundation with early 
access to career-oriented education. The College offers cultural, economic, and community services as 
part of its educational mission.  

 

Mission of the Department of Education at Medaille College 

The Department of Education focuses on excellence in teaching with an emphasis on personal attention 
to our diverse learners. Our career-oriented curriculum builds upon a liberal arts and sciences 
foundation as we guide students toward initial and professional certification. This program is flexible 
because of the multiple delivery systems available to traditional students and practicing professionals. 
The staff and faculty are dedicated and committed to graduating students who are effective teachers. 
As reflective practitioners and scholars guided by constructivist approaches (Vygotsky, 1978) to learning 
and teaching, we challenge our students and ourselves to reach high standards of achievement through 
the relentless pursuit of best teaching practices. Learning occurs in our classrooms within a caring 
environment, with dedicated faculty who advise, mentor, and guide students from their admission to 
the program through to the completion of their capstone courses. Ultimately, we are invested in 
learning, teaching, and the continued success of our students. 
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Vision of the Department of Education at Medaille College 

The faculty of the Department of Education consists of scholar practitioners focused on research-based 
best practice. We take pride in graduating men and women who can successfully contribute to pupil 
learning through their excellence in teaching. The Department of Education continues to engage its 
experienced faculty in practitioner-focused curriculum in traditional and non-traditional instructional 
formats. It is the vision of the Department of Education to be an effective and responsive provider of 
educational programs that meet emerging needs. 

 

Placement Information 

Students expecting to student teach will be required to attend an Application for Student Teaching Meeting prior 

to the semester they intend to student teach.  At this meeting, the Office of Student Teaching & Certification 

(OSTC) will go over the required documents and personal information needed to make placement requests. It is 

important to note that all confirmed placements are up to the discretion of the OSTC and the school 

board/district. There is a protocol between the Office of Student Teaching & Certification and area school 

boards/districts which prohibits student teachers from making their own student teaching placement 

arrangements.  All placements will be arranged between the OSTC and the school board/district personnel.  

Students are permitted to provide up to one preferred school board/district for each student teaching 

placement.  While reasonable effort is made to accommodate student teacher preferences, please note that we 

cannot guarantee placements in preferred areas.  It is expected that every student teacher have a blend of 

urban, suburban, and/or rural placements.  Student teaching placements may be up to an hour commute (by car) 

from the student’s home address. Please be aware that student teachers may not student teach in a school 

building where they have a known conflict of interest. Conflicts of interest include buildings where the student 

currently works or family/close friends are attending or employed by the school. 

Student teachers will be required to attend a student teaching orientation prior to the beginning of their student 

teaching placement.  During this meeting, students will learn of the policies and procedures of the student 

teaching experience, be trained in the Field Experience Management (FEM) tool on LiveText for the electronic 

submission of all required student teaching documents, as well as attend professional development seminars. 

Students who miss the mandatory meeting will not be permitted to begin student teaching and will need to delay 

their student teaching to the subsequent semester.  

The Office of Student Teaching & Certification will contact student teachers via their Medaille email account with 

confirmed placement information. Once the placement information is received, student teachers are required 

to make initial contact with the assigned associate teachers and college supervisor as soon as possible. Student 

teachers are reminded that their mentors are expecting contact and that first contact will set the tone and serve 

as the first impression for the entire professional experience.  
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Student Teacher Placement Cancellation 

Confirming student teaching placements requires collaboration between the Office of Student Teaching 

& Certification and school boards/districts that result in time and labor costs for both entities. Students 

who still have a balanced owed to the college are prohibited from registering for courses. Students 

must have all balances due paid to the college at least four weeks prior to the start of the student 

teaching placement or the student teaching placements will be cancelled and deferred to the 

subsequent semester.  

Student teachers who have applied for student teaching but then decide to cancel and/or delay their 

placements may request to do so only one time. Requests to cancel and/or delay student teaching 

placements beyond that will result in a cancellation fee of $120 to be paid before another student 

teaching application can be considered.  

 

Message to the Student Teacher 

Student teaching is the culmination of your educational preparation process. It is your opportunity to 
utilize the knowledge and skills that you have gained through your coursework at Medaille College. This 
is your opportunity to learn through a hands-on experience with the support and mentorship of your 
associate teacher and your college supervisor.  

You will find student teaching to be one of the most rewarding, yet challenging times in your 
educational career. Your experience will be greatly dependent on the time, commitment, and 
enthusiasm you put into it. As a student teacher, you will gradually gain greater classroom responsibility 
through the guidance of your associate teacher. Pay careful attention to the suggested timeline 
progression in this handbook. This will help you to plan and prepare for the increasing workload and 
expectations of the student teaching experience. 

As you begin this exciting first step in your teaching career, remember that you have a solid foundation 
of pedagogy, methodology, and early field experiences as well as the wealth of knowledge and 
experience of your associate teacher and college supervisor to use as valuable resources. Best wishes 
for a successful and rewarding placement experience.  
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Role of the Associate Teacher 

The associate teacher is the classroom teacher who will serve as the daily mentor during the student 

teaching experience. The associate teacher may be called upon for advice on areas such as classroom 

management, planning, instructing, assessment, and selection of instructional materials/media. In 

addition, the associate teacher will orient the student teacher to the classroom and help to integrate 

the student teacher into the instructional setting and will serve as a role model for best teaching 

practices. He/She will also be assigning lessons/units to the student teacher to teach and will review 

and evaluate lessons. Each student teacher will be evaluated by the associate teacher mid-way through 

the placement as well as at the conclusion of the student teaching experience. The associate teachers 

receive an electronic copy of the Associate Teacher Handbook to serve as a reference tool.  

 

Role of the College Supervisor 

The college supervisor will help orient the associate teacher to the student teaching expectations as 

well as to the assessments and electronic platform used during the student teacher’s placement. The 

college supervisor will also be observing and evaluating at least two lesson plans that the student 

teacher will write and teach in each placement. The supervisor will be maintain close contact and 

communication with the student teacher, the associate teacher, and the OSTC throughout the 

experience. 
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Student Teaching Policies 

 

Punctuality & Attendance   
 
Student teachers are expected to arrive on or before the designated teacher reporting 
time and remain after school has dismissed. Student teachers are to follow the schedule 
of their associate teacher and perform all duties as expected. Tardiness and/or leaving 
early are not acceptable. Instances of tardiness should be reported to the college 
supervisor.  
 
Student teachers will follow the school board/district’s calendar during each student 
teaching placement. When permitted by the associate teacher, student teachers are 
expected to attend all in-service days, faculty meetings, and any other professional 
development opportunity. 

 
Absences   
 
Student teachers are required to be in attendance every day of their assigned placement 
dates. In the event of an unavoidable emergency absence, student teachers are 
expected to follow the listed protocol: 

1. Contact the associate teacher as soon as it is known that an absence will occur. It 
is important that the student teacher ensures that the associate teacher has 
received this information.  

2. It is the student teacher’s responsibility to be sure that all lesson plans, resources, 
and materials that are needed for the day’s lessons are available for the associate 
teacher.  

3. Contact the college supervisor to document your absence. 
4. If the illness causes you to miss three or more placement days, a doctor’s note will 

be required upon returning to school. 
5. All absences are expected to be made up. Contact the college supervisor for 

scheduling make up dates.  
 
Please note that absences, other than for illness, (vacations, weddings, work obligations, 
certification exams, etc.) are NOT PERMITTED. Instances where a student fails to be in 
attendance for all assigned days due to an unpermitted absence will result in failure of 
the placement. Students who have these types of anticipated absences should delay 
student teaching placement(s) until a subsequent semester.  
 
Absences for Athletics – Members of athletic teams on campus may participate in games only after arrangements have been made 
through the Office of Student Teaching & Certification. Every effort will be made to minimize time lost from the student teaching 
placement. All student athletes are reminded that their academic commitment to student teaching is to remain the first priority. 
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Absences for Teacher Recruitment Day – Student teachers may request to participate in a Teacher Recruitment Day event/interview. 
Interested students should contact the Office of Student Teaching & Certification at least two weeks prior to the event. The OSTC will 
consult with the associate teacher and college supervisor to determine if an excused absence will be granted.   
 

Professionalism 

Student teachers are expected to conduct themselves in a professional manner including 
appropriate attire, attitude, and initiative. It is important to maintain good professional 
relationships with the associate teacher, the college supervisor, and all other school 
personnel. In addition, student teachers are expected to build a positive rapport with the 
children and parents in the classroom, fostering a safe and supportive environment free 
from discrimination, intimidation, taunting, harassment, and bullying. 
 

Lesson Plans 

 
Student teachers are required to submit lesson plans to their associate teacher at least 2 
school days in advance of teaching a lesson. This will give the associate teacher time to 
review the lesson plan and make any suggestions and/or corrections needed before 
delivery. When planning units or full week’s plans, student teachers will be expected to 
produce those plans at least a week in advance. The student teacher and associate 
teacher should meet to discuss the lessons, topics, and/or class periods that the student 
teacher will be expected to teach.  
 
All student teachers should begin the placement by using the Medaille lesson plan 
format. As the placement progresses, the associate teacher may choose to allow the 
student teacher to utilize a different lesson planning format. This decision is up to the 
discretion of the associate teacher.  
 
Reflective Practice 
 
As caring and responsive educators, student teachers should commit themselves to 
learning as an ongoing process. Student teachers should seek feedback and reflect 
frequently on their teaching practices with a willingness to ask for and receive help when 
needed. It is important to receive constructive criticism in a positive way, allowing for 
thoughtful planning and reflection.  
 
Outside Employment 
 
Due to the enormous commitment of time and energy needed to be successful, we 
strongly discourage our student teachers from holding outside employment during their 
student teaching.  While a few students still choose to hold some level of employment 
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for economic reasons, it is not an acceptable excuse for being unprepared or not being 
fully dedicated to the student teaching responsibilities. Student teaching requires before 
and after school participation in addition to the time needed outside of school for lesson 
planning and preparation. Dedication to completing student teaching at the highest 
possible level needs to be the student teacher’s number one priority. Student teachers 
need to be committed to the learning experience and are encouraged to display the 
enthusiasm and dedication expected of teaching professionals.  
 
Confidentiality 
 
The Family Educational Rights and Privacy Act (FERPA) is a US Federal law that protects 
the privacy of student education records. It is imperative that student teachers do not 
discuss classroom situations outside of the educational setting. Failure to maintain 
confidentiality will result in termination and subsequent failure of the student teaching 
placement. 
 
Cell Phone/Computer Use 
 
Student teachers are not permitted to use their cell phone during the school day. School 
technology and resources may only be used with permission from the associate teacher 
to do school related business and research. Personal usage of school property may result 
in termination of the student teaching placement. 
 
Social Networking 
 
Student teachers have been advised to keep all of their social networking sites on a 
strictly private setting and to not request nor allow students to follow them on these 
sites.  Additionally, student teachers are responsible for ensuring that any pictures 
and/or information visible on personal sites are within the expectations of a teaching 
professional. Poor professional judgment regarding social networking sites can be 
detrimental to the student teaching experience as well as future career opportunities. 
 
Accident/Injury 
 
If a student teacher has an accident or is injured at his or her student teaching 
placement, they should immediately inform the associate teacher, the school office, and 
the Office of Student Teaching & Certification.   
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Substitute Teaching 
 
According to Section 52.21 of the New York State Guidelines: 
Registration of Programs Leading to Classroom Teaching Certificates: 
 
“(xii) Student Teaching means a structured, college-supervised learning 
experience….These skills are practiced under the direct supervision of the certified 
teacher who has official responsibility for the class.”  
 
Our policy supports the aforementioned statement and only in extremely extenuating 
circumstances will student teachers be allowed to act as substitute teachers. When and 
if that situation were to occur, the board/district will have apprised the Superintendent 
and the Board of Education of the situation and will supply Medaille College written 
notification of assumption of liability coverage.  
 
Any time spent as substitute teaching will not count as student teaching. 
 
It is expected that the associate teacher will be present in the classroom for the greater 
part of the day to supervise and make recommendations to the student teacher. We 
understand there are times when the associate teacher may need to leave for brief 
periods of time, but we discourage leaving the student teacher alone for a long period of 
time. 
 

Teacher Strikes 
 
Student teachers are guests of the school and as such should not participate in any strike 

actions to include protesting, meetings, and/or participation in discussion pertaining to 

strike activities. To maintain a neutral position, student teachers should not be utilized as 

substitute teachers during a teacher union strike or walk out.  
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Student Teaching Guidelines and Suggestions 
The timetable below is only a suggestion for the developmental sequence of a student 
teaching placement.  The associate teacher may modify and adjust the timetable based 
on the needs of the students in his/her classroom.   
 

Week 1: Observe and Assist 

During this beginning stage, student teachers should consider: 

 Orient and familiarize yourself with the classroom routines, school procedures, 
and initiate introductions to administration, other school staff, and personnel. 

 Discuss guidelines and expectations for lesson planning, unit planning, completion 
of student teaching requirements, and exchange contact information with the 
associate teacher.   

 Integrating into the classroom.  Begin tasks that will help ease you into the routine 
and to help you to begin to establish positive relationships with the children. 

 Observe the associate teacher, take anecdotal notes, work with small groups of 
children, assist in the daily routine, prepare an “ice-breaker” or getting to know 
you activity, etc. 

 Get to know your students including their personal, cultural, and community 

assets/background. 
 

  

Observe and Assist
Begin Lesson and 

Unit Planning

Responsible for 
Teaching 1-2 

Subjects/Periods

Increased 
Responsibility; 
Teaching 3-4 

Subjects/Periods

Responsible for 
Teaching 4-5 

Subjects/Periods

Full-Time 
Teaching/Co-

Teaching 
Responsiblities

Begin Classroom 
Transition Back to 
Associate Teacher
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Week 2:  Lesson and Unit Planning 

During the second week, the student teacher should begin to show more initiative and 
comfort in the classroom routines.  Suggested guidelines for week two are: 

 Consult with your college supervisor and associate teacher to make an 
appointment for the first formal observation. 

 Begin to consult with your associate teacher for both short and long range 
planning.   

 Discuss with your associate teacher what topic you will cover for your unit plan 
(minimum of 3-5 lessons). 

 Seek feedback on both instructional and non-instructional progress. 

 Look over the Student Teaching Requirements Chart with your associate teacher 
and determine if you have met any of the requirements.  If so, ask your associate 
teacher to initial and date the met requirement in the column assigned for your 
placement.   

 You should begin to write and teach lessons this week.  It is up to your associate 
teacher’s discretion on how many, what subject(s), and whether he/she would like 
you to teach whole group, small group, or to begin with mini-lessons. 

 Begin to assume greater responsibility for non-teaching activities. 

 Become acquainted with school personnel and immerse yourself in school 
activities. 

 Consult with your associate teacher for information on the grade level curriculum, 
student learning objectives, and any student IEPs or 504 Plans so that you may 
better prepare lessons that meet the needs of individual learners. 
 

Week 3:  Responsible for 1-2 Subjects/Periods 

In week three, the student teacher suggested guidelines are: 

 At this time you should be assuming full responsibility for non-teaching tasks 
(taking attendance, grading papers, recording grades, bulletin boards, etc.). 

 Ideally, you should be ready to teach one to two periods/subjects per day.  All of 
your lessons will need to be submitted, reviewed, and approved by your associate 
teacher prior to teaching.  You are expected to provide your associate teacher 
with lesson plans at least two school days in advance of teaching them unless 
your associate teacher requests your lessons to be turned in to him/her prior to 
that timeframe.  You are expected to comply with the request of your associate 
teacher. It is suggested that you use the full Medaille format for lesson plans 
during this week.   
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 Continue to discuss your unit plans with your associate teacher.  Unit outlines and 
lesson ideas should be shared with your associate teacher for his/her guidance 
and approval. 

 Familiarize yourself with any students’ IEPs and/or 504 Plans.  Your lesson plans 
should be differentiated and reflective of students’ individualized needs and be 
reflective of their personal, cultural, and community assets. 

 Your associate teacher will begin to consider your progress for the Midway 
Performance Evaluation.  Be sure that you are displaying initiative, meeting 
expectations, and following the suggested guidelines for progression. Your 
associate teacher should complete the Midway Evaluation during the third or 
fourth week of the student teaching experience.  Once the evaluation is 
completed, it will be visible in your LiveText account. If you are not performing 
satisfactorily, you will need to have a meeting with your college supervisor and 
associate teacher to discuss a plan for improvement. 

Week 4:  Increased Responsibility; 2-3 Subjects/Periods 

The student teacher suggested guidelines are: 

 Be ready to submit your entire unit plan (including all lesson plans for the unit) to 
your associate teacher for approval at least a week in advance.  A timeline for the 
teaching of the unit plan should be established. 

 You should be aiming to teach two to three periods/subjects per day.  All of your 
lessons will need to be submitted, reviewed, and approved by your associate 
teacher prior to teaching.  You are expected to provide your associate teacher 
with lesson plans at least two school days in advance of teaching them unless 
your associate teacher requests your lessons to be turned in to him/her prior to 
that timeframe.  You are expected to comply with the request of your associate 
teacher.   If suggested by your associate teacher, you may begin to utilize a lesson 
plan format other than the full Medaille lesson planning outline. (You will still need 
to do the full Medaille lesson plan format for any lesson observation done by your 
college supervisor.) 

 Show daily progress in your teaching and instructional techniques.  You should 
also be showing evidence of growth by accepting feedback from your associate 
teacher and college supervisor and using that feedback to immediately adjust your 
planning, delivery, and assessment techniques accordingly. 

 Development of classroom management.  You should be able to manage 
classroom behavior and discipline according to your associate teacher’s behavior 
modification system.  At this point, you should be able to teach full 
lessons/periods without immediate assistance from your associate teacher. 

 Look over the Student Teaching Requirements Chart with your associate teacher 
and determine if you have met any of the requirements.  If so, ask your associate 
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teacher to initial and date the met requirement in the column assigned for your 
placement.   

Week 5:  Responsible for 3-4 Subjects/Periods 

The student teacher should have great command of the classroom, student teacher 
suggested guidelines are: 

 During this time, you should be ready to teach three to four periods/subjects per 
day as determined by your associate teacher. All of your lessons will need to be 
submitted, reviewed, and approved by your associate teacher prior to teaching.  
You are expected to provide your associate teacher with lesson plans at least two 
school days in advance of teaching them unless your associate teacher requests 
your lessons to be turned in to him/her prior to that timeframe.  You are expected 
to comply with the request of your associate teacher.   You should be utilizing the 
lesson plan format that your associate teacher has recommended for you. 

 You should be able to fully prepare for all lessons; including planning, preparation, 
materials, modifications, delivery, and assessment.   

 Continue to observe your associate teacher for best teaching practices, different 
teaching strategies, and growing your relationship with your associate teacher as 
your instructional mentor. 

 The unit plan should be prepared in its entirety.  Execution of the unit plan can 
begin once your associate teacher has approved it.  

 Demonstrate good communication and coordination skills working well with 
support staff and other building professionals. 

Week 6:  Responsible for 4-5 Subjects/Periods 

Student teacher suggested guidelines are: 

 During this time, you should be ready to teach four to five periods/subjects per 
day as determined by your associate teacher. All of your lessons will need to be 
submitted, reviewed, and approved by your associate teacher prior to teaching.  
You are expected to provide your associate teacher with lesson plans at least two 
school days in advance of teaching them unless your associate teacher requests 
your lessons to be turned in to him/her prior to that timeframe.  You are expected 
to comply with the request of your associate teacher.   You should be utilizing the 
lesson plan format that your associate teacher has recommended for you. 

 Show competency levels consistent with a beginning teacher.   
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Weeks 7 and 8:  Full Load Teaching/Co-Teaching Responsibilities;            

Transition Begins Back to Associate Teacher             

At the culmination of this experience, student teacher suggested guidelines are: 

 During this time, you should be ready to be responsible for full time teaching (or 
co-teaching) duties for at least five days.  All of your lessons will need to be 
submitted, reviewed, and approved by your associate teacher prior to teaching.  
You are expected to provide your associate teacher with a full five days’ worth of 
lesson plans at least the week prior to the start of your full time teaching 
responsibilities.   

 Gradual load transition from student teacher back to associate teacher. 

 Discuss with your associate teacher the possibility of observing in other 
classrooms (different teaching styles, grade levels, support services, specialty 
classes, etc.) if available. 

 Review the Student Teaching Requirements Chart with your associate teacher and 
determine if you have met the requirements.  Ask your associate teacher to initial 
and date the met requirements in the column assigned for your placement.  You 
must have completed all of the requirements on pages 1 & 2. Once the checklist is 
completed, ask your associate teacher to sign and date the last page of the 
checklist. 

 Your associate teacher and college supervisor will both complete a Summary 
Performance Evaluation.  Once the evaluation is completed, it will show in your 
LiveText account. Be sure to review the evaluation with them. 
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Student Teaching Evaluations 

Lesson Plan Rubric 

For each scheduled formal lesson observation that the college supervisor does, the 
student teacher will need to send him/her a copy of the full Medaille-format lesson plan 
at least 2 school days in advance of the observation. (This means that if a lesson 
observation is scheduled for a Monday then the student teacher must send the lesson 
plan to the college supervisor by Thursday of the prior week.) The student teacher will 
also need to upload the lesson plan to their LiveText account. If the supervisor does not 
receive the lesson plan at least 2 school days in advance, the observation will be 
canceled.  
 
The college supervisor will complete the Lesson Plan Rubric after he/she receives the 
lesson plan for each scheduled lesson observation. Once the college supervisor reviews 
the lesson plan, they will complete the rubric on your LiveText account and provide any 
feedback needed for lesson revisions to the student teacher. The purpose of this rubric is 
to assess candidates’ evolving skills in understanding learner development and 
differences, demonstrating and applying content knowledge, and planning for 
assessment and instruction. Candidates are expected to achieve and maintain “target” 
level of performance in each indicator by the time of the second gateway evaluation and 
throughout student teaching. 
 

Lesson Observation Rubric 

College Supervisors who mentor and assess teacher candidates in student teaching 

placements complete this rubric after each scheduled lesson observation. This rubric is 

used to evaluate the candidate’s knowledge in subject matter, pedagogy, and teaching 

methodology. A minimum of two lesson observations will be completed for each 

student teaching placement. This rubric, in conjunction with the Associate Teacher 

Summary Performance Rubric, is used to evaluate a candidate’s readiness to teach at 

program completion. Teacher candidates are expected to reach the “Proficient” level in 

each indicator. In addition to assessing each indicator level, College Supervisors will 

complete the qualitative questions at the end of the rubric.   
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Associate Teacher Midway & Summary Performance Rubric 

Associate Teachers who mentor teacher candidates in student teaching placements 

complete this rubric at the middle and end of each placement. The purpose of this 

rubric, in conjunction with two College Supervisor Lesson Observation Rubrics, is to 

assess candidate’s readiness to teach at the end of each placement. Teacher candidates 

are expected to reach the “Proficient” level in each indicator by the end of each 

placement.   
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Medaille College Department of Education 
 

Full Medaille Lesson Plan Format 
 

 
Teacher Candidate’s Name:                                                                                                                                                    Date: 

 
Context for Learning (edTPA) 

 
Where is the school where you are teaching located?   City: _______   Suburb: _______ Town:_______    Rural: ______ 

 
Grade level: ________     Number of students in the class: ________ 

 
Students with IEPs/504 Plans 

Complete the charts below to summarize required or needed supports, accommodations, or modifications for your students that will affect your 
instruction in this learning segment. 

IEPs/504 Plans: 
Classifications/Needs 

Number of 
Students 

Supports, Accommodations, Modifications, Pertinent IEP 
Goals 

 
 

  

 
 

  

Students with Specific Language Needs 
Language Needs Number of 

Students 
Supports, Accommodations, Modifications 

 
 

 
 

 
 

 
 

  

Students with Other Learning Needs 
Other Learning Needs Numbers of 

Students 
Supports, Accommodations, Modifications 
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Lesson ______ of a ______ Day Learning Segment 
 
 

Subject and Lesson Topic: 
 

Grade Level:                                                                                                                Lesson Duration: 
 

Central Focus of the Learning Segment 
The central focus is an understanding that you want your students to develop. It is a description of the important identifiable theme, essential question, or topic within 

the curriculum that is the purpose of the instruction of the learning segment (Making Good Choices, 2016). 
 
 
 
 

Knowing Your Learners 
Using Prior Knowledge 
What do you know about your students’ prior academic learning as it relates to the central focus? (edTPA Handbook, Task 1, Prompt 2a) 
 
 
 
 
 
How will you use this knowledge to inform your instruction? (edTPA Handbook, Task 1, Prompt 3a) 
 
 
 
 
 
Using Student Assets 
What do you know about your students’ personal, cultural, and/or community assets as they relate to the central focus? (edTPA Handbook, Task 1, Prompt 2b) 
 
 
 
 
 
How will you use this knowledge to inform your instruction? (edTPA Handbook, Task 1, Prompt 3a) 
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Curriculum Standards 
 
 
 

Objectives 
Using Bloom’s Taxonomy, include statements that 

identify what students will be able to do by the end of 
the lesson and are aligned to the standards identified 

above. 

Assessment 
Using formal and/or informal assessment tools, how 

will you evaluate and document your students’ 
progress on each of the objectives? 

Modifications to Assessments 
If applicable, explain how you will adapt 

assessments to allow students with specific needs to 
demonstrate their learning. 
(edTPA Task 1, Prompt 5b) 

 
 

  

 
 

  

 
 

  

 
Academic Language Demands 

(edTPA Task 1, Prompt 4c) 
Instructional Supports 

Strategies teachers provide to help learners understand, use, and practice the 
concepts (edTPA Task 1, Prompt 4d) 

Function 
Looking at your standards and objectives, 
choose the one Bloom’s word that best 
describes the active learning essential for 
students to develop understanding of 
concepts within your lesson. 

  

Vocabulary 
Key words and phrases students need to be 
able to understand and use 

 

 
 
 
 
 

 

Syntax 
Describe ways in which students will 
organize language (symbols, words, 
phrases) to convey meaning. 

 
 
 
 
 

 

Discourse 
How members of a discipline talk, write, 
and participate in knowledge construction 
and communicate their understanding of 
the concepts 
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Instructional Process Accommodations and/or Modifications 
and/or  Supports 

Anticipatory Set/Motivator 
 

 

Instructional Procedures 
 
 
 
 
 
 
 
 
 

 

Closure 
 
 
 
 
 
 
 
 

 

List all materials and/or technology tools required for the lesson. 
Key instructional materials must be attached.  These materials might include such items as class handouts, assignments, slides, and interactive white-
board images. 
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Medaille College Department of Education 
Lesson Plan Rubric 

 

     Teacher Candidate: ____________________________________________________________________________________________________Date: ______________________________________ 

             Subject and Lesson Topic:  ________________________________________________________________________________________________________________________________________ 
 
 

                             Indicator               Unacceptable            Revisions Needed                           Target  
 
CENTRAL FOCUS – Candidate provides 
an accurate description of the purpose 
of the instruction of the learning 
segment. 

CAEP 1.1, InTASC 4 

 
Candidate provides an 
inaccurate description of the 
purpose of the instruction of the 
learning segment. 
 

 
Candidate provides a description 
of the purpose of the instruction 
for only part of the learning 
segment. 

 
Candidate provides an accurate 
description of the purpose of the 
instruction of the learning segment. 

 
USING PRIOR KNOWLEDGE– 
Candidate justifies why learning tasks 
are appropriate using examples of 
students’ prior academic learning. 

CAEP 1.1, InTASC 1 
 

 
Candidate does not justify why 
learning tasks are appropriate 
using examples of students’ prior 
academic learning. 

 
Candidate justifies why learning 
tasks are appropriate with limited 
attention to students’ prior 
academic learning. 

 
Candidate justifies why learning tasks 
are appropriate using examples of 
students’ prior academic learning. 

 
USING STUDENT ASSETS – Candidate 
justifies why learning tasks are 
appropriate using examples of students’ 
personal, cultural, or community assets. 

CAEP 1.1, InTASC 2 

 
Candidate does not justify why 
learning tasks are appropriate 
using examples of students’ 
personal, cultural, or community 
assets. 

 
Candidate justifies why learning 
tasks are appropriate with limited 
attention to students’ personal, 
cultural, or community assets. 

 
Candidate justifies why learning tasks 
are appropriate using examples of 
students’ personal, cultural, or 
community assets. 

 
CURRICULUM STANDARD(S) -   
Candidate includes standards which are 
aligned to the central focus AND 
learning objectives. 

CAEP 1.1, InTASC 7 

 
Candidate includes standards 
which are not aligned to the 
central focus AND are not 
aligned learning objectives. 

 
Candidate includes standards 
which are not aligned to the 
central focus OR learning 
objectives. 

 
Candidate includes standards which 
are aligned to the central focus AND 
learning objectives. 

 
OBJECTIVE(S) – Candidate’s objectives 
are measurable AND describe what 
students should be able to do by the end 
of the lesson. 

CAEP 1.1, InTASC 7 

 

 
Candidate’s objectives are not 
measurable AND do not describe 
what students should be able to 
do by the end of the lesson. 

 
Candidate’s objectives are not 
measurable OR objectives do not 
describe what students should be 
able to do by the end of the lesson. 
 

 
Candidate’s objectives are measurable 
AND describe what students should be 
able to do by the end of the lesson. 
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                             Indicator               Unacceptable            Revisions Needed                           Target  
 
ASSESSMENT – Candidate uses formal 
and/or informal assessment tools that 
will provide evidence to monitor 
students’ progress toward meeting the 
objectives. If applicable, candidate 
modifies assessments to allow students 
with IEPs/504s to demonstrate their 
learning. 

CAEP 1.1, InTASC 6 

 
Candidate’s use (or absence) of 
formal and/or informal 
assessment tools do not provide 
evidence to monitor students’ 
progress toward meeting the 
objectives OR if applicable, 
candidate does not modify 
assessments to allow students 
with IEPs/504s to demonstrate 
their learning. 

 
Candidate uses formal and/or 
informal assessment tools that will 
provide limited evidence to 
monitor students’ progress toward 
meeting the objectives. If 
applicable, candidate modifies 
assessments to allow students with 
IEPs/504s to demonstrate their 
learning. 

 
Candidate uses formal and/or informal 
assessment tools that will provide 
evidence to monitor students’ progress 
toward meeting the objectives. If 
applicable, candidate modifies 
assessments to allow students with 
IEPs/504s to demonstrate their 
learning. 

 
LANGUAGE FUNCTION – Candidate 
chooses one language function that best 
describes the active learning in the 
lesson. 

CAEP 1.1, InTASC 4 
 

 
Candidate does not identify a 
language function. 

 
Candidate chooses a language 
function(s) that does not best 
describe or is misaligned with the 
active learning in the lesson. 
 

 
Candidate chooses one language 
function that best describes the active 
learning in the lesson. 
 

 
LANGUAGE FUNCTION 
INSTRUCTIONAL SUPPORT –  
Candidate provides specific supports to 
help all learners understand and use the 
language function. 

CAEP 1.1, InTASC 7 
 

 
Candidate does not provide 
supports OR supports do not 
help learners understand and 
use the language function. 

 
Candidate provides limited 
supports to help learners 
understand and use the language 
function. 

 
Candidate provides specific supports 
to help all learners understand and use 
the language function. 

 
VOCABULARY – Candidate only 
identifies key words and phrases 
students need to understand and/or use 
to be successful in the lesson. 

CAEP 1.1, InTASC 4 
 

 
Candidate does not identify key 
words and phrases students 
need to understand and/or use 
to be successful in the lesson. 

 
 Candidate identifies key words 
and phrases, BUT is missing words 
that are central to the lesson OR 
includes trivial words not 
necessary for success. 

 
Candidate only identifies key words 
and phrases students need to 
understand and/or use to be successful 
in the lesson. 

 
VOCABULARY INSTRUCTIONAL 
SUPPORT – Candidate provides specific 
supports to help all learners understand 
and use key words and phrases to be 
successful in the lesson.  

CAEP 1.1, InTASC 7 
 
 

 
Candidate does not provide 
supports OR supports do not 
help learners understand and/or 
use key words and phrases to be 
successful in the lesson. 

 
Candidate provides limited 
supports to help learners 
understand and use key words and 
phrases to be successful in the 
lesson. 

 
Candidate provides specific supports 
to help all learners understand and use 
key words and phrases to be successful 
in the lesson.  
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                             Indicator               Unacceptable            Revisions Needed                           Target  
 
SYNTAX AND/OR DISCOURSE – 
Candidate identifies syntax and/or 
discourse students need to understand 
and/or use to be successful in the 
lesson. 

CAEP 1.1, InTASC 4 
 

 
Candidate does not identify 
syntax and/or discourse 
students need to understand 
and/or use to be successful in 
the lesson 

 
Candidate’s identification of 
syntax and/or discourse does not 
represent what students need to 
understand and/or use to be 
successful in the lesson.  

 
Candidate identifies syntax and/or 
discourse students need to understand 
and/or use to be successful in the 
lesson. 

 
SYNTAX AND/OR DISCOURSE 
INSTRUCTIONAL SUPPORT – 
Candidate provides specific supports to 
help all learners understand and/or use 
syntax and/or discourse to be successful 
in the lesson. 

CAEP 1.1, InTASC 7 

 
Candidate does not provide 
supports OR supports do not 
help learners understand and/or 
use syntax and/or discourse to 
be successful in the lesson. 

 
Candidate provides limited 
supports to help learners 
understand and/or use syntax 
and/or discourse. 

 
Candidate provides specific supports 
to help all learners understand and/or 
use syntax and/or discourse to be 
successful in the lesson. 

 
ANTICIPATORY SET - Candidate’s 
anticipatory set provides a purpose for 
learning that makes a clear bridge to the 
objectives of the lesson. 

CAEP 1.1, InTASC 7 

 
Candidate’s anticipatory set does 
not provide a purpose for 
learning that makes a clear 
bridge to the objectives of the 
lesson. 

 
Candidate’s anticipatory set 
attempts to provide a purpose for 
learning, making a vague 
connection to the objectives of the 
lesson. 
 

 
Candidate’s anticipatory set provides a 
purpose for learning that makes a clear 
bridge to the objectives of the lesson. 

 
ACTIVATES OR BUILDS KNOWLEDGE -  
Candidate describes how students’ prior 
knowledge is activated or how 
background knowledge is built. 

CAEP 1.1, InTASC 4 
 

 
Candidate does not describe how 
students’ prior knowledge is 
activated or how background 
knowledge is built. 
 

 
Candidate describes limited 
opportunity for activating 
students’ prior knowledge or for 
building background knowledge. 
 

 
Candidate describes how students’ 
prior knowledge is activated or how 
background knowledge is built. 
 

 
SCAFFOLDING – Candidate’s lesson 
scaffolds learning through sequentially 
appropriate instruction. 

CAEP 1.1, InTASC 7 

 
Candidate’s lesson makes no 
attempt to scaffold or provide 
sequenced instruction. 

 
Candidate’s lesson provides 
limited scaffolding OR is not 
sequential. 
 

 
Candidate’s lesson scaffolds learning 
through sequentially appropriate 
instruction. 

 
TEACHING STRATEGIES – Candidate 
plans to utilize a teaching strategy(ies) 
that is appropriate for the content of the 
lesson AND meets the needs of diverse 
learners. 

CAEP 1.1, InTASC 7 

 
Candidate does not plan to 
utilize a teaching strategy that is 
appropriate for the content of 
the lesson AND does not meet 
the needs of diverse learners. 

 
 Candidate plans to utilize a 
teaching strategy(ies) that is 
appropriate for the content of the 
lesson BUT does not meet the 
needs of diverse learners. 

 
Candidate plans to utilize a teaching 
strategy(ies) that is appropriate for the 
content of the lesson AND meets the 
needs of diverse learners. 
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                             Indicators               Unacceptable            Revisions Needed                           Target  
 
INSTRUCTIONAL SUPPORTS – 
Candidate plans specific instructional 
supports that assist all learners   to meet 
the objectives of the lesson. If 
applicable, candidate designs 
appropriate 
accommodations/modifications to meet 
the needs of learners with IEPs/504s.   

CAEP 1.1, InTASC 7 
 

 
Candidate does not provide 
instructional supports OR 
instructional supports do not 
assist learners to meet the 
objectives of the lesson. If 
applicable, candidate does not 
design appropriate 
accommodations/modifications 
to meet the needs of learners 
IEPs/504s.   

 
Candidate provides limited 
instructional supports to assist all 
learners to meet the objectives of 
the lesson.  
If applicable, candidate designs 
appropriate 
accommodations/modifications to 
meet the needs of learners with 
IEPs/504s.   

 
Candidate plans specific instructional 
supports that assist all learners   to 
meet the objectives of the lesson. If 
applicable, candidate designs 
appropriate 
accommodations/modifications to 
meet the needs of learners with 
IEPs/504s.   

 
CONTENT KNOWLEDGE – Candidate’s 
plan includes accurate content 
throughout the lesson. 

CAEP 1.1, InTASC 4 

 
Candidate’s plan includes 
significant inaccuracies in 
content.  

 
Candidate’s plan includes minor 
inaccuracies in content. 

 
Candidate’s plan includes accurate 
content throughout the lesson. 
 

 
DEVELOPMENTALLY APPROPRIATE 
PRACTICE – Candidate’s plan is 
developmentally appropriate for the age 
AND stage of the students. 

CAEP 1.1, InTASC 1 
 

 
Candidate’s plan is not 
developmentally appropriate for 
the age and stage of the students. 

 
Candidate’s plan is 
developmentally appropriate for 
the age OR stage of the students.  

 
Candidate’s plan is developmentally 
appropriate for the age AND stage of 
the students. 

 
QUESTIONING – Candidate plans 
higher level questions to advance 
student thinking.  

CAEP 1.1, InTASC 5 
 

 
Candidate does not plan for 
questions.  

 
Candidate plans surface level 
questions that do not advance 
student thinking. 

 
Candidate plans higher level questions 
to advance student thinking.  

 
CLOSURE - Candidate plans a wrap up 
of the lesson to reinforce understanding 
to help students organize the 
information into a meaningful context.  

CAEP 1.1, InTASC 7 
 

 
Candidate does not plan a wrap 
up of the lesson that reinforces 
students’ understanding. 

 
Candidate’s planned wrap up 
provides minimal opportunity 
to reinforce students’ 
understanding. 

 
Candidate plans a wrap up of the 
lesson to reinforce understanding to 
help students organize the information 
into a meaningful context. 

 
FULFILLMENT OF OBJECTIVES - 
Candidate’s instructional process fulfills 
the objectives of the lesson. 
CAEP 1.1, InTASC 7 

 
Candidate’s instructional process 
does not fulfill the objective(s) of 
the lesson. 

 
Candidate’s instructional process 
makes progress toward fulfilling 
the objectives of the lesson BUT 
requires additional instruction to 
do so. 

 
Candidate’s instructional process 
fulfills the objectives of the lesson. 
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Medaille College Department of Education 

College Supervisor Lesson Observation Rubric 

 

Indicator Unacceptable Developing Proficient Accomplished 
 
Preparation & Organization of 
Materials 
Candidate is prepared with all 
required lesson materials, and 
organization and distribution are 
efficient. 
CAEP 1.1, InTASC 7 
 

Candidate is not prepared 
with all required lesson 
materials, and 
organization and 
distribution are not 
efficient. 
 

Candidate is prepared with 
all required lesson 
materials, but organization 
or distribution are not 
efficient. 

Candidate is prepared with 
all required lesson 
materials, and organization 
and distribution are 
efficient.  

In addition to proficient, 
candidate anticipates and is 
prepared for unforeseen 
situations. 
 

 
Hook/Motivating Introduction 
Candidate provides a 
hook/motivating introduction that 
piques student interest. 
CAEP 1.1, InTASC 3 
 

Candidate has no 
hook/motivating 
introduction. 
 

Candidate provides a 
hook/motivating 
introduction, but student 
interest is not piqued. 
 

Candidate provides a 
hook/motivating 
introduction that piques 
student interest. 
 

In addition to proficient, the 
hook/motivating introduction  
generates enthusiasm for the 
lesson. 
  

 
Build Background Knowledge 
Candidate builds 
activate/background knowledge that 
connects to the learning objective(s).  
CAEP 1.1, InTASC 2 
 

Candidate does not 
activate/ build 
background knowledge. 

Candidate attempts to 
activate/build background 
knowledge but does not 
connect to the learning 
objective(s).  
 

Candidate builds 
activate/background 
knowledge that connects to 
the learning objective(s).  
 

In addition to proficient, 
candidate includes 
opportunities for students to 
make personal connections 
between background 
knowledge and the learning 
objective(s). 

 
Set a Purpose for Learning 
Candidate sets a purpose that 
focuses on the learning objective(s). 
CAEP 1.1, InTASC 8 
 

Candidate does not set a 
purpose for learning. 

Candidate sets a purpose 
based on an activity rather 
than on the learning 
objective(s). 

Candidate sets a purpose 
that focuses on the learning 
objective(s). 

In addition to proficient, 
candidate links the purpose of 
this lesson to either past or 
future learning. 

Directions and Procedures 
Candidate’s directions and 
procedures to students are clear and 
contain an appropriate level of 
detail.  
CAEP 1.1, InTASC 3 
 

Candidate’s directions 
and procedures are 
confusing to students. 

Candidate’s directions and 
procedures are clarified 
after initial student 
confusion.  

Candidate’s directions and 
procedures to students are 
clear and contain an 
appropriate level of detail.  

In addition to proficient, the 
candidate anticipates possible 
student misunderstanding and 
adjusts explanations to meet 
the needs of individual 
students. 
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Indicator Unacceptable Developing Proficient Accomplished 
 
Student Engagement 
Candidate uses teaching strategies 
that maintain motivation and 
engagement of the students.   
CAEP 1.1, InTASC 3 

Candidate’s teaching 
strategy(ies) do not 
motivate and engage 
students.  

Candidate struggles to use 
teaching strategies that 
maintain motivation and 
engagement of the 
students. 

Candidate uses teaching 
strategies that maintain 
motivation and engagement 
of the students.   

In addition to proficient, 
candidate challenges the 
students to apply learning to a 
variety of contexts in their 
everyday life experiences.           

 
Respectful Classroom 
Environment 
Candidate establishes a positive 
rapport with all students and 
demonstrates respect toward 
learners through verbal and 
nonverbal communication. 
CAEP 1.1, InTASC 3 

The classroom 
environment lacks 
respect and rapport or 
candidate allows 
disruptive behavior to 
interfere with student 
learning. 

Candidate has difficulty 
establishing a positive 
rapport with all students 
but can demonstrate 
respect toward learners 
through verbal or 
nonverbal communication. 

Candidate establishes a 
positive rapport with all 
students and demonstrates 
respect toward learners 
through verbal and 
nonverbal communication.  

In addition to proficient, 
candidate models and fosters 
mutual respect among 
students. 

 
Classroom Management Skills 
Candidate uses classroom 
management skills to maintain 
consistent standards of behavior 
with clarity and patience. 
CAEP 1.1, InTASC 3 

Candidate has weak 
classroom management 
skills that allow 
disruptive behavior to 
interrupt student 
learning. 

Candidate uses classroom 
management skills but 
behavior expectations are 
not clearly stated or 
consistently enforced. 

Candidate uses classroom 
management skills to 
maintain consistent 
standards of behavior with 
clarity and patience. 

In addition to proficient, 
candidate implements 
proactive management 
strategies that anticipate and 
prevent misbehavior. 

Maintaining Student 
Attentiveness 
Candidate establishes a variety of 
attention-getting strategies to keep 
students focused and on task at all 
times. 
CAEP 1.1, InTASC 3 

Candidate does not use 
attention-getting 
strategies to keep 
students focused and on-
task.  

Candidate attempts 
attention-getting strategies 
but has difficulty keeping 
students focused and on 
task.   

Candidate establishes a 
variety of attention-getting 
strategies to keep students 
focused and on task at all 
times. 

In addition to proficient, 
candidate establishes an 
enriched learning environment 
(e.g., promotes critical 
thinking, problem solving and 
creativity) where students are 
intrinsically motivated to 
perform to their maximum 
potential.   

 
Management of Transitions 
Candidate provides smooth 
transitions that do not interrupt the 
learning process. 
CAEP 1.1, InTASC 3 

Candidate’s transitions 
are disorganized and 
result in loss of learning 
time. 

Candidate has difficulty 
providing smooth 
transitions and it 
interferes with the 
learning process. 

Candidate provides smooth 
transitions that do not 
interrupt the learning 
process. 

In addition to proficient, the 
candidate provides transitions 
where students assume 
responsibility for efficient 
operation. 
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Indicator Unacceptable Developing Proficient Accomplished 
Pacing  
Candidate’s pacing of the lesson is 
appropriate to achieve objectives. 
CAEP 1.1, InTASC 8 

Candidate’s pacing is too 
slow or rushed to achieve 
objectives.   

Candidate’s pacing is too 
slow or rushed, but 
objectives are achieved. 

Candidate’s pacing of the 
lesson is appropriate to 
achieve objectives. 

In addition to proficient, 
candidate’s pacing of the 
lesson is appropriate for all 
students. 

Connections to Students’ Assets 
Candidate makes connections to 
students’ personal, cultural, and/or 
community assets related to the 
lesson. 
CAEP 1.1, InTASC 2 

Candidate does not make 
connections to students’ 
personal, cultural, and/or 
community assets during 
the lesson. 

Candidate makes 
connections to students’ 
personal, cultural, and/or 
community assets 
unrelated to the lesson. 

Candidate makes 
connections to students’ 
personal, cultural, and/or 
community assets related to 
the lesson. 

In addition to proficient, 
candidate supports students to 
make their own connections. 

Lesson Closure 
Candidate provides closure that 
wraps up the lesson to reinforce 
understanding and help students 
organize the information into a 
meaningful context. 
CAEP 1.1, InTASC 8 

Candidate does not 
provide closure of the 
lesson. 

Candidate provides closure 
that wraps up the lesson 
but does not offer 
opportunity for students to 
organize the information 
into a meaningful context.  

Candidate provides closure 
that wraps up the lesson to 
reinforce understanding 
and help students organize 
the information into a 
meaningful context. 

In addition to proficient, 
candidate provides 
opportunity for student 
reflection in the closure. 

 

Instructional Supports 
Candidate provides instructional 
supports that assist students in 
meeting the learning objective(s) 
with attention to the characteristics 
of the class as a whole.  
CAEP 1.1, InTASC 2 

Candidate does not 
provide instructional 
supports.  
 
 

Candidate provides 
supports that do not assist 
students in meeting the 
learning objective(s). 
 

Candidate provides 
instructional supports that 
assist students in meeting 
the learning objective(s) 
with attention to the 
characteristics of the class 
as a whole.  
 

In addition to proficient, 
candidate provides supports 
that address the needs of 
specific individuals or groups.  
 

 

Questioning 
Candidate asks questions that 
promote higher-order thinking skills 
related to student learning.  
CAEP 1.1, InTASC 8 

Candidate does not ask 
questions related to 
student learning. 

Candidate asks surface-
level questions related to 
student learning.  

Candidate asks questions 
that promote higher-order 
thinking skills related to 
student learning.  

In addition to proficient, 
candidate scaffolds/builds on 
student responses to questions 
in order to deepen student 
learning.  

Content Knowledge 
Candidate demonstrates content 
knowledge and rectifies areas of 
confusion or student 
misconceptions. 
CAEP 1.1 InTASC 4 

Candidate’s teaching 
includes content 
inaccuracies that will lead 
to student 
misunderstandings.  

Candidate demonstrates 
content knowledge but 
does not rectify areas of 
confusion or student 
misconceptions. 

Candidate demonstrates 
content knowledge and 
rectifies areas of confusion 
or student misconceptions.   

In addition to proficient, 
candidate displays extensive 
knowledge of the content and 
incorporates key concepts in 
instruction through the use of 
multiple representations or 
explanations. 

  



29 

 

Indicator Unacceptable Developing Proficient Accomplished 
 

Use of Assessment 
Candidate uses assessment(s) that 
are aligned with the learning 
objective(s) and will provide 
evidence to determine if students 
met the objective(s). 
CAEP 1.1, InTASC 6 

Candidate fails to use any 
assessment in the lesson. 

Candidate uses 
assessment(s) in the 
lesson, however the 
assessment(s) do not 
provide direct evidence to 
determine if students have 
met the learning 
objective(s). 

Candidate uses 
assessment(s) that are 
aligned with the learning 
objective(s) and will 
provide evidence to 
determine if students met 
the objective(s). 

In addition to proficient, there 
are a variety of assessments 
that will provide multiple 
forms of evidence to monitor 
students’ progress toward 
meeting the lesson objective(s) 
throughout the lesson. 

Language Usage 
Candidate’s spoken and written 
language are clear and correct.  
CAEP 1.1, InTASC 9 

Candidate’s spoken 
and/or written language 
contains grammar, 
syntax, or spelling errors 
that distract from 
learning.  

Candidate’s spoken and/or 
written language contains 
grammar, syntax, or 
spelling errors but they do 
not distract from learning.  

Candidate’s spoken and 
written language are clear 
and correct. 

In addition to proficient, 
candidate uses expressive 
language with well-chosen 
vocabulary that enriches the 
lesson.  

 

Reflection 
Candidate has an accurate 
assessment of the lesson’s success 
and makes suggestions for 
improvement.  
CAEP 1.1, InTASC 9 
 

Candidate misjudges the 
success of a lesson. 

Candidate has an accurate 
assessment of the lesson’s 
success but struggles to 
make suggestions for 
improvement.   

Candidate has an accurate 
assessment of the lesson’s 
success and makes 
suggestions for 
improvement.  

In addition to proficient, 
candidate articulates a plan for 
how to implement the 
suggestions for improvement. 

 

Ability to Accept Constructive 
Feedback 
Candidate welcomes feedback.  
CAEP 1.1, InTASC 9 
 

Candidate’s response to 
feedback is 
unprofessional. 

Candidate has difficulty 
accepting feedback. 

Candidate welcomes 
feedback.  

In addition to proficient,  
candidate articulates a plan for 
how to implement the 
feedback. 

     

 

1. What are the teacher candidate’s strengths? 

 

 

 

2. Where does the teacher candidate have room for growth? 

 

 

 

3. Please provide a summary of the candidate’s progress over this placement. (Question will only appear on the second lesson observation.) 
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Medaille College Department of Education 
Associate Teacher Midway & Summary Performance 

(this same assessment is complete twice – once at the midway and again at the conclusion of the placement) 
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                Category        Unacceptable             Developing             Proficient         Accomplished 

                Indicator        Unacceptable             Developing             Proficient         Accomplished 
DEVELOPMENTALLY 

APPROPRIATE PRACTICE – 

Candidate’s lessons are 

developmentally appropriate AND 

academically rigorous for the age 

and stage of the students 

CAEP 1.1, InTASC 1 

 

Candidate’s lessons are not 

developmentally appropriate 

or academically rigorous for 

the age and stage of the 

students.  

Candidate’s lessons are 

developmentally appropriate 

OR academically rigorous for 

the age and stage of the 

students. 

 

Candidate’s lessons are 

developmentally appropriate 

AND academically rigorous 

for the age and stage of the 

students. 

In addition to proficient, 

candidate takes into account 

individual learner’s strengths 

and needs. 

 

MEETING THE NEEDS OF 

DIVERSE LEARNERS - Candidate 

supports the learning needs of 

students through a variety of 

strategies that make learning 

accessible for groups of learners. If 

applicable, attends to any 

requirements in IEPs/504s. 

CAEP 1.1, InTASC 2 

 

Candidate does not attempt 

to support the learning 

needs of students OR, if 

applicable, does not attend 

to requirements in 

IEPs/504s.  

Candidate attempts to support 

the learning needs of students 

through limited strategies that 

may not make learning 

accessible to all students. If 

applicable, attends to any 

requirements in IEPs/504s. 

Candidate supports the 

learning needs of students 

through a variety of strategies 

that make learning accessible 

for groups of learners. If 

applicable, attends to any 

requirements in IEPs/504s. 

In addition to proficient, 

candidate differentiates 

instruction to meet individual 

learning needs. 

 

 

PERSONAL, CULTURAL, AND 

COMMUNITY ASSETS - Candidate 

uses knowledge of students’ personal, 

cultural and/or community assets to 

engage students in the learning 

process. 
CAEP 1.1, InTASC 2 

 

Candidate does not attempt 

to connect lessons to 

students’ personal, cultural, 

or community assets OR has 

a deficit view of students 

and their backgrounds. 

Candidate attempts to connect 

lessons to students’ personal, 

cultural, or community assets 

but fails to engage students.  

Candidate uses knowledge of 

students’ personal, cultural 

and/or community assets to 

engage students in the learning 

process. 

In addition to proficient, 

candidate seeks and 

incorporates additional 

information about students’ 

personal, cultural, and/or 

community assets to further 

enhance student engagement. 

CLASSROOM MANAGEMENT - 

Candidate establishes a positive 

rapport with students through the 

use of appropriate management 

strategies to maintain consistent 

standards of behavior using clarity 

and patience. 

CAEP 1.1, InTASC 3 

 

 

Candidate does not establish 

a positive rapport with 

students OR weak 

management strategies 

allow disruptive behavior to 

interrupt student learning. 

Candidate attempts to establish 

a positive rapport with students 

but behavior expectations are 

not clearly stated or 

consistently enforced. 

 

 

Candidate establishes a 

positive rapport with students 

through the use of appropriate 

management strategies to 

maintain consistent standards 

of behavior using clarity and 

patience. 

In addition to proficient, 

candidate implements 

proactive management 

strategies that anticipate and 

prevent misbehavior. 
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                Category        Unacceptable             Developing             Proficient         Accomplished 
C

O
N

T
E

N
T

 K
N

O
W

L
E

D
G

E
 

KNOWLEDGE AND USE OF 

SUBJECT MATTER - Candidate 

accurately represents the central 

concepts of the discipline AND 

connects prior content knowledge with 

new ideas and concepts. 

CAEP 1.1, 1.3, InTASC 4 

 

 

 

Candidate misrepresents the 

central concepts of the 

discipline AND fails to 

connect prior content 

knowledge with new ideas 

and concepts. 

Candidate accurately represents 

the central concepts of the 

discipline OR connects prior 

content knowledge with new 

ideas and concepts. 

Candidate accurately 

represents the central concepts 

of the discipline AND 

connects prior content 

knowledge with new ideas and 

concepts. 

In addition to proficient, 

candidate consistently 

includes interdisciplinary 

connections. 

APPLICATION OF CONTENT 

KNOWLEDGE – Candidate creates 

accessible learning experiences in 

which content is meaningful for 

learners and responds to student 

misconceptions.  

CAEP 1.1, InTASC 5 

Candidate does not create 

learning experiences in 

which content is meaningful 

for learners and does not 

respond to student 

misconceptions. 

Candidate creates learning 

experiences in which content is 

meaningful for learners OR 

responds to student 

misconceptions. 

Candidate creates accessible 

learning experiences in which 

content is meaningful for 

learners and responds to 

student misconceptions. 

In addition to proficient, 

candidate predicts and dispels 

student misconceptions. 

 

 

 

 

 

 

 

 

 

IN
S

T
R

U
C

T
IO

N
A

L
 P

R
A

C
T

IC
E

 

PLANNING AND PREPARATION 

– Candidate selects and creates 

lessons that are appropriate for long-

term curriculum goals. 

CAEP 1.1, InTASC 7 

 

 

Candidate does not make 

connections between daily 

lessons and long-term 

curriculum goals. 

Candidate needs support to 

make connections between 

daily lessons and long-term 

curriculum goals. 

Candidate selects and creates 

lessons that are appropriate for 

long-term curriculum goals. 

In addition to proficient, 

candidate creates a curriculum 

map that meets long-term 

curriculum goals.  

ASSESSMENT - Candidate uses a 

variety of assessments to provide 

comprehensive evidence of student 

learning. 

CAEP 1.1, InTASC 6 

 

 

 

Candidate’s use of 

assessment does not match 

learning goals. 

Candidate’s use of assessment 

provides limited evidence of 

student learning. 

 

Candidate uses a variety of 

assessments to provide 

comprehensive evidence of 

student learning.  

In addition to proficient, 

candidate uses assessments 

that are strategically designed 

to allow individuals with 

specific needs to demonstrate 

their learning. 

ASSESSMENT - Candidate analyzes 

trends in assessment data to guide 

future planning for the class as a 

whole. 

CAEP 1.1, InTASC 6 

Candidate does not collect 

assessment data OR does 

not use data to guide 

planning. 

Candidate collects assessment 

data but makes minimal effort 

to use such data in future 

planning. 

Candidate analyzes trends in 

assessment data to guide 

future planning for the class as 

a whole. 

In addition to proficient, 

candidate analyzes data to 

plan for individual needs.  
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                Category        Unacceptable             Developing             Proficient         Accomplished 
P

R
O

F
E

S
S

IO
N

A
L

 R
E

S
P

O
N

S
IB

IL
IT

Y
 

LESSON PREPARATION - 

Candidate shares plans with time for 

feedback and approval prior to 

presentation.  
CAEP 1.1, InTASC 9 

 

Candidate does not share 

plans prior to presentation. 

Candidate shares plans with no 

time for feedback or approval 

prior to presentation. 

Candidate shares plans with 

time for feedback and 

approval prior to presentation.  

 

In addition to proficient, 

candidate seeks input from 

colleagues with professional 

expertise (e.g. library media 

specialist, special educator, 

related services, language 

learning specialist) prior to 

sharing plans. 

SCHOOL RULES AND ROUTINES 

- Candidate learns and follows school 

rules and routines on a daily basis. 

CAEP 1.1, InTASC 10 

 

 

Candidate does not attempt 

to learn or follow school 

rules and routines. 

Candidate needs reminders to 

learn and follow school rules 

and routines. 

Candidate learns and follows 

school rules and routines on a 

daily basis. 

In addition to proficient, 

candidate takes initiative in 

learning and incorporating 

school rules and routines in 

and out of the classroom. 

SELF-AWARENESS - Candidate 

identifies personal/professional 

strengths and weaknesses AND uses 

feedback to guide professional 

behaviors. 

CAEP 1.1, InTASC 9 

 

 

Candidate struggles to 

identify 

personal/professional 

strengths and weaknesses 

and does not use feedback 

to guide professional 

behaviors. 

Candidate identifies 

personal/professional strengths 

and weaknesses OR uses 

feedback to guide professional 

behaviors. 

Candidate identifies 

personal/professional strengths 

and weaknesses AND uses 

feedback to guide professional 

behaviors. 

In addition to proficient, 

candidate seeks additional 

feedback. 

REFLECTIVE PRACTICE - 

Candidate analyzes lessons’ 

strengths and weaknesses and 

implements strategies to enhance 

future instruction. 

CAEP 1.1, InTASC 9 

Candidate struggles to 

identify lessons’ strengths 

and weaknesses and does 

not implement suggested 

strategies. 

Candidate identifies lessons’ 

strengths and weaknesses OR 

implements suggested 

strategies to enhance future 

instruction. 

Candidate analyzes lessons’ 

strengths and weaknesses and 

implements strategies to 

enhance future instruction. 

In addition to proficient, 

candidate analyzes and 

implements strategies for 

differentiated instruction.  

PROFESSIONAL 

RELATIONSHIPS - Candidate 

develops respectful, collaborative 

professional relationships with 

others. 

CAEP 1.1, InTASC 10 

 

Candidate does not attempt 

to develop professional 

relationships with others or 

relationships are 

unprofessional. 

Candidate is beginning to 

develop professional 

relationships with others. 

 

Candidate develops respectful, 

collaborative professional 

relationships with others. 

 

 

 

In addition to proficient, 

candidate seeks opportunities 

to work with colleagues to 

learn and grow professionally. 

 

SCHOOL – HOME 

INVOLVEMENT - Candidate is 

sensitive to different families’ 

cultures and values and when 

applicable, communicates 

respectfully with families. 

CAEP 1.1, InTASC 10 

Candidate demonstrates 

insensitivity to different 

families’ cultures and values 

OR when applicable, does 

not communicate 

respectfully with families. 

 

Candidate needs to be reminded 

to be sensitive to different 

families’ cultures and values 

and when applicable, attempts 

to communicate respectfully 

with families. 

Candidate is sensitive to 

different families’ cultures and 

values and when applicable, 

communicates respectfully 

with families. 

In addition to proficient, 

candidate demonstrates 

initiative in creating new 

avenues for connections and 

communications with families. 
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                Category        Unacceptable             Developing             Proficient         Accomplished 
ETHICAL PRACTICE - Candidate 

acts in accordance with ethical codes 

of conduct, professional standards, 

and established rules and policies. 

CAEP 1.1, InTASC 9 

 

Candidate does not act in 

accordance with ethical 

codes of conduct, 

professional standards, 

and/or established rules and 

policies. 

Candidate needs guidance to 

act in accordance with ethical 

codes of conduct, professional 

standards, and/or established 

rules and policies. 

Candidate acts in accordance 

with ethical codes of conduct, 

professional standards, and 

established rules and policies.  

In addition to proficient, 

candidate identifies 

circumstances in which 

individual situations may 

conflict with established rules 

and policies. 

PROFESSIONAL DEMEANOR - 

Candidate exhibits confidence with 

positive demeanor, is flexible and 

adaptable, and demonstrates energy 

and enthusiasm.   
CAEP 1.1, InTASC 9 

Candidate exhibits a 

negative demeanor 

AND/OR is 

inflexible/adaptable 

AND/OR demonstrates little 

energy or enthusiasm. 

Candidate exhibits a positive 

demeanor, is flexible and 

adaptable, demonstrates energy 

and enthusiasm, but lacks 

confidence. 

Candidate exhibits confidence 

with positive demeanor, is 

flexible and adaptable, and 

demonstrates energy and 

enthusiasm.  

In addition to proficient, 

candidate seeks additional 

opportunities to contribute to 

the school community within 

and outside of the classroom. 

 

 

PROFESSIONAL DISPOSITIONS - 

Candidate demonstrates 

professionalism in behavior and 

appearance on a daily basis.   

CAEP 1.1, InTASC 9 

 

Candidate does not 

demonstrate professionalism 

in behavior or appearance. 

Candidate demonstrates 

professionalism in behavior 

and/or appearance on an 

inconsistent basis. 

Candidate demonstrates 

professionalism in behavior 

and appearance on a daily 

basis.   

In addition to proficient, 

candidate maintains 

professionalism in high stress 

or unpredictable 

circumstances. 

PROFESSIONAL DISPOSITIONS – 

Candidate demonstrates 

professionalism in classroom 

expectations on a daily basis (i.e. 

preparedness, timeliness, reliability). 
CAEP 1.1, InTASC 9 

 

Candidate does not 

demonstrate professionalism 

in classroom expectations. 

Candidate is beginning to 

demonstrate professionalism in 

classroom expectations. 

Candidate demonstrates 

professionalism in classroom 

expectations on a daily basis 

(i.e. preparedness, timeliness, 

reliability). 

In addition to proficient, 

candidate is proactive and 

demonstrates initiative both in 

and out of the classroom. 
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Additional Student Teacher Requirements 

All student teaching documents may be found on Blackboard under the student teaching course. 
 

LiveText; Field Experience Management Accounts 

The LiveText Field Experience Management account will serve as a reference for the student teacher to 

ensure that he/she is collecting all of the documents needed for successful completion of student 

teaching. The student teacher will be able to access all of the student teaching evaluations that will be 

completed by the associate teacher and the college supervisor.  

The student teacher will be responsible for creating a portfolio within each student teaching placement 

on LiveText and for submitting the following required documents: 

 Lesson Plans –the full Medaille College Lesson Plan for every lesson that is observed by the 

college supervisor (2 lesson plans per placement; 4 total lesson plans). 

 Student Teaching Placement Experience Reflection Assignment 

 Completed Student Teaching Requirements Chart 

 

Student Teaching Placement Experience Reflection Assignment 

Upon the completion of each student teaching experience, the student teacher is required to submit a 
reflection assignment. The student teacher will create an assignment cover page that includes name, 
the number of the placement (one or two), the name of the school and grade level of the completed 
placement. 

Then write a 2-3 page reflection that includes each of the following:  

 Describe what you consider to be your biggest success as a classroom teacher. 

 What was your biggest challenge in the classroom and what steps did you take to overcome it? 

 What classroom management strategies did you use or observe that were effective? 

 Describe a time when you developed a lesson that was reflective of your students’ personal, 
cultural, and/or community assets. 

 Elaborate on how you utilized technology in the planning and delivery of your lessons as well as 
how students were given opportunities to use technology.  

 In reviewing your Student Teaching Requirements Chart, expand on an opportunity you had to 
participate in or contribute to an “ancillary duty”.  

 Discuss one way in which you could have been better prepared for the student teaching 
placement experience.  

The student teacher will upload the completed reflection into their LiveText account. 
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Student Teaching Requirements Chart  

This chart lists the various tasks and experiences that student teachers are expected to be completing 
during the student teaching placements.  The first two pages consist of activities that MUST be 
completed at each placement. The last two pages consist of activities that should be completed if the 
opportunity arises. For every requirement that is met, the associate teacher is to initial and date the 
requirement in the column assigned for the appropriate placement.  The same chart will be utilized for 
both placements.  At the conclusion of each placement, both the student teacher and the associate 
teacher will need to sign and date the last page of the chart. The student teacher will upload the 
original document into their LiveText account. 
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Student Teaching Requirements Chart 
 

The Student Teaching Requirements Chart lists the minimum requirements that must be completed by the student teacher during the student teaching 
experience. Student teachers may be asked by their associate teacher to complete more than the requirements listed. Requirements that are not applicable 
during a student teaching placement can be replaced by other activities as approved by the associate teacher.  Student teachers should utilize the same chart for 
both placements.  It is the student teacher’s responsibility to review the chart periodically with their associate teacher(s) and to have the associate teacher 
initial/date after each requirement is met. 
 

PLANNING FOR INSTRUCTION AND ASSESSMENT (complete all) 1st Placement 2nd Placement 

Maintain an instructional planning book. 
 
 
 

 

Write lesson plans that use instructional objectives written in behavioral terms. 
 
 
 

 

Plan a unit of instruction (or learning segment) consisting of a minimum of 3-5 written lesson plans. 
 
 
 

 

Plan and prepare instructional materials needed for each lesson/activity. 
 
 
 

 

Plan to teach and support the students’ use of academic language appropriate for the subject area. 
 
 
 

 

Utilize a variety of resources in planning for instruction and assessment. 
 
 
 

 

Develop lessons that have differentiated objectives and instructional strategies to meet the needs of 
diverse learners. 
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INSTRUCTING AND ENGAGING STUDENTS IN LEARNING (complete all) 1st Placement 2nd Placement 

Teach a unit of instruction (or learning segment) consisting of 3-5 lessons. 
 
 
 

 

Demonstrate the use of technology/instructional media in instruction. 
 
 
 

 

Utilize various modes of instruction to meet the needs of diverse learners.  
(i.e. demonstration, discussion, experiments, lectures, guided groups, etc.) 

 
 
 

 

Display teaching qualities that encourage positive relationships, productive interactions, and learning 
among students. 

 
 
 

 

Demonstrate knowledge and understanding of individual students and their learning styles and 
academic levels during instruction. 

 
 
 

 

Foster a safe and supportive environment free from discrimination, intimidation, taunting, 
harassment, and bullying (DASA). 

  
 
 

 

ASSESSING STUDENTS’ LEARNING (complete all) 1st Placement 2nd Placement 

Construct an assessment based on the behavioral objectives of the unit plan. 
 
 
 

 

Collect and analyze the assessment of student work to identify patterns of learning and areas where 
remediation may be needed. 

 
 
 

 

Utilize a variety of evaluation techniques. 
(i.e. exit tickets, portfolios, running records, observational and anecdotal notes, learning logs, project 
based assessments, etc.) 

 
 
 

 

Demonstrate the ability to create and integrate rubrics into assessment. 
 
 
 

 

Appropriately plan to reteach after assessment scores are evaluated. 
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ADDITIONAL CLASSROOM RESPONSIBILITIES 
In addition to instructional duties, student teachers should complete as many of the additional classroom 
responsibilities as possible during each placement.  

1st Placement 2nd Placement 

Daily Attendance 
 
 

 

Fire Drill/Safety & Security Protocols 
 
 

 

Dismissal Procedures/Bus Duty 
 
 

 

Collaboration with School Professionals (special education teachers, speech pathologist, occupational 
therapist, school psychologist, social worker, technology specialist, etc.) 

  
 
 

Recording Grades/Maintaining Student Academic Records 
 
 

 

Supervise students in out-of-classroom activities during the school day (lunch monitoring, study hall, 
transporting to and from special area classes, etc.) 

  
 
 

 

ANCILLARY DUTIES  
In addition to instructional duties, teachers have many additional responsibilities.   
Student teachers should participate in as many ancillary duties as possible during each placement.  

1st Placement 2nd Placement 

PTO/PTA/HAS/School Council Meeting 
 
 

 

School Sponsored Club 
 
 

 

In-Service Workshop/Staff Professional Development 
 
 

 

Planning and/or Organizing a Field Trip 
 
 

 

Book Order Collection and Submission 
 
 

 

Participate and/or Observe in a Specials Area Class 
 
 

 

CSE (Special Education), 504 Plan, AIS (Academic Intervention Services) meetings 
 
 

 

School Open House 
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ANCILLARY DUTIES, CONTINUED 
In addition to instructional duties, teachers have many additional responsibilities.   
Student teachers should participate in as many ancillary duties as possible during each placement.  

1st Placement 2nd Placement 

School Committees 
 
 

 

Faculty Meeting 
 
 

 

Parent Teacher Conference 
 
 

 

Attend/Participate in Before and After School Events Activities  
  

 

 

 

 

 

First Placement: Grade Level:  Second Placement: Grade Level:  
 
 
     
Student Teacher Signature  Student Teacher Signature 

 

     
Associate Teacher Signature  Associate Teacher Signature 

 

     
Date  Date 
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Required Progress & Grading Guidelines 

 
Grading Policies 
 

Student teachers are evaluated on two lesson plans, two lesson observations, and at the conclusion of each student 
teaching experience by the associate teacher.  Grading is a collaborative decision based on recommendations from 
the college supervisor and the associate teacher.  The Director of the Office of Student Teaching & Certification 
reviews all evaluations and assigns the final grade determination of an “S” (satisfactory) or a “U” (unsatisfactory). 
 
 

Student Teaching Progress Monitoring Plan 
 

A Student Teaching Progress Monitoring Plan is used to inform a student teacher that he/she is not meeting 
expectations and/or is not making satisfactory progress. For example, if a student teacher arrives late for his/her 
placement; does not submit lesson plans to be reviewed prior to teaching the lesson; has unacceptable classroom 
management; chooses not to participate in after school activities; is unprofessional, etc. 
 
The Student Teaching Progress Monitoring Plan may be completed by the college supervisor and/or the associate 
teacher, and may also be used by the school principal. The documented plan may be given at any time during a 
student teaching placement. The plan should include the areas of deficiencies and recommendations for 
improvement and provide student teachers with a comprehensive, monitored plan to assist them in successfully 
completing their placement.   
 
A copy of the Progress Monitoring Plan must be provided to the student teacher and also faxed or emailed to the 
Director of Student Teaching & Certification at (716) 880-2814 or Joseph.R.Moynihan@medaille.edu 
 
 
 

Termination of Student Teaching Placement 
 

A student teaching placement may be terminated at any time during the experience. Grounds for termination, and 
subsequently failure of the placement, include, but are not limited to: 

 School district/board, building administration, and/or associate teacher ask that the student teacher be 
removed from, or not allowed back to, the school premises. 

 Violation of school policies regarding conduct and professionalism. 

 Inability to meet and sustain the minimum requirements established for student teachers (including failing 
to make outlined progress under a Progress Monitoring Plan). 

 Excessive absences and/or tardiness. 

 Violation of Medaille College’s Department of Education Professional Dispositions. 

 Failure to abide by any of the policies and/or procedures contained in the Student Teaching Handbook. 
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Refocus for Success 

Refocus for Success is a mandatory one-credit course only for student teachers who have earned an unsatisfactory 
grade for a student teaching experience and/or for students who have been out of the program for an extended 
period of time. Students who have experienced difficulty in a previous placement may be recommended to enroll in 
this course.   
 
Student teachers, who wish to continue on to another student teaching placement, must attend all required 
Refocus for Success class sessions, satisfactorily complete all Refocus assignments, complete a probationary 
contract, and have a recommendation for an additional placement from the Refocus for Success course instructor. If 
a student does not successfully complete Refocus for Success, the student will not be assigned to another 
placement.  
 
The Medaille College Department of Education policy dictates that a student who receives a second unsatisfactory 
grade (U) in student teaching is automatically dismissed from the program without the possibility of readmittance. 
 
If student teaching is delayed or repeated, graduation and certification will also be delayed. 

 

Unsuccessful Placement First Available Refocus for Success Date Next Possible Student Teaching Date 

Fall First Placement October January 

Fall Second Placement January March 

Spring First Placement March September 

Spring Second Placement June September 
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New York State edTPA Certification Exam & Timeline 

The edTPA (Education Teacher Performance Assessment) is a New York State certification exam that is required for initial 

licensure in New York State. The edTPA exam is designed to be taken during the student teaching placements. The three part 

exam (four parts for Elementary Education) is broken down into tasks; Planning, Instructing/Engaging, and Assessing (an 

additional task four on mathematics for Elementary Education only).  

 

As part of completing the NYSED mandated Education Teacher Performance Assessment (edTPA), teacher candidates are 

required to submit a video of their student teaching and samples of student work. Confidentiality is to be maintained at all 

times.  All names on student work samples that can identify the individuals must be removed. 

Before recording a video of student teaching, all candidates must obtain the appropriate permission from the 

parents/guardians of the students and from adults who appear in the video recording.  All candidates must adjust the 

camera angle to exclude individuals for whom permission was not granted to video. 

It is imperative that the edTPA remains secure and confidential.  The candidate shall not share, post, or use a video recording 

for any other purpose.  The video should not be stored on a non-secure location.  The teacher candidate can only share the 

edTPA video with their authorized college supervisor.  They cannot share the video with their chair, a prospective employer, or 

family and friends.  Upon receiving notification on passage of the edTPA, the teacher candidate is to destroy, delete, or erase 

the video recording. 

If the teacher candidate fails to secure the video recording and misuses the video, the candidate will be held to the 

Department of Education’s Professional Dispositions Policy, the Medaille Conduct Policy and Part 83 of the Morale Conduct 

Code from NYSED. 

Student teachers should begin working on the edTPA in the first student teaching placement. It is important to collect as 

much evidence as possible while teaching the learning segment. The schedule outlined below (as excerpted and adapted from 

the edTPA handbooks) is to be used as a guide in completing the edTPA in a timely manner. 

 

Week 1 

 Complete the Context for Learning. 

 Send home permission slips for parental consent to use videotaping and collection of student work. 

 Identify the video equipment to be used for recording lessons of the learning segment. 

Week 2 

 Select one class/period to be used for the edTPA. 

 In consultation with the associate teacher, select a learning segment of 3-5 consecutive lessons to plan, teach, and 

analyze student learning. 

 Identify the central focus of the learning segment. Remember that the learning segment should assist students in 

developing an essential strategy with supporting requisite skills. 
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Week 3 

 Write a lesson plan for each lesson in your learning segment (3-5 lessons total). 

 Draft your responses to the commentary prompts from Task 1 in your edTPA handbook prior to teaching the learning 

segment. (When completing the planning commentary Appendix A in the Making Good Choices Support Guide will be 

helpful for the Elementary Education edTPA. Appendix B will be helpful for all other edTPAs. ) 

 Refer to the appendix of your edTPA handbook for required artifacts and the maximum length of prompt responses. 

Week 4 

 Teach and video record the learning segment (all 3-5 lessons). 

 Review the video clips to determine which video segments show interaction with students to support their learning of 

the essential strategy and requisite skills. Begin to analyze your teaching and your students’ learning based on the 

video evidence. 

 Draft your responses to the commentary prompts from Task 2 in your edTPA handbook. 

 Refer to the appendix of your edTPA handbook for required artifacts and the maximum length of prompt responses. 

Week 5 

 Select one assessment from the learning segment that you plan to use to evaluate your students’ developing 

knowledge and skills.  

 Define the assessment criteria you will use to analyze your students’ learning. 

 Collect and analyze student work from the selected assessment to identify quantitative and qualitative 

patterns of learning within, and across learners in, the class. 

Week 6 

 From your selected assessment, choose 3 student work samples that illustrate patterns of learning within, and across 

learners in, the class. One of your student work samples must be from a student with a specific learning need that was 

identified on your Context for Learning. The three students you select will become your focus students. 

 Summarize the learning of the whole class (refer to work samples from the three focus students) and look for patterns 

in student understanding across the class. 

 Provide feedback to your students on the assessments. You can provide feedback by writing comments on the student 

work or by conferencing with your students in audio or video format. Remember to provide very specific feedback 

that focuses on how the student responses were correct or incorrect and what students need to think about in order 

to improve their skills.  
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Week 7 

 Analyze evidence of students’ use of academic language from the video clips and/or from the student work samples of 

the assessment task. 

 Draft your responses to the assessment prompts from Task 3 in your edTPA handbook. 

 Refer to the appendix of your edTPA handbook for required artifacts and the maximum length of prompt responses. 

 

Elementary Education Handbook Only – Task 4 

Planning for Task 4 

 Select one class that you will use as your focus class for Task 4 of the edTPA. 

 Complete the Mathematics Context for Learning. 

 Identify a mathematics learning segment (of 3-5 consecutive lessons) that you will use for Task 4. (Please note that the 

learning segment does not need to be taught by the student teacher; it may be lessons that were developed and 

taught by the Associate Teacher.) 

Beginning Task 4 

 Identify a central focus. The central focus should support students to develop conceptual understanding, procedural 

fluency, and mathematical reasoning/problem-solving skills. 

 Develop or adapt a formative assessment from the learning segment that will allow you to assess the whole class 

learning. 

 Develop the evaluation criteria you will use to analyze student learning. 

 Teach or observe your Associate Teacher teaching the mathematics learning segment. 

Analyzing Student Work for Task 4 

 Summarize the class performance on the formative assessment completed during the learning segment. 

 Choose 3 focus students and analyze the students’ work samples to identify the targeted learning objective/goal for 

the re-engagement lesson. 

Re-engagement Lesson for Task 4 

 Develop a re-engagement lesson that will focus on strengthening students’ understanding of the learning 

objective/goal from the mathematics learning segment. 

 Implement the lesson with the 3 focus students. The lesson can be taught individually to each student, in a small 

group, or to the whole class. 
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Evaluation of Effectiveness for Task 4 

 Collect the student work samples from the re-engagement lesson for the 3 focus students. 

 Evaluate the effectiveness of the re-engagement lesson and draft your responses to the mathematics commentary 

from Task 4 in your edTPA handbook. 

 Refer to the appendix of your edTPA handbook for required artifacts and the maximum length of prompt responses. 

 

edTPA Tips for Completion 

 Stay organized 

 Read the edTPA Handbook, Making Good Choices, and the Understanding Rubric Level Progression documents 

thoroughly as they are your BEST resources (all posted in Blackboard) 

 DO NOT PROCASTINATE – follow the timeline and complete the exam by the conclusion of student teaching 

 Answers all prompts 

 Write EXPLICIT, fully developed commentaries 

 Don’t refer to children and adolescents using deficit language 

 Collect as much data as possible (video, assessments, etc.) from your learning segment 

 Write anecdotal notes along the way 

 The College Supervisor will speak to the building principal and your associate teacher regarding the videotaping 

process 

 This is a NYS certification exam. As such, it is your responsibility to navigate through the requirements. If you consult 

the edTPA Handbook, the Making Good Choices guide, and the Understanding Rubric Level Progressions and still need 

assistance, you may contact Crystal Elias.  

Exam Passing Requirements 

The edTPA is scored cumulatively. You will get a score (1-5) on each rubric. Every rubric score is then added together to give 

you an overall score.  

http://www.highered.nysed.gov/tcert/certificate/nysedtpapassscore.html  

 Score Release Date* 

Handbook 
January 1, 2018 to 

December 31, 2019 
January 1, 2020  

to December 31, 2021 
January 1, 2022 

Elementary Education 46 47 48 

World Languages (French) 32 33 34 

Secondary Adolescent (English, Social Studies, 
Sciences, Math) 

38 39 40 

http://www.highered.nysed.gov/tcert/certificate/nysedtpapassscore.html
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Department of Education Professional Dispositions Policy 

 

The Department of Education at Medaille College prepares students to enter the world of teaching birth through grade twelve. 

We believe that a major component of professional teacher education (both in Medaille College classrooms and in P-12 

schools) includes preparing students to fulfill professional habits of conduct. As part of the learning and preparation processes, 

students must understand and engage in professional behaviors that adhere to both policy and guiding principles required in 

private and public schools and community agencies. The development of values such as commitment, responsible behavior, 

professional communication/collaboration, confidentiality, and integrity/honesty are essential for sustained employment 

within the professional workforce. Prospective educators are expected to view and assume these professional dispositions as a 

crucial component of their academic training.  

 

These Professional Dispositions of Medaille College Department of Education provide a framework for these professional 

behaviors. Instructors and staff will demonstrate and work with our students to assure that they understand and are able to 

demonstrate the dispositions in every class and learning experience. When interacting with administrators, professors, 

teachers, peers and students (while on all Medaille campuses and during field experiences), teacher candidates must exhibit 

their professional commitment to becoming an excellent teacher through engagement, words and actions.  

 

Included on the following pages are expected behaviors of our teacher candidates both in the college classroom as well as in 

the P-12 classrooms of schools.  

 

Should the teacher candidate have difficulty meeting these expectations, the Department of Education is committed to 

assisting the teacher candidate as he/she works to get back on track. The following process for expressing concerns and then 

assisting teacher candidate with these concerns is as follows: 

1. Instructor, supervisor and/or advisor expresses concerns, completes Teacher Candidate Professional Dispositions 

Request for Support Form, and submits it to the Education Chair. 

2. Education Chair reviews concerns and determines the appropriate level of support needed – Level I: Moderate 

Concern or Level II: High Concern. 

3. Teacher Candidate meets with either the Education Chair (Moderate Concern) or Support Committee (High Concern) 

to determine next steps. 
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Expected Professional Disposition Behaviors in Medaille College Classroom 
Commitment 

 Exhibits dedication to children and adolescents, developmentally-appropriate teaching, 
evidence-based instructional methods, social equity, and challenging curriculum 

 Displays enthusiasm for learning and teaching 
 Demonstrates ongoing commitment to working with students from diverse backgrounds, 

ethnicities, and cultures 
 

Responsible Behavior 
 Attends classes regularly 
 Arrives on time for classes 
 Completes assignments on time/meets all deadlines 
 Uses technology during class for topic-related purposes only 
 Employs appropriate language (not profanity or inappropriate gestures) 
 Identifies and initiates efforts to facilitate learning 
 Responds to novel problems and situations in creative and responsible ways 
 Maintains appropriate dress consistent with a professional educational environment 

 

Professional Communication/Collaboration 
 Cooperates with peers 
 Receives feedback openly with the goal or personal and professional growth 
 Articulates perspectives clearly 
 Differentiates between factual information and personal opinion 
 Seeks input from peers and instructors 
 Listens to the perspectives of others 
 Responds to others (including those with differing perspectives) in a manner that is 

nonthreatening and promotes dialogue 
 Communicates in a positive manner that promotes collaboration with peers as well as 

instructor (verbal and non-verbal) 
 Uses Standard English in all professional communication (oral or written) 
 Writes legibly, spells correctly, and uses standard grammar and punctuation  

 

Confidentiality 
 Maintains discretion in sharing personal information with or about students, parents, and 

colleagues 
 Adheres to professional standards and legal statutes pertaining to confidentiality 

 

Integrity/Honesty  
 Engages in behaviors and actions that reflect positively on the teaching profession 
 Seeks constructive resolutions to problems 
 Completes his or her own work (does not cheat, plagiarize, lie, etc.) 
 Shows respect for self and others 
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Expected Professional Disposition Behaviors in the PreK – 12 Classroom 
Commitment 

 Exhibits dedication to children and adolescents, developmentally-appropriate teaching, 
evidence-based instructional methods, social equity, and challenging curriculum 

 Displays enthusiasm for learning and teaching 
 Demonstrates ongoing commitment to working with students from diverse backgrounds, 

ethnicities, and cultures 
 

Responsible Behavior 
 Attends school and class regularly 
 Arrives on time for work in schools and for classes 
 Completes assignments and lesson preparation on time/meets all deadlines 
 Integrates technology appropriate to student learning 
 Employs appropriate language (not profanity or inappropriate gestures) 
 Identifies and initiates efforts to facilitate student learning 
 Responds to novel problems and situations in creative and responsible ways 
 Maintains appropriate dress consistent with a professional educational environment 

 

Professional Communication/Collaboration 
 Cooperates with peers and school colleagues 
 Receives feedback openly with the goal or personal and professional growth 
 Articulates perspectives clearly 
 Differentiates between factual information and personal opinion 
 Seeks constructive input from peers and instructors 
 Listens to the perspectives of others, including their students 
 Responds to others (including those with differing perspectives) in a manner that is 

nonthreatening and promotes dialogue 
 Communicates verbally and non-verbally in a positive manner that promotes collaboration with 

other educators, students, parents, and peers 
 Uses Standard English in all professional communication (oral or written) 
 Writes legibly, spells correctly, and uses standard grammar and punctuation 

 

Confidentiality 
 Maintains discretion in sharing personal information with or about students, parents, and 

colleagues 
 Adheres to professional standards and legal statutes pertaining to confidentiality 

 

Integrity/Honesty  
 Engages in behaviors and actions that reflect positively on the teaching profession 
 Seeks constructive resolutions to problems 
 Completes his or her own work (does not cheat, plagiarize, lie, etc.) 
 Shows respect for self and others 
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New York State Code of Ethics for Educators 

Statement of Purpose 
The Code of Ethics is a public statement by educators that sets clear expectations and principles to guide practice and 
inspire professional excellence. Educators believe a commonly held set of principles can assist in the individual 
exercise of professional judgment. This Code speaks to the core values of the profession. "Educator" as used 
throughout means all educators serving New York schools in positions requiring a certificate, including classroom 
teachers, school leaders and pupil personnel service providers. 
 

Principle 1: Educators nurture the intellectual, physical, emotional, social, and civic potential of each student. 
Educators promote growth in all students through the integration of intellectual, physical, emotional, social and civic 
learning. They respect the inherent dignity and worth of each individual. Educators help students to value their own 
identity, learn more about their cultural heritage, and practice social and civic responsibilities. They help students to 
reflect on their own learning and connect it to their life experience. They engage students in activities that encourage 
diverse approaches and solutions to issues, while providing a range of ways for students to demonstrate their 
abilities and learning. They foster the development of students who can analyze, synthesize, evaluate and 
communicate information effectively. 
 

Principle 2: Educators create, support, and maintain challenging learning environments for all. 
Educators apply their professional knowledge to promote student learning. They know the curriculum and utilize a 
range of strategies and assessments to address differences. Educators develop and implement programs based upon 
a strong understanding of human development and learning theory. They support a challenging learning 
environment. They advocate for necessary resources to teach to higher levels of learning. They establish and 
maintain clear standards of behavior and civility. Educators are role models, displaying the habits of mind and work 
necessary to develop and apply knowledge while simultaneously displaying a curiosity and enthusiasm for learning. 
They invite students to become active, inquisitive, and discerning individuals who reflect upon and monitor their own 
learning. 
 

Principle 3: Educators commit to their own learning in order to develop their practice. 
Educators recognize that professional knowledge and development are the foundations of their practice. They know 
their subject matter, and they understand how students learn. Educators respect the reciprocal nature of learning 
between educators and students. They engage in a variety of individual and collaborative learning experiences 
essential to develop professionally and to promote student learning. They draw on and contribute to various forms 
of educational research to improve their own practice. 
 
Principle 4: Educators collaborate with colleagues and other professionals in the interest of student learning. 
Educators encourage and support their colleagues to build and maintain high standards. They participate in decisions 
regarding curriculum, instruction and assessment designs, and they share responsibility for the governance of 
schools. They cooperate with community agencies in using resources and building comprehensive services in support 
of students. Educators respect fellow professionals and believe that all have the right to teach and learn in a 
professional and supportive environment. They participate in the preparation and induction of new educators and in 
professional development for all staff. 
 
Principle 5: Educators collaborate with parents and community, building trust and respecting confidentiality. 
Educators partner with parents and other members of the community to enhance school programs and to promote 
student learning. They also recognize how cultural and linguistic heritage, gender, family and community shape 
experience and learning. Educators respect the private nature of the special knowledge they have about students 



50 

 

 

and their families and use that knowledge only in the students' best interests. They advocate for fair opportunity for 
all children. 
 
Principle 6: Educators advance the intellectual and ethical foundation of the learning community. 
Educators recognize the obligations of the trust placed in them. They share the responsibility for understanding what 
is known, pursuing further knowledge, contributing to the generation of knowledge, and translating knowledge into 
comprehensible forms. They help students understand that knowledge is often complex and sometimes paradoxical. 
Educators are confidantes, mentors and advocates for their students' growth and development. As models for youth 
and the public, they embody intellectual honesty, diplomacy, tact and fairness. 
 
This Code shall not be used as a basis for discipline by any employer and shall not be used by the State Education 
Department as a basis for a proceeding under Part 83 of Commissioner's Regulations, nor shall it serve as a basis 
for decisions pertaining to certification or employment in New York State. Conversely, this Code shall not be 
interpreted or used to diminish the authority of any public school employer to evaluate or discipline any employee 
under provisions of law, regulation, or collective bargaining agreement. 
 
Background on the Development of the Code  
 
The State Board of Regents, as part of its teaching reform initiatives outlined in the 1998 report, New York's 
Commitment: Teaching to Higher Standards, called for the State Professional Standards and Practices Board for 
Teaching to develop a Code of Ethics for Teachers. In New York State, a teacher is defined as anyone for whom a 
certificate is required for service in the State's public schools. This includes classroom teachers, school 
administrators, and pupil personnel service providers. 
 
The Standards Board is a 28-member board that serves in an advisory capacity to the Regents and the Commissioner 
of Education. Its membership consists of teachers, school administrators, higher education representatives, public 
members, and a teacher education student. The Board worked for over a year to develop a draft Code of Ethics. The 
process involved a review of numerous other codes developed by professional organizations and by other 
jurisdictions, both for the teaching profession and for other professions. Individual Board members also consulted 
with their colleagues in the field to inform the process. 
 
A draft was presented to the Regents Committee on Higher and Professional Education at the October 2001 Board of 
Regents meeting. Following this preliminary review by the Regents, the draft Code of Ethics was released for public 
comment. Reactions and suggestions were received from as broad a spectrum as possible: classroom teachers, 
school administrators and pupil personnel professionals, other members of the school community, teacher education 
students, college faculty, professional organizations, boards of education, parents and the general public. 
 
The State Standards and Practices Board reviewed all comments received and produced the final version of the code 
in June 2002.  The New York State Code of Ethics for Educators was presented to the Board of Regents at its July 2002 
meeting, at which time the Regents authorized the release of the Code to the public.  
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Ontario College of Teachers Standards 

 

The Ethical Standards for the Teaching Profession  
 

Introduction  
The Ethical Standards for the Teaching Profession represent a vision of professional practice. At the heart of a strong and 
effective teaching profession is a commitment to students and their learning.  
Members of the Ontario College of Teachers, in their position of trust, demonstrate responsibility in their relationships 
with students, parents, guardians, colleagues, educational partners, other professionals, the environment and the 
public.  
 

The Purposes of the Ethical Standards for the Teaching Profession are: 
 to inspire members to reflect and uphold the honor and dignity of the teaching profession  
 to identify the ethical responsibilities and commitments in the teaching profession  
 to guide ethical decisions and actions in the teaching profession  
 to promote public trust and confidence in the teaching profession.  

 

The Ethical Standards for the Teaching Profession are:  
 Care 

o The ethical standard of Care includes compassion, acceptance, interest and insight for developing 
students' potential. Members express their commitment to students' well-being and learning through 
positive influence, professional judgment and empathy in practice.  

 Respect 
o Intrinsic to the ethical standard of Respect are trust and fair-mindedness. Members honor human 

dignity, emotional wellness and cognitive development. In their professional practice, they model 
respect for spiritual and cultural values, social justice, confidentiality, freedom, democracy and the 
environment.  

 Trust 
o The ethical standard of Trust embodies fairness, openness and honesty. Members' professional 

relationships with students, colleagues, parents, guardians and the public are based on trust. 

 Integrity 
o Honesty, reliability and moral action are embodied in the ethical standard of Integrity . Continual 

reflection assists members in exercising integrity in their professional commitments and responsibilities.  
 

 

The Standards of Practice for the Teaching Profession  
 

Introduction  
The Standards of Practice for the Teaching Profession provide a framework of principles that describes the knowledge, 
skills, and values inherent in Ontario's teaching profession. These standards articulate the goals and aspirations of the 
profession. These standards convey a collective vision of professionalism that guides the daily practices of members of 
the Ontario College of Teachers.  
 

The Purposes of the Standards of Practice for the Teaching Profession are:  
 to inspire a shared vision for the teaching profession  
 to identify the values, knowledge and skills that are distinctive to the teaching profession  



52 

 

 

 to guide the professional judgment and actions of the teaching profession  
 to promote a common language that fosters an understanding of what it means to be a member of the teaching 

profession.  
 

The Standards of Practice for the Teaching Profession are:  
 Commitment to Students and Student Learning 

o Members are dedicated in their care and commitment to students. They treat students equitably and 
with respect and are sensitive to factors that influence individual student learning. Members facilitate 
the development of students as contributing citizens of Canadian society. 

 Professional Knowledge  
o Members strive to be current in their professional knowledge and recognize its relationship to practice. 

They understand and reflect on student development, learning theory, pedagogy, curriculum, ethics, 
educational research and related policies and legislation to inform professional judgment in practice.  

 Professional Practice  
o Members apply professional knowledge and experience to promote student learning. They use 

appropriate pedagogy, assessment and evaluation, resources and technology in planning for and 
responding to the needs of individual students and learning communities. Members refine their 
professional practice through ongoing inquiry, dialogue and reflection.  

 Leadership in Learning Communities  
o Members promote and participate in the creation of collaborative, safe and supportive learning 

communities. They recognize their shared responsibilities and their leadership roles in order to facilitate 
student success. Members maintain and uphold the principles of the ethical standards in these learning 
communities.  

 Ongoing Professional Learning  
o Members recognize that a commitment to ongoing professional learning is integral to effective practice 

and to student learning. Professional practice and self-directed learning are informed by experience, 
research, collaboration and knowledge. 

 
For more details go to the OCT website at https://www.oct.ca/public/professional-standards/standards-of-practice. 

 
 

 

https://www.oct.ca/public/professional-standards/standards-of-practice

